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This treatise aimed to present how music educatexeloped in the
last centuries. The documents which were the lzddlee examination
and analysis are the regulations of the religionsl @ublic education.

The analysis focuses on the goals of the musitilegcshows the
novelties and differences of the curricula.
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The first written document dates back to 1770 wthenReformed College
of Debrecen published its Latin regulation in peoht format, called
Methodus The regulation describes the role of a primargtea in great
details. The document describes the teaching ofcbhmusic. The most
important psalms and other hymns that had to bghtaare accurately
named®. However, the document shows discrepancy in thalewhspeaks
about the basic elements of teaching music, it @spserious musical
knowledge, to learn the required hymns. The regudatias valid not only in
Debrecen, but other protestant colleges also tauglite basis of it.

The next document is thRatio Educationis from the years 1777 and
18067 Its detailed title is:A comprehensive treatise on the educational
system of Hungary and associated countries. Batiores deal briefly with
the teaching of music. Rules are laid down forftliere teachers of musical
education are the main purpose is to enable thepradeide music during
church services. Therefore teachers are requirdeto playing the organ.
The document refers to the fact that traditionaiyachers have been
commissioned with musical chores during worsHips.

The Organisationsentwurf (1849) considers singing as a ,free”
discipline which cannot be taught in a uniform mamim secondary schools
because of the varying demands of such a courséhéather hand making
it compulsory remains an option in the future. Heere participation is
voluntary (i.e. parents decide whether their clitdshould receive education
in singing). This permissive regulation led to aalaation of the subjeét.

1 Methodus, quam, in collegio reformatorum helveticanfessionis Debrecinensi, omnes
scholas inferiores docentes, inde ab infima elean@rum classe usque ad oratoriam et
logicam sequuntur. Debrecini, 1770. Typ. Margi#di,p.

2 Mészéros Istvan & Németh Andras & Pukénszky Béarfs): Neveléstorténet
szOveggyijtemény. Osiris Kiadd, Budapest, 2003. 418. o. amthddus, 22. p.

® Ratio Educationis. Az 1777-i és az 1806-i kiadagyaanyelv forditdsa. Ford. Mészaros
Istvan, Akadémia Kiadd, Budapest, 1981. 433 p.

4 Ratio Educationis: 45. p.

® Entwurf der Organisation der Gymnasien und Realsdhin Oesterreich. Vom Ministerium
des Cultus und Unterricht. Wien. Gedruckt in des&dich-kdniglichen Hof- und
Staatsdrukerei. 1849. 261 p.

® Entwurf; 19-20. and 38. p.
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The 1869 elementary school curriculdrand its later editiofisdeal with
music teaching as followsinging is taught once a week, although this may
be increased to two lessons per week in the fougén. If the school works
with contracted groups, the singing lessons camddd to 2 or 3 classes
together. The curriculum determines exactly thauireg theoretical factual
information and introduces singing in 2 parts frima third year and 3 or 4
parts later. Initially it requires the use of fillee staff tables. Its greatest
achievement is making the subject compulsory, btrequirements are
overdone, particularly in ungraded schools.

The Curriculum of Latin and Greek Catholic schobisas published in
1876. The document which was published in5iGgannot be defined as a
classical curriculum nowadays, although the de8oripof the subject is
very interesting. While we were able to read alpauticular requirements in
the previous curricula, this curriculum is rather efficient methodological
guide. In this document we can nearly find evenghithat is taught
nowadays in music methodology. It makes clear that:

++ teaching songs by listening is the most importasthiod,

+« calls our attention to the principle of gradation,

+« the variety of Hungarian folk music, and its adapity
into education,

¢+ singing shouldhot only be a task of a music lesson, but it is
also advisable to have children sung in other lesso

In this curriculum it can be read as a novelty:that
0 singing influences emotions,
0 singing influences aesthetic sense,
0 it emphasizes the nice, expressive rendition,
o and itemphasizes the importance of clear articulation.

The new curriculum was published three decades, late 1905.*
Previous curricula had not set the goal for eativalcsubject, in most cases,
they only provided a general curriculum for edumatiMethodological rules
were fit into the curriculum, making it more difit to understand.
However, the first core curriculum of the"2@entury set a well-defined goal
for each one of the subjects; it set the amouninfirmation, defined its
major points, and separated curriculum from rufemethodology.

