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The high school dropout rate among minority stusenbften much
higher than that of their peers belonging to majpgroups. Emotion
as well as the success strategies of the studentisl environment
and culture strongly determine the decision to doapof school. If in
the minority culture school success is unimportanindesirable
factor, the likelihood for ethnic students to dag from high school
might increase significantly. This paper analyzesamty dropout
ratios in Australia, Austria, the USA and Hungamdaries to identify
the influence of the same minority peer group ghtsichool failure of
minority students.
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Ethnic minority students are often more likely t@m out of high schools
than their peers belonging to the majority groupshe USA the Hispanic
and Black students, in Australia the indigenousGeérmany and Austria the
Muslim students and in Hungary the Romas drop duhigh schools,
including vocational schools, more frequently titfaeir majority peers.

However, when taking a closer look, it becomes obsj that the
minority status itself does not determine the like$s for dropping out of
high schools. The most commonly referred minorisoup being an
exception for minority’s low achievement and higlogbut rates from high
school is the Asian-Pacific minority group in thaitéd States: vast majority
of first and second generation immigrant childrémh@s minority group are
performing well at schools and earn their high sttdiploma, so we can
assume that belonging to a minority group in itbel$ little if any influence
on school success.

To be able to predict whether children belongingninority groups may
perform better or worse on the course of their atlan several factors have
to be considered, and the reasons for droppingaautalso widely varied.
The reasons for minority dropouts from high schoale primarily
frequently not connected to the minority studedt& achievement; the
values of the family and the minority seem to plegre a very important
role: often students receive very few motivatiom fearning well from
home, they have no or extremely few positive modelghe family or
community they live in and their perspectives focial mobility through
learning are practically non-existent, so they dbaonsider learning a way
to success in life.
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School dropout rates

The term dop outin this paper will be used to refer the case ofileaany
high school early, without obtaining a high schdplloma, not considering,
whether later on the adolescents complete theorgkry education or not.
To examine the likeliness of reentering the edocati system and
completing the secondary education is not our pites@ic.

According to the analysis of Psacharopoulos (2a6€) percentage of
early school leavers varies between 4.5 and 40epeiia the states of the
European Union, (12.4% in Hungary) leading to pgeyasocial and fiscal
costs later on, including higher unemployment ratel duration, lower
income, lower rate of economic growth and loweliaamhesion and higher
social expenditures. He argues that already justextra year of schooling
can drastically reduce the chances of being ungregl@and also indicates
better earnings. Slightly contradict to this arguimehe findings of
McMillan-Marks (2003), who found that shortly afteraving school, early
school leavers might be in better position on titerarket than their peers
obtaining a high school diploma, however this digion may disappear on
the long run.

Table 1.
Country Non-completers Year of Research
(source)
Australia All |Early | Late
leavers| leavers| | 1995-2000
Indigenous 26% | 20% 6% (Australian Youth Research
Non-indigenous 20% | 8% 1205 | | Repor)
USA
Hispanic 22%
Black 12% 2ogoc
White 8% (US Census)
Asian/Pacific 4%
USA
Hispanic 22%
Black 11% 2025C
White 6% (US Census)
Asian/Pacific 3%
Austria
Austrian 7,2%
ndjord : E R0 2004/2005
ﬁngigrgaenr;eratlon 15.6% Steiner and Wagner (2007
Non-Eu Immigrant 19.8%
Hungary class 9 class 10 2001
Roma 36% 30% LA
All 13% 10% Liské (2006/a)

Table 1.compares minority dropout rates from secondarycatilon in
Australia, the United States, Austria and Hungagcording to the data
minority dropout rates are far higher than the agerdropout rates. In
Australia, the indigenous students are more thamttmes more likely to
drop out, then their non-indigenous peers. Theesu(¥cMillan and Marks
2003) compared numerous factors influencing theliliess of completing
school, and the trend they found was that of atisdcand ethnic groups
indigenous adolescents were the most likely to doop of secondary
education and they had the less chance to ever #atehigher education.
The same trend can be observed in the USA at thpaHic and Black
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minority. On the other hand, the so called "Modehdfity" — the Asian-
Pacific students are the less likely to drop outalbf including whites. In
Austria the immigrants are far more likely to drayt of high schools, even
if they belong to the second or third generationiromigrant workers,
invited to the country in the second half of thé"2@ntury. And last, in
Hungary Roma students are 3 times more likely ap drut of schools than
an average student. Roma students, who belong d@obitjgest ethnic
minority in Hungary, in 2000 were most likely tontmue their studies in
vocational schools after completing primary schoe®5% of them enrolled
in these institutiongLiskd 2006/a). (To compare:16.5% did not continue
their studies and only 13% of them enrolled higihosds offering the
possibility of entering higher education.) Accomlito Liskd’s findings,
Romas gave 13,9% of all 9th graders, In the scheat 200/2001 the 13.2%
of students dropped out from class 9 and 36.1%hemt were Roma
students, which means that Romas are three times Iikely to drop out in
Hungary than an average student. Interestingly, &etadents studying in
schools with relatively big Roma student body (o28%6) are less likely to
drop out, then those who study in schools with n&oma student ratio.

