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The possibilities of abductive diagnostic procedures
in special education

Gerg6 Vida — Kalman Santha — Rita Kocsis

Abstract

The diagnosis of learning disability is an actual issue but the diagnostic categories are not standardized and that
is why the classification is uncertain. For this reason, eliminating the categories would not solve the problem.
The focus of our research is to reveal the diagnostic method linked to the phenomenon of learning disability.
Implementing abduction in the field of special educational diagnostics may help understand learning disability
more thoroughly.11 case studies (expert opinions) were analysed in our research using fuzzy logic and the
basic principles of Boolean algebra in order to create a new abductive diagnostic model. The meta-analysis of
expert’s opinions was conducted to identify abduction. Our results suggest that the reliability of the diagnostic
process can be increased. Interpreting test results based on abduction may also allow to reveal the background
factors such as the beliefs of the experts. The presented abduction-diagnostic model may be able to detect the
learning or other problems and identify the necessary and sufficient conditions behind the disabilities.

Keywords: abduction, learning disability, diagnostics, case study

The relationship between academic self-handicapping and
psychological factors among young Hungarian adults

Virag Horanyi — Szilvia Jambori

Abstract

Self-handicapping is a defence mechanism that can be employed before performance situations, serving to
protect one’s self-concept and social image by obscuring the link between performance and abilities (T6rok et
al., 2016). This study aimed to investigate the relationship between academic self-handicapping and mindset,
self-efficacy, goal orientation, perfectionism, and social support among young Hungarian adults. A total of 120
participants aged between 18 and 28 years (M = 21.82, SD = 2.05 years) took part in the study. Participants
completed six online questionnaires, employing a convenience sampling method. The questionnaires included
the SHS-H Self-Handicapping Scale (To6rdk, 2020), the Mindset Questionnaire (Jagodics et al., 2020), the
Goal Orientation Questionnaire (Pajor, 2013), the Self-Efficacy Questionnaire (Kopp et al., 1993), the Frost
Multidimensional Perfectionism Scale (Frost et al., 1990), and the Multidimensional Perceived Social Support
Questionnaire (Papp-Zipernovszky et al., 2017). Results indicated that perceived social support, adaptive
perfectionism, self-efficacy, and performance-approach goals exhibited a significantly negative correlation
with the use of self-handicapping. Conversely, maladaptive perfectionism and performance-avoidance goals
displayed a significant positive correlation with self-handicapping. No significant correlations were observed
with the other two types of goal orientations or with growing and fixed mindsets.

Keywords: self-handicapping, mindset, self-efficacy, goal orientation, perfectionism
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Financial personality test.
Methodology and results in three age groups

Botond Géza Kalman — Erzsébet Németh

Abstract

In our changing world, there are more and more threats to the incomes of private individuals and households:
inflation, crises, and wars increase the risk of indebtedness and financial bankruptcy. Therefore, it is particu-
larly important that the individual can make decisions affecting their financial situation with adequate financial
knowledge. Given that, based on domestic and international surveys, there is a significant proportion of the
population who are irresponsible or financially vulnerable, the organized education of appropriate knowledge is
an important task. The effectiveness of education is significantly increased if it is carried out through learning
contents and methods that meet the needs of the students/participants. This is facilitated by getting to know
the structure of the financial personality. Financial personality is investigated by the Hungarian research, the
results of which this study is based on. The research assessed the financial personality traits of the Hungarian
population using an online questionnaire, in three age groups. Based on the results, the financial personality of
each age group is made up of several dimensions. These dimensions do not fully match the predefined features.
Although the overall results are favourable, in all three age groups we found subgroups of respondents that can
be characterized by an irresponsible, live-in-the-moment attitude, and groups that are financially vulnerable.
Getting to know these groups is a significant help in personalizing and modernizing financial education.

Keywords: financial personality, questionnaire, economic knowledge, financial vulnerability

Mindset. Overview of mindsets regarding
personal growth opportunities

Gitta Bartyik — Tiinde Eva Polonyi

Abstract

This study aims to provide an overview about the mindset theory. The theory was born out of decades of
research by American psychology professor Carol S. Dweck, and its main thesis is that people are different in
their beliefs about themselves and how they think about their own abilities. Based on that, she differentiates
between two mindsets: fixed and growth mindset. We can read about the characteristics of the two types, the
background of their origins, how they go together with certain character traits and why it is difficult to measure
the mindset mode. In our article we touch on the doubts and debates over the theory and the results of mindset
intervention.