The ains of music as a subject are:

— to raise and motivate a sense of music,

— to develop one’s ear for music and sense of rhythm,

— to assist the cultivation of the spirit (mood),

- to be an effective instrument of creating religioaisd patriotic
feelings,

— to help the development of a sense of commufity.

” Tanterv a népiskolék szamara. Az 1868-ik XXX Vtltz. értelmében kiad. a m. kir. Vallas-
és kbzokt. min. Buda, 1869, Egyetemi Nyomda. 55d.Riggelék a Népiskolai térvényhez.
A M. K. Vallas. és Kdzoktatasi miniszter altal &868-ik XXXVIII. tcz. értelmében kiadott
Tanterv a nép- és polgari iskolak valamint a képezaramara. Pest, Kiadja Lampel Robert,
1869.

8 Tanterv a népiskolak szamara. Az 1868-ik XXXViltz. értelmében. Kiad. a vallas- és
kdzokt. m. kir. min. 1877-ik évi aug. 26-an 21.688. a kelt rendeletéb Budapest, 1877.
Egyetemi Nyomda. 46 p.

® Tanterv a magyarorszagi latin és gorog kath. képik szamara. Gyott, 1876. Nyomtatott
0zv. Sauervein G.-nal. 51 p.

0 Tanterv 1876. 31-32. p.

1 Tanterv és utasitas az elemi népiskola szamaaal. idivallas- és kézokt. m. kir. min. 1905.
évi jan. 16-an 2202. eln. sz. rendeletével. Bp. 1®fyetemi Nyomda, 56, 335 p.

12 Tanterv 1905. 235. p.
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Considering methodology, this curriculum can be ardgd as a
milestone, since it haset the major methodological aspects of musical
education. The curriculum is generally predominabgda psychological-
pedagogical attitud€.New books were also written to accompany the new
curriculum, but where these book were not availéfsbeprevious one could
have been used as wéll.

Exactly 20 years later, ifi925," a new curriculum was published. This
was an improved version of the previous one, butas lacking detailed
methodological instructions. The new feature of ¢chericulum was that it
put emphasis on the integration of the subjEci&. list of visual aids,
optional schoolbooks and teacher’'s books can badfat the end of the
document. Professional courses were organized dachers about the
curriculum to help them meet new requirements, antty to increase the
efficiency of it. Another new thing about the doemhwas that the minister
asked for written opinions of teachers about tarperience$’

A new, wider set of goals appeared for musical atioe:

= acquirement of enduring Hungarian songs,

= making Hungarian songs popular,

* improving voice,

= developing a sense for music,

= enhancing a sense for aesthetics,

= strengthening patriotic and religious feelings,

= strengthening a sense of community,

= setting basics for independent, conscious sinting.

The definition of requirements is much more dethilean the previous
curriculum. The curriculum set rules to meet thgureements for graded and
ungraded schools, and also provided for syllabiifgelf. The curriculum
emphasizes the following principles:

0 the demand for harmonious upbringing,
the training of will,
encouraging children-friendly attitudes,
considering the range of pupils,
fostering will to act,
the importance of individual work,
helping productive activities.

O O O0OO0OO0Oo

Several years later, i932° the elementary school curriculum contained
a detailed regulation as an addition to the previversion, serving as a

13 Boll6kné Panyik llona: Az iskola ke#icszakaszanak allami tantervei a magyar nevelés
torténetében. In: Hunyady Gydrgyné—M. Nadasi Mé&zark.: A helyi tanterv készitééka
tanitasi 6raig. Budapesti Tanitokégiskola, Tovabbképz Fiizetek. 2. Budapest, 1996. 45.

p.
1 Tanterv és utasitas az elemi népiskola szaméaaal. ldivallas- és kozokt. m. kir. min. 1905.
évi jan. 16-an 2202. eln. sz. rendeletével. Bp. 18Efyetemi Nyomda, V-VI. p.

