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The Soviet Roots of the Eastern European Socialist Educational Politics.
The Two Ways of the Soviet Communist Pedagogy: From the Anathema
of Herbart to the Rehabilitation of Herbart
(Introduction to Educational Politics).

Part 1. Toward the Total Alternativity

Géza Saska

Abstract

Since the decline of Soviet political influence, we have been interested in Western European educational norms
and methods in Eastern Europe. However, several elements of the two phases of Sovietization have been inte-
grated into our academic culture. We forgot the ideology and methods of the first socialist state. After the 1917
revolution, the Soviet totalitarian educational politics fiercely refused the earlier Prussian schooling, including
the Herbartian pedagogy of controlling and the bourgeois spirit of the schools in Western democracies. The new
Soviet regime tried to create an egalitarian new society with the autonomy of the children and their schools.
Under the conditions of the proletarian dictatorship, the builders of the future socialist society borrowed the
defining patterns of their educational ideology and methodology from American and European pedagogues
and psychologists who were critical of the system. The attempt to implement the idea integrated into Marxism,
as interpreted by Lenin, won admiration from the political left of the time and later period. Although the idea
of proletarian internationalism disappeared along with the program of the class struggle, new public schools
organized on the basis of socialist educational principles were indeed created, but only in social democratic and
capitalist welfare states that avoided Marxism-Leninism.

Keywords: Soviet pedagogy, child-centeredness, Herbart, Lunacharsky, Dewey, dictatorship of the proletariat,
one party-system

“There will be no Pécspetri from Sopron!”

Péter Donath

Abstract

Our documentary tells the story of the protest in Sopron on June 7, 1948, against the nationalization of the
schools, organized by the local Catholic student associations and the women’s associations of the Religious
Catholic Parents. The 1500 demonstrators were peaceful, but the police officers and the firefighters dissolved
the protest with water cannons and alarm shootings. The author utilized the documents of four archives, one
record office of a religious order, contemporary articles, memories, and literature to show the protest’s antece-
dents, circumstances, and consequences. The central hypothesis is that the politically motivated interpretation
of the Sopron protest, similar to Pdcspetri, is false, proving the propaganda’s goals. Eight people were interned,
eight people arrested, and three people imprisoned as a sad result of this demonstration.

Keywords: Pocspetri, Sopron, protest against school nationalization in 1948, political manipulation
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The dual role of Pavlov in the fate of
Hungarian psychology in the 1950-60s

Csaba Pléh

Abstract

The basic message of my paper is that while the enforced Pavlov cult had a negative impact on Hungarian
psychology and more broadly on Hungarian intellectual life due to Russification and the exclusive emphasis
on a pseudo-neurobiological learning model of decades earlier, at the same time in the 1950s and 1960s it
was able to protect the psychology of the time, especially the experimental spirit, from the domination of
activity-centered, voluntarist ideology and educational philosophy. It is within this framework that I interpret
the work of the Pavlov Committee of the Hungarian Academy of Sciences. The Pavlov Committee, established
in 1952, if only by virtue of its composition and leadership, interpreted Pavlov in a fundamentally holistic
medical model and aimed to treat questions of psychology and pedagogy in the frames of this general medical
interpretation. At the same time, in addition to holism, the Pavlov cult also allowed dialectical rhetoric, which
appeared in Marxist philosophy, pedagogy and, to a lesser extent, in Hungarian psychology as well. It was an
ideological word game that tried to interpret everything in the context of conditioned reflexes, using flexible
empty like dynamic stereotypes, trying to fit with this rhetoric the biological system into the world of dialec-
tical word magic and social determination. This assumed Pavlovian view of man suggested that something is
both stereotypical, i.e. determined, and pliable, flexible, to be determined by top down influences, on the final
run, by the leadership role of the communist party. The positive significance of the Pavlov cult in the Hun-
garian psychological environment at that time was twofold. On the one hand, the Pavlov Committee helped
to save the psychological autonomy of the then 50-year-old Ranschburg Institute by transferring the Institute
to the supervision of the MTA and the Pavlov Committee. The Committee also helped the reconsideration of
the importance of psychology within the academic scene, replacing the Pavlov Committee by a Psychology
Committee in 1958. Regarding the substantial impact, primarily by focusing on learning, the Pavlov cult
transformed and even reshaped the experimental approach. In Hungarian psychology, Lajos Kardos tried to
use Pavlov in his theoretical and experimental works on animal learning. Magda L. Marton, the representative
of the next generation, pointed out that a personality psychology based on learning theory can be derived from
Pavlov, which emphasizes the neural and learning typology of individual differences. In the 1960s, Hungarian
experimental psychology and neurobiology gradually drifted away from Pavlov. Active instrumental conditi-
oning as opposed to Pavlovian passive conditioning came to the fore as a basic mechanism and the issues of
motivation and activity.

