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Extensive reading, ER, can be considered as a tg@oding
technique to improve learners' vocabulary knowledtf is a type of
reading instruction program used in ESL or EFL isgf$, as an
effective means of vocabulary development. Thestshparticipated
in this study included were 40 upper-intermediatd 40 lower-
intermediate learners drawn from a population thgbua proficiency
test to see if ER helps them improve their vocappwaowledge at the
above-stated levels. To this end, at each levelgerimental and a
control group (EG and CG) were formed each of wiuamprised 20
subjects randomly selected and assigned. All thelitons especially
teaching materials were kept equal and fixed ahdaxel, except for
the EG the subjects were given five extra shortestdo read outside
for ten weeks. The results showed that EG at leothld indicated
improvement in their vocabulary learning after #xgeriment.
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As an element linking the four language skills iRLEvocabulary plays the
most significant role in foreign language learniiig.communicate well in a
foreign language, students should acquire an ateequanber of words and
should know how to use them accurately and apatgyi

Even though students realize the importance oftwadeay when learning
language, most Iranian EFL learners learn vocapupassively due to
several factors. First, they consider the teach&thniques such as
explanation for meaning or definition, pronunciatio spelling and
grammatical functions boring. In this scenario, glaage learners have
nothing to do in a vocabulary learning section toulisten to their teacher.
Second, students only think of vocabulary learrasgknowing the primary
meaning of new words.

Therefore, they ignore all other functions of therds. Third, students
usually only acquire new vocabulary through contekted new words in
their textbooks or when given by teachers durirgs&ioom lessons. For
example, learners find many new words in a textthed ask the teacher to
explain the meanings and usages. Forth, many hdbi. learners do not
want to take risks in applying what they have lea@tudents may recognize
a word in a written or spoken form and think tHagy already "know the
word", but they may not be able to use that wordpprly in different
contexts or pronounce it correctly.
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It is clear that comprehension is one of the mostlhmental reasons for
reading, and vocabulary, in turn, plays significgatrt in comprehension.
Vocabulary clearly makes a critical contributionuiederstanding what has
been read. The reader must apply reading compriginestsategies as a way
to be sure that what is being read matches th@eaations and builds on
their growing body of knowledge that is being stbfer immediate or future
reference.

One important way to develop vocabulary knowledge through
extensive reading. Students by reading extensivélly be exposed to
different new scope of vocabulary which is necessar reading
comprehension. Extensive reading (ER) is an impor@spect of any
English as a foreign/second language reading pmogBell (2001) states
that ER is a type of reading instruction prograat thas been used in ESL or
EFL settings, as an effective means of developiegding fluency,
comprehension, and vocabulary development.

Day and Bamford (2004) argue strongly for includagensive reading
in the L2/FL curriculum. There is new piece of ende that extensive
reading can have a significant impact on learie24~L development. Not
only can extensive reading improve reading abilitycan also enhance
learners' overall language proficiency (e.g., $pgllgrammar, vocabulary,
and writing). In addition, extensive reading withanguage is in line with
current principles for second and foreign languaggagogy.

Review of L literature

Several studies have been done in the area of siwéeneading and

vocabulary development. As Schmitt (2000) holds airne most important

reasons for supporting ER is that many teachergeugelthat intensive

reading alone will not produce good, fluent readéfscourse, a number of
experimental and quasi-experimental studies havenodstrated the

effectiveness of extensive reading and have pravsigport for the use of
extensive reading in ESL and EFL classroom: the gaimotivation and

attitude are equally impressive. Study after stuihpows how attitude

changed toward reading in English and how the siisdbecame eager
readers. Nishino (2007) reported that the studdetselop "very positive

attitudes toward books as they raise their litelaggl in English”. Besides,
Bell (2001) adds that extensive reading leads ¢oeemsing reading rate and
general language proficiency. Writing proficiency also considerably
impacted by reading extensively. This includes hmtmary students (Asraf
& Ahmad, 2003) and university students.