5 Tanterv az elemi népiskola szamara. — 1925. éjii1déén 1467. eln. sz. rendeletével. Bp.
1925. Egyetemi Nyomda. 131 p.

18 Bollokné Panyik llona: Az iskola ke#icdszakaszanak allami tantervei a magyar nevelés
torténetében. In: Hunyady Gydrgyné—M. Nadasi Mé&zark.: A helyi tanterv készitééea
tanitasi 6raig. Budapesti Tanitokégiskola, Tovabbképz Fiizetek. 2. Budapest, 1996. 45.

p.
7 Tanterv 1925. 4. p.

8 Tanterv 1925. 45. p.

19 Koller Gyula: Drozdy Gyula didaktikai, metodikaiumkassaga. Pedagogiai Kézlemények,
1973. 15. sz. 69-70. p.

2 Tanterv és utasitasok a népiskola szaméra. Higdllas- és kdzokt. m. kir. min.

2495/1932 eln. sz. rendeletével. Budapest, 1932etEgy Nyomda, 552 p.
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methodological guide for teachers. In the introgucof this curriculum we
can find that it was written on behalf of Hungar@hildren, so it focuses on
the needs of childrefl. In accordance with this, it emphasizes the
pedagogical aims of teaching of singing, rathemtiextending musical
knowledge. The detailed musical knowledge accordimg classes / ages
means serious musical education. Music appearsibesinging lessons:

» attimes in occasions of daily prayers,

» during other lessons: singing songs accordingécsttbjects or

the mood of the lessons,
» in the framework of religious education,
> in a choir?

The curriculum outlines the pedagogical effectteathing of singing as
follows:
it helps in developing religious feelings,
it helps in strengthening patriotic feelings,
it helps in the process of socialisation,
it helps in developing aesthetic feelings,
it has disciplinarian power,
it gives knowledge to the child,
it has good effects on body and heéith.

AN N N N N NN

The curriculum accurately outlines how the musicadwledge and skills
are built gradually on one another. In the teaclohgeading music the
teacher has the chance to choose between the &bsoid the relative
system. This curriculum is a system of requiremethizt worked out
reasonably well, but at the same time we can be that in practice it was
not widely appreciated. The document itself sayat tthe curriculum
describes the maximum requirements of teacHinghis mentality is
completely different from the recent practice besauthe subsequent
curricula aimedat the minimum requirements so the execution cdudd
controlled easily and more precisely. In relatiorthe 1932 curriculum the
question is: what is compulsory if the curriculuggulates the maximum
requirements of teaching. There could have beeat glifferences between
schools, because Zoltdn Kodaly started his edwsatiecumentary work on
order to liquidate the musical illiteracy at a timben this maximum-aiming
curriculum should have been succeeded.

The new document, the curriculum for eight-classmantary schools
was introduced in1941%*° The structure of this is similar to the
aforementioned six-class elementary school cumrioullts requirements for
singing are identical to the earlier draft versiur the division by classes is
much shorter and simpler than in the 1932 versama, it completely lacks
the communication of musical knowledge and skipiovement. Compared
to the 1932 curriculum, this is a huge setback.

The document refers to the fact that the officlaheentary school song
collection is compulsor$f The curriculum’s advantage is that the number of

2L Tanterv 19324. p.

22 Tanterv 1932. 41-45. p.

2 Tanterv 1932. 431-433. o.

%4 Tanterv 1932. 99. p.

% Tanterv és Gtmutatasok a nyolcosztalyos népisiadaara. Kiad. a vallas- és kdzokt. m.
kir. min. 55.000/1941 V. sz. rendeletével, 1. Kdtanterv. 56 p.; 2. két. A tanterv anyaganak
részletezése. 270 p.; 3. kot. Altalanos Gtmutatab8R p.; 4-5. kot. Részletes Gtmutatasok.
Budapest, 1941, Kiralyi Magyar Egyetemi Nyomda.

26 Tanterv 1941. I. kot. 48-49. p.
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lessons per year sheves slight increase compared to the 1932 one. The
pedagogical effect of the subject is described laitgi to the 1932
curriculum but there is more emphasis on patriapects. The novelty is
that the methodological guide gives details abbatrelative solmization in
1941. The guide of the curriculum allows methodalal freedom to
teachers: they can freely decide to teach on tkés lod relative or absolute
systen?’ It was reasonable because relevant pedagogicalic mus
compositions have not been written yet. In 1943 &ypgublished his first
workbook, the '333 score sight reading exercisesiich was essential for
the teaching of solmization. The series of 'SingBwpk’ prepared with the
assistance of JénAdam was published in 1948. This is the first sing
book based fully on relative solmization, and ikithe only method to teach
from this book.