Keywords: mindset, development, intervention

Possible paths for adapting English readability
formulas to Hungarian

Patrik Bogdéan

Abstract
This study examines the concept of readability, which is a measure of how difficult it is to extract information
from a text. In the field of education research, readability analysis is essential for assessing text difficulty.
Readability formulas are used to mathematically evaluate readability (DuBay 2004). However, in the context
of Hungarian texts, there is a notable absence of readability formulas. Therefore, our primary objective is to
explore the theoretical foundations of readability and categorize existing readability formulas. We first define
readability and introduce five commonly used American readability formulas. We provide an explanation of
their underlying principles, their potential adaptability, and common criticisms associated with them. Our key
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discovery is that text readability is influenced by three factors: the text content, reader’s skills, and research
purpose. Readability formulas primarily focus on assessing the first, using various methods (Dale-Chall 1949).
These methods can be categorized into three main groups: (1) word familiarity, (2) word length in syllables,
and (3) letter count. For the adaptation of readability formulas to Hungarian texts, the third category (letter
count) appears to be the most suitable. The first category poses challenges due to the lack of a suitable word
list for learners, while the second category is not ideal because of differences in syllable structure between
languages. The overarching goal of this theoretical framework and formula categorization is to facilitate the
adaptation of readability assessment methods to Hungarian texts and to promote further research on readability
in the context of Hungary.

Keywords: readability, readability formula, reading comprehension, education of reading

Pop music and German as a foreign language.
Second language acquisition through music

Bernadett Bellok

Abstract

In recent years, foreign language teaching has also undergone many changes thanks to the continuing rise of the
internet and the media. Language learners have access to more foreign language content in the target language
they want to learn and such content may be related to their leisure activities. These activities include reading,
watching films, playing video games, using social networking sites or listening to music. The combination of
these activities, together with those learned in class, can have a positive impact on foreign language learning
process. The aim of the present study is to demonstrate the potential positive role of German pop music in
learning German as a foreign language through a German pop music album (Mark Foster’s Tape). The study
examines at which language levels the album can be used for learning and teaching German as a foreign lan-
guage. The linguistic levels of the words in the music tracks on the album and the grammatical phenomena in
the lyrics became the primary focus of analysis. Based on the data analysis, it can be concluded that the com-
prehension of the songs on the album and the development of language skills require knowledge corresponding
to foreign language level B1. The songs on the album can also develop additional skills, including vocabulary
development and pronunciation.

Keywords: foreign language acquisition, pop music, motivation, language skills, pop culture
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Vida Gergo, Santha Kalman és
Kocsis Rita

Abduktiv diagnosztikai eljaras
lehetoségei a gyogypedagogiaban

A tanulmanyban a szakértéi folyamat dokumentu-
mainak metaelemzésével fokuszalunk a diagnosz-
tikus tevékenység vizsgalatara. Kimutatjuk, hogy
miért indokolhato az abdukcié a tanulasi zavart
azonosité folyamatban. Az abdukci6 olyan kovet-
keztetési ut, ahol az ismeretlen egyedi jellemzok a
tanulok életitjaban és képességprofiljaban az ismert
eredményekbdl levezethetok, és mint egyedi saja-
tossagok és Kkiilonb6zo sulyu valtozék csatolhatok

a feltételezett diagnézis hipotéziséhez. Az abdukcio
mint gyogypedagogiai folyamat jellemezheto ugy is,
mint a szaktudomanyos ismereteket tovabbfejleszto
olyan eljaras, amely tobb a deduktiv és az induktiv
logika konzekvens és egyoldalu alkalmazasanal
(Peirce, 1992).