The research convincingly shows that extensive ingadncreases
vocabulary knowledge. It is not surprising thathdlps students become
better readers. Research in both L1 and L2 shoatswk learn to read by
reading. The more our students read, the bettelerehey would become.
An integral part of this is learning new vocabulaDne of the primary ways
in which vocabulary is learned is through readibgarners encounter the
same words over and over again in context, whiculten vocabulary
learning (Gatbonton & Segalowitz, 2005). While R¢2600) emphasizes
the role of large vocabulary knowledge in readimgnprehension and its
relationship with fluency, Richards and Renandy@0@) argue strongly for
including extensive reading in the second or fardmnguage curriculum.
There is now compelling evidence that extensivedirgp can have
significant impact on learners' second or foremmuage development.
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Nassaji (2006) examined the particular role lea'ngepth of vocabulary
knowledge plays in lexical inference. The resullidgated that those who had
stronger depth of vocabulary knowledge used cergies of strategies
more efficiently than those who had weaker depthoofbulary knowledge.
This finding supports the result of Frantzen's @08tudy which showed
that students' vocabulary knowledge was the magbitant factor affecting
L2 readers' abilities to make use of context clUeschers and researchers
are increasingly aware of the importance of readinthe development of
L2 proficiency and the role reading plays in expagdvocabulary
knowledge. "Reading is important because comparisiomany studies
shows that written texts are richer in lexis thpaken ones" (Nation, 2001).
Most L2/FL learners are simply not exposed to eholid print (through
reading) to develop fluent processing, nor do thaye enough exposure to
building a large recognition vocabulary. These eons have promoted
many ESL/EFL programs to include extensive readingponents as a
supplement to regular language classes. Extengading is defined as
reading that exposes learners to large quantitiesaierial within their
linguistic competence. According to Day and Bamf(#@d02), the main goal
of extensive reading is developing reading fluertbwt is, rapid access to
know L2/FL vocabulary is seen as an important doltétl benefit. They also
emphasize that extensive reading promotes readumndy and increase
reading speed. As students are assigned to readrgg lamount of
comprehensive materials, speed becomes importarit tilitates the
enjoyment and comprehension of materials.

Nation (2001) claimed that when learners read, th@yonly learn new
words and enrich their known ones, but they cam iatprove their syntactic
knowledge. To him, the aim of extensive readindoigead, or listen to,
massive amount of comprehensible language with@saromfort zone with
the aim of being to build fluency. However, Day @amford (2004) argue
strongly for including extensive reading in the ER/curriculum. There is
new evidence that extensive reading can have afisam impact on
learners' L2/FL development. Finally, "extensivadiag is the only way in
which learners can get access to language at dagircomfort zone, read
something they want to read, at the pace theydeeifortable with, which
will allow them to meet the language enough timeitk up a sense of how
the language fits together and to consolidate Wit know" (Bell, 2001).

To Loucky (2003) wider extensive reading is helpfat broadening
exposure to the target language meanings and fevhikg intensive reading
serves to deepen cognitive processing through itgarand practicing
specific lexical and reading comprehension. Accumglyi the main two
question of this study can be stated as follows:

1.Does extensive reading enhance vocabulary learning?

2.Does extensive reading enhance positive attitumeart reading?

From these questions the following hypotheses Wened:

1.There is no significant difference in vocabulargrigng between the
control group and the experimental group under titeatment
through extensive reading in upper-intermediatellev

2.There is no significant difference in vocabulargriing between the
control group and the experimental group under titeatment
through extensive reading in lower-intermediatelev
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Method
Participants

Subjects of this study were 80 EFL learners atlainguage institutes in
Dehdasht, Kohgilooyeh & Booyerahmad Province, Ifhof these learners
were enrolled in the fall semester (school yea2@ti9-2010) and all of them
were male learners, between ages 17-27.They wdeetex® from 120

language learners. In the selection of them a laggroficiency test was
used. After that 40 upper-intermediate and 40 lewtrmediate learners
were selected on the basis of their scores in @eofty test. Then, each of
these levels was randomly divided into two groupgperimental and

control, which each group consisting of an equahloer of subjects. For
each level, the control group was composed of 20n&rs, while the

experimental group, for each level, was consist&tDdearners.

Instruments and Materials

In order to collect the data different instrumentss used in this study. First
of all, a Michigan test of English proficiency wased to identify learners'
level of language proficiency: upper-intermediated dower-intermediate.
The second instrument was a post-test which usegttter data about the
student’s improvement in vocabulary knowledge irchedevel after the
experiment. The third one was students' profileegperimental groups
which was provided before the experiment. A semiestired interview as a
fourth instrument, which was the same for both lleveras usedo collect
the students’ overall attitudes about the extensieading activities
concerning the vocabulary improvement. The studentsexperimental
groups were asked questions as to their attitutl@saabulary learning as
well as their own attitudes towards reading.