To sum up, it can be established that the disadganof this curriculum
is as follows: less emphasise on communication w$ical knowledge and
skill improvement. The advantages are the increasetber of lessons and
the emphasis on the importance of relative solnunat

The introduction of eight-class elementary schoalsvgranted by the
government after the World War Il, amdnew curriculum was published in
19462 The denomination of schools were changed, andaimeing of the
new school system was regulated by ministerial ekeciThis curriculum
aimed at the followings:

— establishing uniform general education,

— organizing a proper procedure to select talents,

— making real the personal inclinations,

- and the preparation of correct choice of profes§ion

Probably because of political reasons, nothing agagpted from the 1941
curriculum, so the professional advantages of ilccmot be the part of the
elementary school curriculum. The aims of singingject are as follows:
deliberate acquirement of musical language,
growing wish for singing,
education ofind control over musical interest,
developing musical skills,
competence in musical literacy of folk-songs acowdo their level
of difficulty.*

VVYVYYYVY

This aim absolutely differs from the ones in theeypous curricula.
Patriotism was of less importance in this. We aam changes in the field of
exercises as well. The theme of the songs to lghtas missing from the
description of requirements for certain classeswéi@r, regarding the
development of certain musical fields, we can fintbre detailed
descriptions in this curriculum than in the predanes. In this curriculum
we can find various practical exercises in thedfief rhythm, melody,
dynamics and tempo.

2" Tanterv 1941. V. két. 173. p.

2 Tanterv az altalanos iskola szaméra. 1946. Kadllas- és kdzokt. m. kir. min.
75.000/1946 VKM sz. rendeletével. Budapest, 1946z({dznevelési Tanacs. 75 p.
2 Tanterv 1946. 7-8. o.

% Tanterv 1946. 37. p.
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Part of this curriculum is a special guide. Accoglito this guide, the
aims of music teaching are as follows:

— Get pupils keen on Hungarian folk songs, becausénh bases of
the culture of a nation are native language arldgohgs.

— Get pupils acquainted with the significant natiosadl international
musical pieces.

— Make real those musical elements that lead toamckconscious
singing™*

Pupils in the 8 class should sing tunes on the difficulty levelaofolk-
song alone by sight reading.

In the next part of the guide we can read detaitetiructions about
methods of teaching rhythm and melody. The firsticulum with socialist
point of view was introduced ih950% This curriculum is centralized, and
very prescriptive. This curriculum was based on 8wmviet model, the
syllabus had to communicate the Marxist-Leninistoidgy>® This
document clearly served political purposes. Chiigrtted ideas were
considered as wrong approach. Religious and malatation was deleted
from the list of subjects. Russian language becaomapulsory in higher
classes. There was no instruction for the divisiérsyllabus, the central
requirement was solely the enforcement of the dedladeology so this
curriculum was the least useful documént.

Objects and tasks in connection with singing aroisws:

v singing Hungarian folk songs,

v' singing melodies originating from the Soviet Uniamd other

countries of people’s democracy,

v’ singing revolutionary songs of the working class,

v/ acquisition of musical literacy on the basis oétiele and absolute

notation,

v' growing musical interest, extending the musicalzwr and

educating the artistic taste,

v protection of pupil’s voice, developing singinglikiimproving

children’s voice,

v'understanding and experiencing musical pieces,

v forming of socialist character by teaching of sivgt®

This curriculum made a distinction between schobés/ing music
teachers and schools not having them and the sglldlad been defined
accordingly. The curriculum was insulted frequetcause it had been

— perfectionist,

— inconsequential,

— impractical,

— methodologically not elaborated,

- ignoring age specificatioft.

31 Részletes Gtmutatasok az altalanos iskola tantezvédiad. a m. vallas- és kozokt. min.
Budapest. 1946-1947. Orszagos Kéznevelési TanactizZd, Enek.