Horanyi Virag és Jambori Szilvia
Az iskolai onakadalyozast

befolyasolo tényezok fiatal
felnottek korében

Az 6nakadalyozas legismertebb csoportositasa
Leary és Shepperd irasabél szarmazik. Ok elkii-
lonitették az 6nakadalyozas viselkedéses (beha-
vioral self-handicapping) és mondott (claimed
self-handicapping) formajat. Az el6bbi tipus
onakadalyozo cselekvéseket foglal magaba, az
utobbi pedig verbalis kijelentéseket az akadaly meg-
1étérol teljesitményhelyzet el6tt (Leary és Shepperd,
1986). Mondott akadalyokkal gyakrabban éliink,
mivel ezek kevesebb kockazattal jarnak, mint a
viselkedésesek. Példaul kevesebb rizikoval jar egy
vizsga el6tt azt mondani, hogy rosszul érezziik
magunkat, mint el6z6 este ténylegesen sok alko-
holt fogyasztani. A viselkedéses 6nakadalyozashoz
sorolhaté minden, ami tényleges akadaly. Példaul
tudatmédosité szerek hasznalata, tanulds vagy
gyakorlas megtagadasa, elérhetetlen célok Kitiizése.
Ezzel szemben a mondott akadalyok nem valésak,
gyakran csak kifogasok, indokok a kozelgé kudarc-
cal szemben.

Kalman Botond Géza és
Németh Erzsébet

Pénziigyi személyiségteszt —
Maodszertan és eredmények
harom korcsoportban

A pénziigyi magatartas eldrejelzése szempontjabdl
kiilonos jelentosége van a pénziigyi személyiség és
attitidok megismerésének. Kutatasunk egy 2015-
ben indul6 Pénziigyi Személyiség Teszt eredményei
alapjan harom korcsoportban vizsgilja a magyar
lakossag pénziigyi személyiségstruktirajat. A tesztet
tobb mint 6tvenezren toltotték ki. A 36 kérdésbol
all6 online kérdoiv anonim és onkéntes volt, a kitol-
tok rovid visszajelzést és tanacsadast is kaptak.

Az eredmények alapjan az egyes korosztalyok pénz-
tligyi személyisége tobb dimenziébol épiil fel. Bar

az Osszesitett eredmények kedvezéek, mindhirom
korosztaly szamara a legnehezebbnek a mérték-
tartas, a fogyasztéi csabitasoknak val6 ellenallas
bizonyult: a legfiatalabbak 38%, a kézépiskolasok
19%, a felnéttek 32%-a tartozik ebbe a csoportba.
Az altalanos iskoldsok a pénz tudatos hasznalatat
illetden elmaradnak a felnottektol és a kozépisko-
lasoktol, a kozépiskolasok egyes kérdéseknél még a
felnotteknél is tudatosabbak és onallobbak, a felnot-
tek altalaban pontosan tudjak, mennyi pénziik van,
és ha kevés, takarékoskodnak.

Bartyik Gitta és Polonyi Tiinde Eva

Mindset: Attekinté tanulmany az
onmagunk fejlodési lehetoségérol
valo gondolkodasmodrol

Mint ahogyan azt a fejlodésorientalt szemléletméd
képviseli, minden viltozhat. Ha valtozhatnak képes-
ségeink, tarsas készségeink, akkor valtozhat életiink
soran a mindsetiink is. ElIménket mi iranyitjuk,

s ha megfeleléen tessziik, segithetjiik a fejlodést.

Ha kiegyensilyozott az egyén idéperspektivaja,
vagyis kapcsolédik az elmult dolgokhoz, és abbol
foként a pozitiv tartalmakat emeli ki, valamint id6t
ad a jelen megélésére, és mindezek mellett 1j célo-
kat tiiz ki, tervezi a jovéjét is, akkor jobban megérti
sajat magat, a koriilotte 1évé vilagot, és tartalmas,
fejlodésorientalt életet élhet meg. A jovére iranyuld
fokusz szarnyakat, a multpozitivitas gyokereket,

a jelenhedonizmus pedig energiat ad (Zimbardo és
Sword, 2019). A mindset-szemléletmod formalodasa
természetesen nem egyik pillanatrol a masikra,
hanem folyamatosan zajlik. Az 1j meggy6z6déseink
egyiitt élnek a régebbiekkel, és ahogyan a gyakorlas
hatasara egyre inkabb megerdésodnek, gondolkoda-
sunkra, érzéseinkre és tetteinkre is hatni kezdenek.