In addition to studentgextbooks in Language Institufeterchange 1
for lower-intermediateand Interchange 2or upper-intermediate, five short
stories were given to upper-intermediate and flvartsstories were given to
lower-intermediate learners in the experimentalugsoas the materials of
this study.

Procedure

After taking the administrative procedures to det tequired permission,
120 EFL learners were participated in a proficietest, a Michigan test of
English proficiency (2001). The main aim was to nify learners'

proficiency level in English. Therefore, 80 leamavere selected as the
participants of this study. In order to determipper and lower intermediate
learners, those who took one SD above the mean seteeted as upper-
intermediate and those who took one SD below thenmeere determined as
lower- intermediate. After that, the learners iclredevel were divided into

two groups: upper-intermediate and lower-intermedames, each level was
comprised of 40 EFL learners. Then the learneeséh level were randomly
divided into experimental and control groups eatlvilich was comprised

of 20 learners. On the first day of class, studehthe experimental groups
were informed of the importance of the extensiaieg and the vocabulary
knowledge and their vital importance in languagariéng. Therefore, to

investigate the effect of extensive reading on batary learning ten short
stories, five for upper-intermediate and five fomwer-intermediate, were
given to learners in experimental groups, whileriees of both experimental
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and control groups, at each level received the sesma€ding instruction
appropriate to their levels. Learners of experirakegtoups read one story
per two weeks. After finishing each story, learnergxperimental groups
were required to give a summary of the story andrite a paragraph and a
sentence contextualizing a newly learned word. Bhisly was conducted
for ten weeks from November 2009 to January 201i0th& end of the
experiment, a post-test was given to learners ih boontrol and
experimental groups in two levels to distinguiste thffect of extensive
reading on the improvement of vocabulary knowledge.

According to the research questions, the presady$s divided into two
parts: quantitative and qualitative. The quantmafpart includes one major
concern: the impact of extensive reading on thelesits’ vocabulary
recognition. Therefore, a vocabulary test was usedollect data. The
qualitative part deals with the study of the studermattitudes towards
reading. The instruments used in data gatheringe wwequestionnaire with
four choices, and the semi-structured interviews.

In terms of evaluating the students’ vocabulary ogedtion, the
vocabulary recognition test comprised 50 questiasith four multiple-
choice options was used. To investigate the stgdeattitudes toward
reading, a questionnaire with four choices andstmai-structured interviews
were used. The questionnaire allowed the subjeatsfliect on their thinking
metacognitively and express their own attitudese dther instrument used
in the study was the semi-structured interview liciteheir attitude on the
treatment received by them. In effect, 6 studer@sevinterviewed at the end
of the experiment to have access to their in-dafittudes on their extensive
reading experience and how their vocabulary legrimimproved, as a self-
assertion procedure.

Data Analysis

In the quantitative analysis, the data collectedmfr the subjects’
performance on the post-test are analyzed in tefmeean (X), standard
error of measurement (SEM), standard deviation ($st, and a two-way
ANOVA using the Statistical Package of Social ScerfSPSS) program.
Regarding the qualitative analysis, the data ctdtbéhrough a questionnaire
concerning the values of reading was analyzed rimgeof the percentage
and presented.

The data collected from the semi-structured intwg was transcribed,
coded and checked with cooperation of an expextetdy the data about
learners' attitudes towards learning with an inéder reliability of 0.94.

Results and Discussion

This part shows the results of the quantitative qualitative analysis. The
first part of the analysis deals with data colldcteom the ten-week
experiment with the EFL learners. The second datieanalysis deals with
the effects of the extensive reading program on gh&lents’ attitudes
towards extensive reading.
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Results of the Quantitative Analysis

Table 1 shows the vocabulary posttest scores ofuphmer-intermediate
learners between the experimental and control groljne mean of the
posttest scores of the experimental group was SéhBe that of the control
group was 44.2. The t-value for the vocabulary tesstscores between the
experimental and control group was 5.43. The dicanit difference between
the vocabulary posttest scores of the control aspeérimental groups was at
the significance level of 0.05. This means thataheas found a significant
difference between the experimental and contraligrat p<.05. The critical
value for t at the 0.05 level of significance i92L. Since the t-value
calculated for the difference between the expertaiesind control groups
was 5.43 and that value is greater than the dritiebue at 0.05, which
means that there is a statistically significanfedénce between these two
groups at p<.05 . In the other words, this resdans that the experimental
group' mean was significantly higher than the adrgroup's mean scores.
As it was mentioned before in the first hypothéke there is no significant
difference between the experimental and the congmaup of upper-
intermediate level in vocabulary learning; therefdoased on these results
this hypothesis was rejected. So, learners in ¥perénental group, those
who read the story, knew significantly more vocabylthan those learners,
control group, who hadn't read the story.