%2 Tanterv az altalanos iskolék szamara. A valldedéskt. min. 1220-10/1950 VKM sz.
rendelete. Budapest, 1950, Tankdnyvkiadé. 61 p.

%3 Simonovits Istvanné: Az (j tantervékrKoznevelés. VI. évfolyam, 15. szam. 1950.
augusztus 1. 433-434. p.

34 Kiss Gyula: Az Uj altalanos iskolai tanteti/és tankonyvekil. Koznevelés, XII. évfolyam,
18. szam. 1956. szept. 15. 10. o.

% Tanterv 1950. 45. p.

38 Az (j Altalanos iskolai tantervaltr Pedagégiai Szemle, 1963. XIII. évf. 9. sz. 77B.7p.
and Bakonyi Pal: lészeii tantervelméleti kérdések. Pedagogiai Szemle, 196&. 841. p.
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In 1951/52 even the Ministry of Education noticéa tmistakes of the
lower-class curriculum 0£950. The curriculum was modified in 1951 and
also in 1952.

In 1954 a new Pedagogical Academic Institute wasded whose main
task was to elaborate a new curriculum. The nevagegical documeft
was preceded by the criticism of the previous culum and was prepared
in 1956% This curriculum is centralized and prescriptive.

For completing the work the followings served agad base:

— experiences of teachers,

— traditions of Hungarian curricula,

— experimental testing of completed curricula ancdstihooks,

— opinions and criticisms of numerous teachers.

For the first time in the history of Hungarian pgdgy this curriculum
was prepared with the active cooperation of pramiceachers® This
curriculum enabled the extensive vindication of thaty of theory and
practice. The new curriculum retained those itenagnfthe previous one
which were considered to be correct:

— principle of concentric subject arrangement,

— main features of subject arrangement between dasse

— majority of practical requirements of certain ckss

The new curriculum was tested in experimental skshold has been
confirmed which parts of subjects fit the most he tcharacteristics of
children’s age, and how much time is necessaryniiproving the skills and
abilities.

Analysts of the curriculum thought that factual whedge had been
overfocused in the previous years and getting ltliidren keen on music had
been underplayed. In order to fix this problem, tuericulum aimed the
followings:

» Teaching of singing

o should be real musical education,

o should fit in the school’s consistent educationafky

o should keep the principle of gradatitn.
» The curriculum divided the description into fourimparts:
songs,
nice singing, good rendition,
developing ear for music, rhythm sense, musicaiddity,
requirements.

Oo0oOo0o

The curriculum had been modified in 1981They tried to remedy the
situation by modifying the recent curriculum uritie new one had been
completed.

3" Tanterv és utasitas az altalanos iskola 1-4. lyazsaamara. Budapest, 1956,
Tankonyvkiadé, 358 p.

% Tanterv 1956. 4. p.

% Tanterv 1956. 3-4. p.

40 Kerékgyartd Imre: Az altalanos iskola I-1V. osgthak (] tanterve. Kéznevelés XIl.
évfolyam, 2. szam, 1956. januar 15. Il. o.

41 péter Jozsef: Az (j énektanterv. Kéznevelés Xfolgam 14-15. szam, 1956. augusztus 1.
1. 0.

42 A miivelsdésiigyi miniszter 126/1961 (M.K.10.) MM. sz. utasé az altalanos iskolai
tanterv modositasarél. Aim. min. 4. sz. médszertani levele az altalanosla@hkanul ok
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Singing had been maodified for the following reasons

— teaching of musical theory and music history weseessive,

- teaching solmization and score reading were alsessive,

- several teachers had not understood that solmizatid score
reading are not the aim but only materials of malséducatior{?

In the spring of 1957 the Ministry of Education aniged conferences for
discussing the lower-class curricula on the bakigractical experience$.
The Education Act of 1961 determined those princip@ureements upon
which the new curriculum had to be prepared:

— schools should provide up-to-date basic education,

— they should strengthen the connection between $amaoeveryday

life,

- theyshould increase the effectiveness of ideology.