Reasons for dropping out

Throughout the international literature of the &sdhere is an interesting
trend in the results of surveys: if they are gatiie studies based on
interviews (Lisk6é 2006, UPSZ Roundtable 2007),lnag after the dropout,

the main reasons school related, like discrimimatia school, being

dissatisfied with school, teacher’s not adequapgeetations or the minority
students’ low achievement (Torgyik 2005). Theseultsssuggest that
leaving school has few to do with preparing for #uilthood, adolescents
are leaving schools because of their negative edpmrs.

Table 2. The most common reasons for high schagart among Romas in

Hungary
Reasons for Dropout %
Not Feeling Good in School 33/1
Poor School Achievement 23|7
Starting a Job 21,8
Financial Reasons 20,9
Disciplinary Reasons 17,8
The Quality of the School 8,7
lliness 6,7
Fitting in the Schools’ Society 4,3
Family problems 4,1
Starting a new family 3,4
N 729

Source:Lisk6 llona (2006/b)Szakképzés és lemorzsolddottak képzése
oktatas.magyarorszagholnap.hu

In Table 2. wecan see the results of a 2002 Hungarian reseaisko(L
2006/b) on dropouts of adolescents in Hungariaratiogal high schools.
More than one reason could be named by studentsinticated their
dropouts. The most frequently chosen reagsas not feeling good in school
which blames the school’'s atmosphere for not beiblg to complete .it
Disciplinary problemsandpoor school achievementight be closely related
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to this factor. The other significant group of m@s has a financial
approachbeing unable to finance the studasdstarting a new job.

On the other hand, quantitative studies, based ovastpnnaires,
especially long after the dropout, bring out causesermined by the
community’s success strategy, like getting a jotstarting an independent
life (Australian Social Trends, 2005; Ball 2004y 2003).

In an Australian quantitative survey (McMillan aiMhrks 2003;Table
3.) the researchers asked dropped out students wfys@ay important
factors, that made they leaving schod®b get a joband To have an
independent lifevere the two most commonly chosen reasons. Platalle
this, school related reasons were also frequenttyed, like theyidn't like
schoo| there were no useful subjects in schaotistudents were not doing
well at schoolWhen researchers asked the dropped out studentsotse
the one main reason for dropping ogefting a jobwas chosen by the vast
majority.

Table 3. Reasons for dropouts

Reasons School Leavers
Important Reason Early Late
Leaver Leaver

To get a job 82 76
Have an independent life 78 75
Didn't like school 50 49
No useful subjects in school 48 41
Not doing well at school 40 40

Main Reason
To get a job 52 44
Have an independent life 5 6
Didn't like school 12 13
No useful subjects in school 10 11
Not doing well at school 7 11
Other reasons 14 15

Source: McMillan and Marks 2003.

High ratio of minority dropouts

There is a wide range of factors influencing thebaibility of dropping out.
Very important minority-specific factor is the larage gap between teacher
and minority students, that may influence the litets of failing in school
and dropping out. In his analysis Lofstrom (200fguas that while gender,
nativity, and school size do not, poverty, studeather ratio and grade-
retention just partially affect the dropout gapvirstn Blacks, Hispanics and
whites in Texas, US. He argues that the most datergifactor concerning
school dropouts is the students’ racial proporiiorschool. However this
factor may work different ways, depending on theni&t group: in the case
of Black students the proportion of same ethnipiggrs in school and their
dropout rates shows positive, while in case of hligp students negative
correlation. Hanushek, Kain and Rivkin (2001) afsmnt out that school
composition has a very strong influence on the esitid achievement and
emphasize that high proportion of Black studentsdatrong negative effect
on school performance of high achieving Black stisleAll this calls the
attention to the importance of peer influence. Rard (1985) in her analysis
of a predominantly Black high school in Washingia&. shows how strong
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conflicts are generated between high and low aaigeBlack students,
based on their communities ecological structure.