Table 1.Results of t-test between Experimental and Cognalip of Upper-
intermediate level

Group N | Mean| SD vatl-ue df p

Experimentall 20 | 50.8 | 2.37

Control 20 442 | 4.88
*P=0.001<.05

5.43 38 | .001

Table 2 shows the vocabulary posttest scores ofiiper-intermediate
learners between the experimental and control grodjpe mean of the
posttest scores of the experimental group was 4i/b@reas that of the
control group was 42.9. The t-value for the vocabulposttest scores
between the experimental and control group was . B3 significant
difference between the vocabulary posttest scorffegshe control and
experimental groups was at the level of 0.05. Th&ans that there was
found a significant difference between the expenitaleand control group at
p<.05. The critical value for t at the 0.05 levekmnificance is 2.021. Since
the t-value calculated for the difference betweba experimental and
control groups was 5.43, and that value is grethi@n the critical value at
.05 which means that there was found a signifidéfeérence between these
two groups at p<.05. In the other words, this resukans that the
experimental group' mean was significantly highemt the control group's
mean scores. This statistical difference seems etoatcounted for the
treatment applied to the experiment, the extensdasling method as the
independent variable. Based on this result, therskbypothesis which was
stated that there is no significant difference leetwthe experimental and
control group in vocabulary learning of lower-intexdiate learners was
rejected. According to this data, learners in tkpeeimental group learnt
more vocabulary than that of the control group.
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Table 2.Results of t-test between Experimental and Cogtalp of Lower-
intermediate level

Group N | Mean| SD vatl-ue df p

Experimental| 20 | 47.85| 4.55

Control 20 42.9 | 4.05
*P=0.001<.05

3.63 38 | .001

Peripheral findings

As the data in table 3 indicate, there is a ste&iby significant difference
between the two groups of learners, Experimentdl@ontrol, regardless of
their proficiency levels (F=40.01, P=0.001). Meaighit was found from
the same data that there is a statistically sicgmfi difference between the
two proficiency levels, Lower-intermediate and Uppeermediate,
regardless of groups, Experiment and Control (F2%.0P=0.001). Of
course, the interaction between the pooled profoyelevels, Lower-
intermediate and Upper-intermediate, and the poayedups, Pooled
Experimental groups and Pooled Control groups, sldowo significant
difference (F=0.818, P=0.369).

Table 3.Results of One-Way ANOVA test on the ExperimenthlControl groups
of both Upper and Lower- intermediate levels

Source SS df MS F P

Group 667.01 1 667.01 | 40.01 | .001

Level 90.31 1 90.31 | 541 .023

Group*Level 13.61 1 13.61 .817 .369
P<.0

Results of Qualitative Data Analysis

This section presents the qualitative data anabfdise students' attitudes on
extensive reading in semi-structured interview arsd comparison with
students' profile before the experiment.

The data collected from EFL learners' interviewhatend of the program
and its comparison with learners' profile before é&xperiment showed that
they were agreed that extensive reading enhanced tocabulary
knowledge and it also changed their attitudes tdwearding in a positive
way. They enjoyed reading and because of its hsribiy recommended it
to their friends. Therefore, these results indidatieat extensive reading
could enhance positive attitudes toward reading.
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Discussion

4.6.1 In response to research question 1: Doesi@xte reading enhance
vocabulary learning? The data which was collect@dhfexperimental and
control groups of upper-intermediate level showhdt tthe mean of the
experimental group was 50.8 while that of contrabwi4.2. The t-value for
these groups was 5.43 and the significant diffexremas at the level of 0.05.
For the experimental and control groups of loweerimediate level, it

showed that the mean for the experimental group4¥e85 and that control
group was 42.9 and the t-value was 3.63. The sigmif difference was at
the level of 0.05. So, these results showed th&nsive reading could
improve vocabulary learning.

The results of the current research are in lineh witatbonton and
Segalowitz (2005); Pigada and Schmitt (2006), iggrthe contribution of
the extensive reading to increasing reading congomrgbn and vocabulary
learning. Moreover, it was shown that the extenseading strategy could
lead to substantial vocabulary learning and leafragvelopment in spelling
and vocabulary knowledge.