This document, published i1963* is a prescriptive, centralized
curriculum, but the pedagogical logic is also pnese its editing principles.
The subject, which then was called 'singing’ becasaieging-music”. Tasks
in the curriculum in connection with ,singing-musigere as follows:

— pupils should be taught mostly Hungarian child- &oikd songs sung
nicely and correctly,

- the development of pupils’ ear for music and séasehythm should
be started,

— the sense for musical language should be estatllishe

— pupils should get acquainted with the simplesthrhiyelements, their
formulas, simple measure types and scales in aacoedwith the
relative solmisation,

— pupils should start practicing score reading whth abovementioned
elements and also singing in two parts,

— should give pupils clues to understand the moagbofjs and
consciously using simple variations of tempo andadhyics,

— pupils should become keen on singing through otiomal songs,

— pupils should become keen on instrumental music,

- they should contribute toward forming communitigscbmmon
singing,

— should intensify the love for parents and homelayéxperiencing
the importance of feasts and holid&ys.

This curriculum was a very prosperous one witleiact description, so
the claim to renew it was arisen in the late sageniThe main tasks of the
elementary school education are described in 18@8 curriculunt’ as
follows:

tulterhelésének megsziintetédéBudapest, 1961. Tankdnyvkiado, 32 p. Melléklet a
Mivelsdésligyi Ko6zlény 1961. évi 10. szamahoz. Budapesét] 1Bankdnyvkiadé, 32 p.

43 A mitvelsdésiigyi miniszter 126/1961 (M.K.10.) MM. sz. utasi 3. p.

4 Faragd LaszIl6: A tantervi ankétokrél. KézneveldB.Xvfolyam 21. szam, 1957. december
15. Melléklet a Kbznevelés 1957. évi julius hé 48amahoz, II-IV.

4 Tanterv és utasitas az altalanos iskolak szartBzark. Mikl6svari Sandor) Kiad. aii.
Min. a 162/1962 (M.K.23.) MM. sz. utasitasa. Budap®863. Tankdnyvkiado, 670 p.

46 Tanterv 1963. 194-195. p.

47 Az &ltalanos iskolai nevelés és oktatas terveol&atasi miniszter 114/1977. (M.K. 11.)
OM szamu utasitasa az altalanos iskolai neveléktéasas tervének bevezeté&dé(Foszerk.
Szebenyi Péter) Orszagos Pedagogiai Intézet, Bugldpgs. 1-V. kotet, 2. kiad. 1981.
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mental education,
ideological education,
moral education,

political education,
communal education,
technical education,
aesthetic education,
education for healthy Iif&

O O0OO0OO0OO0OO0OO0OOo

Chapter No. Il contains the aims of ,singing-mus@&s follows:

0 establishing the aesthetic seizure of the worlth wie
unique means of music, / pupils should project tedues
into the material and human effects of our worlthwhe
help of musical material listened and sung,

0 should be an active part of forming pupils’ ethos,

0 should improve their emotive world,

0 singing-music should become a motivational bagisifeir
useful acts,

0 in order to achieve this aim, pupils should sintvaty and
listen to music,

0 musical experience provides joy, success, expmrate-
constitution, experience of community and self-esgion,

0 teaching of singing-music should make pupils capabl
accessing vocal and instrumental music on their lewel *°

The song extracts to be taught are precisely difinethe Curriculum.
The teacher has a 30% of free choice of songs mwité given musical
material. The situation is similar in music listegi The material of musical
knowledge and skill improvement is precisely defin€urriculum suggests
a percentile division of thaifferent forms of musical activities.

The curriculum’s new feature is the system of regaents that makes a
distinction between the level of knowledge of adividual pupil and that of
a class.

The curriculum divided by classes allows less fomedfor teachers
however the planning work is minimized because of the eateuregulation.
The structure of the syllabus is methodically veggod. The main
imperfection of the curriculum is that the potehéiducation with the help of
music is not mentioned at all, although it was vamgcise and detailed in the
curricula before the war.

One and a half decade later the preparation ofnapublic educational
regulation began. The new document, called theoNatiCore Curriculurii
(NCCQC)is a conceptual and angle foundation of the pidaacation in a way
that it ensures the independence of the schodbjesumatters side by side.
It describes

* nationwide general aims of public education,

« the capital fields of the education to be mediated,
* sectioning the content of the public education,

* development tasks in certain content sections.