Keywords: Lajos Kardos, Magda Marton L., Pavlov Committee of the Hungarian Academy of Sciences, 1. P.
Pavlov learning, transformism
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a tartalombal

Saska Geza

A Kkelet eurdpai szocialista
oktataspolitika szovjet gyokerei.
A szovjet kommunizmus
pedagogiajanak két utja:
Herbart kiatkozasatol a
herbartianizmus rehabilitalasaig

Az 1917-es szocialista forradalmat koveto szovjet
totalitarius allam oktatasi kormanyzata hevesen
elutasitotta a polgari demokraciak iskolainak
korabbi porosz eredetii szellemét, oktatasrendsze-
riik iranyitasi modjat, ezzel egyiitt Herbart fegyel-
gyermek és iskoldja onallosagaban latta az egyen-
16ségalapi uj tarsadalom létrejottét. A proletardik-
tatira viszonyai kozott a majdani szocialista tarsa-
dalom épit6i nevelési ideologidjuk és modszertanuk
meghatirozé mintait a rendszerkritikus amerikai,
illetve europai gyermektanulmanyozoktol és pszi-
chologusoktol kolesonozték. A Lenin altal értelme-
zett marxizmusba integralt eszmeimplementicios
kisérlet kivivta a kor és a késobbi idoszak politikai
baloldaldnak csodalatat. A proletar nemzetkoziség
eszméje ugyan elenyészett az osztilyharc program-
javal egyiitt, am a szocialista nevelési elvek alapjan
szervezett uj allami iskoldk valéban létrejottek, de
csak a marxizmust-leninizmust mell6z6 szocialde-
mokrata és kapitalista kozegii joléti allamokban.

Pléeh Csaba

Pavlov kettos szerepe a
magyar pszichologia sorsaban
az 1950-60-as években

A Pavlov-kultusz elinditdsa a centenarium kap-
csan kozponti akaratra tortént. Az orvosi és a
Tudomanyos Akadémia kozos 1950-es iilésének
szervezésében Pavlov munkassagarél az iranyito
szerepet kozvetleniil a Sztalin altal a Pavlov-kultusz
iilések szervezésével megbizott Georgij Malenkov
és a neves kulturalis cézar Andrej Zsdanov fia,

a vegyész Jurij Zsdanov, akkor még Sztailin veje
lattak el, Sztalin személyzeti instrukcidi alapjan.
Az iilés mar a feliitésében egyértelmiien kifejtette,
hogy mi is volt Pavlov kozponti szerepe a sajatos
embertudomanyi russzifikacioban: ,,a fiziologia
vilagat két korszakra osztjuk — a Pavlov el6tti és a
pavlovi korszakra. Ugyanigy oszthatjuk fel a pszi-
chologia torténetét is. A Pavlov elotti pszicholégia
idealista vilagnézeten épiilt fel — a pavlovi pszicho-
l6gia lényegében materialista pszicholégia.”

Dondth Péter
»Sopronbodl nem lesz Pocspetri!”

A soproni és pécspetri tiintetések targya ugyanaz
volt, de a résztvevok tarsadalmi dsszetétele, 1ét-
szama igencsak eltért. Pécspetriben tobbségiikben
kevéssé iskolazott felnéttek, jorészt férfiak tiintet-
tek. Ott tomegverekedésre, erészakos incidensre,

s kozben — tisztazatlan koriilmények kozott, és fegy-
verrel — emberélet Kioltasara, sebesiilésekre keriilt
sor az istentiszteletet kovetden. Sopronban ellenben
kozépiskolas didklanyok és fiik, valamint édesanyak
tiintettek, klerikus pedagégusaik tiltisa ellenére,
kicsit kaotikus, spontan szervezéssel. A demonst-
racié nem lépte til a békés véleménynyilvanitas
akkor — legalabbis torvényben — biztositott hatarait.
Ennek Pocspetrire hivatkozé tiltasa indokolatlan és
jogtalan volt. Pocspetriben a kozséghazara akartak
behatolni a tiintet6k, Sopronban semmilyen politi-
kai, kozigazgatasi centrumot nem tamadtak, ahogy
az allam egyetlen mas szervét, legitim intézményét
sem. Egy reformtervezetrél nyilvanitottak békésen
véleményt egy politikailag fesziilt helyzetben.

Németh Andras

Segédkonyv a reform-
pedagogia elmélyiilt és
szakszeru elemzéséhez

Czabaji Horvath Attila munkaija a fenti nemzet-
kozi trendeket kovetve magyar nyelven els6ként
vallalkozik arra, hogy a szétarszeriiség eszkozei-

vel mintegy 600 cimszé koré rendezve oly médon
mutassa be Célestin Freinet pedagégiajanak lénye-
ges jegyeit, hogy azokat egyben dsszekapcsolja
napjaink aktualis pedagégiai fogalomrendszerével
is. A konyv koveti a szotarak szocikkeinek hagyo-
manyos szerkezetét, amelyek keretében az érintett
résztémak rovid, szakszerti, értelmezé dsszefogla-
lasara Keriil sor. A tagabb pedagoégiai kontextusra
utalo fogalmak esetében azt is bemutatja, hogy az
adott fogalmak milyen médon hozhat6ok kapcsolatba
a Freinet-pedagogiaval. Emellett minden szécikkben
utaldsok talalhaték arra vonatkozoéan, hogy az adott
szécikk miként kapcsolédik be a munka fogalmi
halézataba.
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