4.6.2 In response to the research question 2: [Baemsive reading
enhance positive attitude towards extensive re&diiige data collected from
EFL learners' interview at the end of the programd #s comparison with
learners' profile before the experiment showed ttiety agreed that
extensive reading increased their vocabulary kndgdeand it also changed
their attitudes toward reading in a positive wafiey enjoyed reading and
because of its benefits they recommended it ta thends. Therefore, these
results indicated that extensive reading could ecdapositive attitudes
toward reading.

Furthermore, the findings of the present studysaigportive of those of
the following: extensive reading has also beenntegdao enhance learners’
affective domain, such as motivation and attituderdad (Lai, 1993). In
Susser and Robb’s (1990) study, the Attitude Qaestire between the
Extensive group and the Skills group it was sholmat the Extensive group
felt their homework to be of more interest, andistis could enjoy studying
in English when the had chosen the materials whiele of particular
interest to them.

Conclusions

The present study was conducted to investigateeffect of extensive
reading on the students’ vocabulary learning ansitipe attitudes toward
reading. The results of the research can be surneabais follows.

1. The result of the study shows that there wagrafeant difference in
vocabulary learning at the level of 0.05 (p<.05)wmen the experimental
and control groups relevant to the upper-intermedgaoficiency level. In
the case of the lower intermediate level, there avaignificant difference in
vocabulary learning at the level of .05 (p<.05)wen the experimental
group and the control group. In other words, thelasnts in the experimental
group of each level could recognize the meaningamfabulary far better
than those in the control group at each level. &lieslings are in line with
the previous research studies by Hafiz and Tude84)Land Raemer (1996)
as reviewed in the literature review. The significdifference is due to the
impact of the extensive reading program becauseefiperimental group
was given more reading practices for a period mf¥eeks, while the control
group at each level only received the conventiaealding lesson. The
reason for this might be that the readers in thpegmental groups had more
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reading practices than those of the control gro@mnsequently, it can be
concluded that the students had increased theiabwdary knowledge
through extensive reading while they were partiiigain the extensive
reading program for ten weeks. Nishino (2007) catetl from their studies
that extensive reading, unaccompanied by any aoaldy or practice can
provide second or foreign language learners withvibcabulary necessary
for reading. Hsueh-chao and Nation (2000) also lcoiec that implicit
vocabulary learning could occur through extensirading. Following the
models in the literature, during the extensive mgqdprogram in this
experiment, the students in the experimental gratipeach level were
exposed to the wide range of vocabulary in theingadhaterials they read.
That is why Nation (1997) and Day and Bamford (20@2ommended that
for extensive reading program to be effective, shalents have to do large
amount of reading. That is, the more they readb#tter reader they become
proficient in readingWhile reading, the students on experimental groups
learnt new vocabulary from guessing meaning froenabintext and by using
the dictionary. According to Laufer (2003) and Hedgn (1997), to be able
to guess meaning from a given context, the readed rto know more
vocabulary at least 95% of the text to be ableterithe meaning of the new
words and this is practicable via reading extergivEherefore, since the
experimental group at each level has higher langpagficiency in terms of
reading comprehension and lexica knowledge in tbstt@st, it can be
concluded that they could infer meaning of the meovds better than the
control groups.

Since the extensive reading materials consistea wide range of short
stories, the students learnt a wide range of vdeapuThe students could
recognize the meaning of the learnt vocabulary wékn they came across
the new vocabulary many times in the stories. Megeoevery time a word
was repeated and this helped them fix the meaningcabulary in their
mind. Above all, they also learnt the use of vodaltyin context. According
to Pigada and Schmitt (2006), as the reader comesamew words in
appropriate extensive reading materials, the readarinfer the context-
based meaning provided by the text, which are reierplly found in
dictionaries such as connotation, collocations eefdrential meaning. So,
when a word is repeated, it is in a slightly difficcontext. Therefore, the
repetition of words in the reading materials helpgsreaders of experimental
group at each level develop a deeper and more atecunderstanding of
word meaning and foster vocabulary learning.

Even though there were significant differences atabulary learning
between the experimental group and the control graueach level, the
mean of the posttest scores of vocabulary learmiage slightly different.
This might be that the amount of extensive readiag not large enough.
The students at the experimental group of eacH lenlg read five books
with the length between 1050 to 2300 headwords tper weeks. This
amount of reading may not be enough to help improgher degree of
vocabulary learning among the readers in the exygarial groups. Nation
(1997) concludes that the teacher needs to beuseaimout extensive reading
program to ensure that the students do a large mmmiureading. The
benefits of extensive reading do not come in atgbom.