48 Tanterv 1978. |. kotet, 15-16. p.

49 Tanterv 1978. II. k6teB839. o.

0 A Nemzeti Alaptanterv. Melléklet a 130/1995. (X2Borm. rendelethez. Magyar
K6zlény, 1995/91. szam. 5307-5548.
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The National Core Curriculum summarizes the basexiocation to be
acquired, and insures the uniformity and coherefitke public education.
Important elements of the curriculum are the etgivelopment areas. These
are to

* imbibe all elements of school work,

» advance the strengthening of connections betwedgeas,
» the uniformed view of teaching and learning,

* the development of the pupils’ personality.

The eight emphasized development areas are tlosvioll
» self-image and self-knowledge,
* knowledge of home country and folklore,
» European identity — universal culture,
* environmental education,
* informative and communicative culture,
e learning,
» physical and mental health,
+ preparation for the roles of adulthodd;

The curriculum defines the structure of the différdevelopment areas.
The structure of the music developmerdssollows:

1. creative musical ability

1. 1. interpretation — an expressive performandbé@tongs

1. 2. improvisation

2. musical recognition and capacity

2. 1. listening to music

2. 2. g;usical perception and the knowledge of mgitind reading
musi

Knowing the development fields, the teacher mayoskocourse books,
so the content subordinates to the aims. The cilurit gives a big freedom
to the teacher, however his responsibility increabecause he has to decide
it independently about which music material shdaddyiven to the children.

Finally, here is the structure of the number of the weskiging lessons
in the examined curricula:

Grades
Curr. I Il. Il V. V. VI VIl | VI
1869 1 1 1 1(2) 1 1
1905 | %+Ys| Yets  1(2 2 2 2
1925 | Ytlh| Yetlh  Yotlh 2 2 2
1932 1 1 1 2
1941 1 1 2 2 2 2 2 2
1946 2 2 2 2 2 2 2 2
1950 2 2 2 2 2 2 1 1
1956 2 2 2 2
1962 1 2 2 2 2 2 2 2
1978 1 2 2 2 2 2 2 15
NCC Theoretically it can be more, generally weakhg lesson

1 Nemzeti alaptanterv 2003. Melléklet a 243/2003lI.(X7.) Korm. rendelethez. Oktatasi
Minisztérium, Bpest, 2004.: 10-14. p.
2 NAT (2003): 110. o.
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It is obvious from the table that between World War and the
appearance of the National Core Curriculum the rama singing lessons
was increasing. After one decade the effect oNGE€ seems to be declined,
and the musical activity of children also showsignificant adversity.
Observing the problenthere are new initiations increasing the number of
the singing lessons, for example church schootsdnted church music in
primary schools as an extra subject, or thereeavreral possibilities to apply
for grants to have second singing lessons. Nayrtdese are significant
results, but do not solve the real problem in Kgdatountry. Nowadays it
is very exasperating to face the downfall of muisécacy.

Analysed curricula

Methodus, quam, in collegio reformatorum helveticarfessionis Debrecinensi,
omnes scholas inferiores docentes, inde ab inflevaentariorum classe usque ad
oratoriam et logicam sequuntur. Debrecini, 177(.Tyargitai, 31 p.

Ratio Educationis. Az 1777-i és az 1806-i kiadagyaa nyelv forditasa. Ford.
Mészaros Istvan, Akadémia Kiadd, Budapest, 1983.p43

Entwurf der Organisation der Gymnasien und Realschim Oesterreich. Vom
Ministerium des Cultus und Unterricht. Wien. Gedtua der kaiserlich-
kéniglichen Hof- und Staatsdrukerei. 1849. 261 p.

Tanterv a magyarorszagi latin és goérog kath. népagkszamara. Gyott, 1876.
Nyomtatott 6zv. Sauervein G.-nal. 51 p.

Tanterv a népiskolak szamara. Az 1868-ik XXXVIItz. értelmében kiad. a m. Kir.
Vallas- és k6zokt. min. Buda, 1869, Egyetemi Nyonitap.