Minority students may consider work or school methtexplanations
adequate grounds for leaving school sooner thanrttegority peers because
of their culturally different approach to schoolcsess. In some ethnic
cultures reaching success through learning hasdogial prestige, their
success strategies for social mobility prefer d#fé ways from being
successful in school. John Ogbu (1978) uses the 'teaste-like minorities"
or ‘"involuntary minorities" to describe ethnic miites who have
internalised oppression rooting from institutiosati racism and are faced
with job achievement ceilings and no or few oppoittes for social
mobility.

These minorities tend to underrate individual ses@nd consider family
and community success more important. Oftentintesctlture of castelike
minorities not only differs from the mainstream tové, but consciously
refuses its values and norms, developing a sulveuttppositional to the
mainstream culture. It also develops certain ggrageof coping with limited
opportunities, which may be incompatible with wadi for individual
school success and the learning and achievemetdrednattitude of the
majority culture.

Flyer (2006) analyzes the relations between school acmernt and
popularity in the own ethnic peer group. He comgarepularity of Black,
White and Hispanic students plotted against theimosl achievement,
reflected in their grades. According to Flyer'sdigns, popularity of Whites
is in direct proportion to their school achievemedhe higher grades they
achieve in school the more popular they are. Thaulaoity of Blacks and
especially Hispanics shows a profoundly differerdttgrn: it drops
drastically after exceeding a certain grade leuel.case of Blacks, the
popularity is in direct proportion with school aehément up to a certain
grade level (around 3.5; on a grade-scale of 4revheé = D; 4.0 = A, based
on the USA grade system.) On the other hand, thmulpoty of high
achieving students drops if they have better aveadgrades than 3.5. This
drop in popularity is much earlier and greaterases of Hispanic students: if
they exceed the average of 2.3, their popularippslr and becomes clearly
negative if their average grade is higher than 3.1.

Low achievement, according to Ogbu’s theory carabeadaptation to
mobility ceilings, but also can be interpreted atamation to ethnic
subculture, which refuses individualism and higlhi@aeement. In case of
high school students popularity or simply beingegted by their peers can
be especially important: this phase of life, whédm tmajority culture
confronts the ethnic culture of their peers, prdpabincides with the first
stages of ethnic identity formation label&hcounter (Cross 1991) or
Foreclosure and Moratorium (Phinney 1990), which are about the
realisation of being ethnic and finding the bormsne’s ethnic group.

High achieving minority adolescents are perceivgdheir peers as if
they refused their ethnic peer's culture, and cguestly will not be
accepted by their same-ethnicity peers, becausge dbenot respect the
ethnic group’s subculture, nor by the peers belugngd the majority group,
since they are ethnic.

Because of having different values, the high adhgewinority students
are often the target of all ethnic groups, and assalt become lonely and
alienated. This phenomenon in the United Statealledactingwhite —the
phrase isused to tease high achieving ethnic minority (eisfigcBlack)
students by their same ethnicity peers.
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Fordham (1985) describes some strategies that erelaped by high
achieving students who consciously decide for skchoocess to keep their
attitude to school but try to keep it invisible, pootect themselves from
being isolated by peers. These strategies are séespecific: both girls and
boys choose to be a clown character, boys areylikelchoose protective
friends, and girls try to stay invisible. Those,amthoose underachievement,
impose restraints on themselves: they spend mae with their peers and
achieve consciously low grades in school while rthechievement in
standardised tests is often much higher than vitedtt grades would predict.

Besides culturally determined success strategiesthofic families and
communities and their attitudes to learning, pe@uénce is also an important
factor in determining how important school achieeaim and actually
obtaining a high school diploma can be for a studetonging to an ethnic
minority group, and how easily he or she responoddifficulties in schools
and community with dropping out, which might be thest harmful response
for the student himself and also for the socidhgesit may generate a number
of social and economical problems. In the procésaaking the decision for
staying in or dropping out of school, the valuestt® same minority peer
group do have an extremely stong influence, aloitg the available role
models in the close community and the minority geosuccess strategy.
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