2. Regarding the students’ attitudes toward extengieading, the
analysis of semi-structured interview showed that students had positive
attitude towards extensive reading in terms of irpdenjoyment and
vocabulary knowledge improvement. Reasons for tsitipe attitude of the
students result from various factors. First, thadieg materials were
appropriated for their level of language proficigras there were not many
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new words in the story, so the students could meddout having much
problem in understanding the meaning of the worithVkeference to the
students’ interview, the positive attitude of tiedents could result from the
benefits of extensive reading, which the studeratd bained during the
experiment and one of the strong feedbacks recdioad the students was
that extensive reading was an interesting learmiotyvity. Therefore, it
enhanced their reading attitude. One of the stgdesorted that he did not
like reading but after reading the short storieswanted to read more books
because it was exciting for him to understand the ef the stories. The
second factor that could enhance good attitude ribweading was that the
student had increased their vocabulary throughnskte reading. Thus the
development of vocabulary knowledge helped the esttgdto read and
understand better. The students reported that hlaely started to find out
more books to read. Consequently, the benefitsedaiinom extensive
reading could enhance positive attitude towardirgaRichards, Platt, and
Platt (1999) report that extensive reading is ‘fiied to develop good
reading habits, to build up knowledge of vocabulang structure, and to
encourage a liking for reading and make positivuges towards extensive
reading.”

In addition to positive attitude, the students alseported the
enhancement of vocabulary learning from extenseading as the stories
were not difficult and there were not many difficulords in the stories. So,
they could learn more vocabulary from their readi@atbonton and
Segalowitz (2005) conclude from his study that tbaders could acquire
implicit vocabulary gain from extensive reading lbajuantitatively and
qualitatively as well as improve their attitudesvéwd reading. One of the
students reported when he came across the new waadyg times in the
story, he began to understand the meaning of tkae werds better than
before. As a result, the students could underdbattgr and could gain more
reading confidence from their interviews. Such etid reported that they
had started to find out more books to read. Theeefio may be concluded
that extensive reading gives students a chancelltwf up more intensive
classroom work in order to develop their vocabulamgwledge. Moreover,
some of the students in the interview stated thetabse they enjoyed
extensive reading and their language has been yegr@o they decided to
read more reading materials for pleasure. As Kraql2004) concludes,
learners acquire language through extensive readwegording to him,
learners who do free voluntary reading make bgttegress in reading
comprehension and vocabulary development. He dirobglieves that
learners who read for pleasure are better reablettgr writers and have
more grammatical competence. In this term, theltsesdi the current study
are supportive of Krashen's views (2004) on theeceffof reading
extensively.

Therefore, it may be concluded that extensive repgrogram can be a
positive factor to develop EFL learners' vocabul&npwledge, attitudes
towards reading, and other language skills.
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Pedagogical Implications

Reading is one of the four language skills thabsedcor foreign language
learners should acquire in their language learpnogess. The ability to read
is seen as the most stable and durable for thendemoforeign language
skills (Rivers, 1981). However, the importance ediding is not reflected in
the teaching curriculum in Iran. Iranian EFL leamare frequently observed
not to put their noses to work seriously to getolmed with reading
comprehension their courses. Most Iranian EFL ke@see English as an
obligatory part of curriculum. Therefore, they doeit best to prepare
themselves to pass the tests, but most of thergdes not well- motivated
to read in foreign language because they don'kthirey will ever use it
after their graduation. So, the importance of ne@ds so axiomatic that
Davies (1995) said: "every day, with the wide aalalé of audiovisual
devices and materials, reading remains the magmwe of learning."

Therefore, the results of the present study redetile effectiveness of
reading, especially extensive reading, on vocapudarvelopment, attitudes,
and other language skills. According to the resolighis research, the
researcher does not propose to replace the cunwertulum with extensive
reading. Rather, extensive reading should be aiti@ddo the curriculum,
providing the students with a rich input of natueatiguage by which most
textbooks are not able to provide them with. Howgewhe current
curriculum does not pay the way for the studentsnester the language
well. It is felt that extensive reading, in additito the current curriculum
will allow students to acquire fuller knowledge thfe foreign language.
Furthermore, there should focus more on extensaeling because it can
prepare students for the examination less painfully
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