Flggelék a Népiskolai torvényhez. A M. K. Vallas.Kbzoktatasi miniszter altal az
1868-ik XXXVIII. tcz. értelmében kiadott Tanterwngp- és polgari iskolak
valamint a képezdék szamara. Pest, Kiadja LampeéRG61869.

Tanterv a népiskolak szamara. Az 1868-ik XXXVIItz. értelmében. Kiad. a
vallas- és kozokt. m. kir. min. 1877-ik évi aug-&621.678. sz. a kelt rendeletéb
Budapest, 1877. Egyetemi Nyomda. 46 p.

Tanterv és utasitas az elemi népiskola szamard. Kigallas- és k6zokt. m. kir.
min. 1905. évi jun. 16-an 2202. eln. sz. rendekdté®p. 1905, Egyetemi Nyomda,
56, 335 p.

Tanterv az elemi népiskola szamara. — 1925. évi idagn 1467. eln. sz.
rendeletével. Budapest. 1925. Egyetemi Nyomdapl31

Tanterv és utasitasok a népiskola szamara. Kieallas- és kbzokt. m. kir. min.
2495/1932 eln. sz. rendeletével. Budapest, 193getemi Nyomda, 552 p.

Tanterv és Utmutatasok a nyolcosztalyos népiskadlmara. Kiad. a vallas- és
kozokt. m. kir. min. 55.000/1941 V. sz. rendeletgtekdt. A tanterv. 56 p.; 2. kot.
A tanterv anyaganak részletezése. 270 p.; 3. Ktitléhos Gtmutatasok. 182 p.; 4-5.
kot. Részletes Utmutatasok. Budapest, 1941, Egyé&tgamda.

Tanterv az altalanos iskola szamara. 1946. Kiagllas- és kozokt. m. kir. min.
75.000/1946 VKM sz. rendeletével. Budapest, 1946z(K&znevelési Tanacs. 75
p.
Tanterv az altaldnos iskoldk szaméra. A vallasieskt. min. 1220-10/1950 VKM
sz. rendelete. Budapest, 1950, Tankonyvkiadé. 61 p.

Tanterv és utasitas az altalanos iskola 1-4. gseztdamara. Budapest, 1956,
Tankoényvkiado, 358 p.

Tanterv és utasitds az altalanos iskolak szanfarark. Miklosvari Sandor) Kiad. a
Milv. Min. a 162/1962 (M.K.23.) MM. sz. utasitasa. Bpdst, 1963.
Tankényvkiadé, 670 p.

Az 4ltaldnos iskolai nevelés és oktatas terve. latési miniszter 114/1977. (M.K.
11.) OM szdmd utasitisa az 4ltalanos iskolai nevédéktatas tervének
bevezetését. (Fészerk. Szebenyi Péter) Orszagos Pedagogiai Intéadgpest,
1978. I-V. kotet, 2. kiad. 1981.

A Nemzeti Alaptanterv. Melléklet a 130/1995. (X.2Borm. rendelethez. Magyar
Kozlony, 1995/91. szam. 5307-5548.
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Nemzeti alaptanterv 2003. Melléklet a 243/20031.(X¥.) Korm. rendelethez.
Oktatasi Minisztérium, Budapest, 2004.

Orders, instructions

A miivelddéstigyi miniszter 126/1961 (M.K.10.) MM. sz. utasé az altalanos
iskolai tanterv modositasarél. Aim min. 4. sz. modszertani levele az altalanos
iskolai tanuldk talterhelésének megszintet@s@udapest, 1961. Tankdnyvkiado,
32 p. Melléklet a Mvelédésligyi Kozlony 1961. évi 10. szamahoz. Budap&&11
Tankényvkiadé, 32 p.

Részletes Gtmutatasok az altalanos iskola tantezvédiad. a m. vallas- és kézokt.
min. Budapest. 1946-1947. Orszagos Koéznevelésickand. fiizet, Enek.

The bibliography data had been made exact on thenhant of the following:

Horanszky Nandor: Kdzoktatasi tantervek 1868-1971z altalanos képzés
tantervei. Orszagos Pedagdgiai Konyvtar és Muzd&eweléstorténeti
bibliogréafidk, 3. Szerk. dr. Araté Ferenc, Budap&S74.
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