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This study aims at designing an English course dbasethe explicit
presentation of self-regulated learning stratedeeshe first year
university students whose medium of instructidenglish to make
them responsible for their own learning. Firsttadature review was
completed to explain self-regulated learning inailstand present the
studies in that area. Then, a needs assessmertgomasicted and the
results were analyzed. Accordingly, the intendednimg outcomes
were decided and general teaching strategies weosen. After
deciding on the evaluation of both the studentstaednodel, one of
the units was chosen to be implemented. In that thaystrengths and
weaknesses of the design could be observed. Faingj) the unit that
is an introduction to the self-regulated learnirtigasegies was chosen.
In this unit, the strategies were introduced exgliavith some
activities. In that way, the students’ reactionghe strategies and
their level of using these strategies were observetlly, although it
was recommended to develop self regulated learstirgegies
implicitly in some sources, it was concluded thatte help of
presenting the self-regulated learning strategigslieitly to the
university students, they also became responsibléné&ir own
learning. as they become conscious about their meads.

Keywords: self-regulated learning, learning strategies,
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With the help of the innovations and developmeifitsur century, there
is so much information to be learned that peopk iarneed of lifelong
learning. For that reason, there is the necess$itgaching the knowledge
everywhere and learning them in any time. Peomae@quired to determine
their own ways of learning suitable to their lifiyles. Especially university
students are expected to have the responsibilithef own learning. They
are considered as the ones who can determine whiaatn and how to
learn. They should have the skills of reaching rémuired knowledge and
learning it by themselves. For that reason, unityerstudents should be
informed about self regulated learning strategies.

On the other hand, university students are expdotedpress themselves
on a topic, describe a project, summarize inforomtcompare and contrast
topics or issues, write term papers or researclerpapn these situations,
they need to adopt a standard format and styleedisng and writing. That
is, they are required to express themselves cleadyaccurately. However,
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there are some students that do not like speakidgwaiting courses and
they find these skills difficult. For that reas@specially at the universities
whose medium of instruction is English, studentedh¢o know how to

express their ideas and know the steps of writiegrty in order to speak
and write eagerly and easily. Moreover, as theflls sike productive skills,

they need some input to produce. For that reasaljmg and listening skills
should also be developed to provide input to thelestts to be helpful in
their productive skills in an integrative way.

On the other hand, this course is designed by galtie societal needs
into consideration. Due to globalization, all treuntries in the world are in
communication with each other and they work togetRer that reason, they
need a common language and it looks like Engliskaalays. Therefore, the
companies and the employers in our country waetiploy people who are
proficient in English. Thus, this course will prdei basic necessary
requirements for the students in applying for aratkimg in a job in the
future. However, it should be noticed that this rseuis the first course in
English curriculum to provide these necessitieser&hwill be the other
courses following it in the next semesters for ¢heseds.

This course manly aims to improve the studentsral/groficiency in
the English language, which will enable them tdofel their departmental
courses with ease. Therefore, it aims to equipsthdents with lexical and
grammatical knowledge, reading and listening skifisunderstand their
course books and lectures in their departmentsveniitthg and speaking
skills to express themselves. In addition, durihg tourse, the students’
self-regulated learning skills will be developedkitly which are crucial
throughout their academic lives.

Review of literature

In an information age, the students are in the nafefbllowing the
increasing knowledge in every field. For that reggbey should all the time
be ready for learning. However, it is not possilbée acquire all the
knowledge in schools by the help of teachers. Tdreyresponsible for their
own acquisition of knowledge and skills. This alseans organizing their
own learning such as deciding on what to learn bod to learn. This
concept brings the issue of self-regulated learrBadf regulated learning is
“a process in which the learner exercises contvelr dnis or her thinking,
effect and behaviour as knowledge and skills aguiaed” (Zimmerman,
1986).

Self-regulated learners are responsible for thein ¢earning; they set
academic learning goals and by “planning, orgagizself-monitoring and
self-evaluating” their learning process, they tgy archive their goals
(Zimmerman & Schunk, 1989).

Figure 1 (below) represents the key components ef-regulated
learning. According to the self-regulated learnmgdel the learner first sets
learning goals. In order to achieve these goals, |#arner controls the
learning environment to eliminate the distractéktso, the learner seeks
help from the others when he needs. Later, thaéeaelf-evaluates himself
to see his progress.

At the center of this model is the learner's setftivation. Self-
regulatory attributes are constructs that inclueleefficacy, self-awareness,
and resourcefulness. Self-regulatory processesidachttributions, goals,
and self-monitoring.
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Figure 1.Self-regulated learning model

FIGURE 1
Self-Regulated Learning
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Moreover, as it was cited in Areglado, Bradley &ade’s studies (1996)
“students are self-directed to the degree that dutiyely participate in their
own learning processes-metacognitively, motivatignand behaviourally”
(Zimmerman, 1998:6).

According to Areglado at al. self-regulated leagnirhas these
characteristics (1996:7):

1) There is observablevidencehat students are more responsible for
their own learning experiences.

2) There is aeality principlemaking learning more useful and
related to real experiences.

3) There is aespect for natural thinkingh making the students
construct their own knowledge and develop theiagde

4) There are facts, thoughts, and intellectual vahsethethree
majors of teaching

5) Perceptual guidelineare presented to control anger-associated
behaviour.

6) There ar&key processdas order to make students direct their
acquisition of knowledge.

On the other hand, the teachers of the self-reglltarners also should
have some characteristics. Self-directed teach®osld (Areglado et al.,
1996:25):

1) be more able to listen to students, especiallydmig/that depict
the learner’s feelings,

2) be able to better accept students’ innovative |ehging,
“troublesome,” creative ideas, rather than readiingpese threats
by insisting on conformity,

3) tend to pay as much attention to the relationship students as to
the content of the course,

4) be more likely to work out interpersonal frictiosusd problems
with students, rather than deal with such issu@sdisciplinary or
punitive manner,
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5) develop a more egalitarian atmosphere in the dassrconducive
to spontaneity, creative thinking, and to self-ciieel work.

They also call teachers as the facilitators andsisne principles that
facilitators should know. They say that studentsdnmtellectual standards
in order to direct their own thinking process. Sdifected learners set goals,
self-monitor and self-evaluate. Also, student timgkis more important than
the curriculum itself. Instead of trying to coveret curriculum on time,
teachers as the facilitators should spend more timetudent thinking in
depth. Moreover, teachers should direct studentsadguire the value
systems that will help them to adjust in sociakisgs. Also, as teachers
cannot prove the students with knowledge, the siisddhemselves acquire
the knowledge; facilitators should check how theidehts use the
information they gained.

Costa and Kallick (2004), describe a self-reguldéadner as being self-
managing, self-monitoring and self-modifying. A fsehanaging learner
knows the importance of a task and makes stratptfianing for the
outcomes. A self-monitoring learner knows what veonk his plan, and a
self-modifying learner evaluates and constructs mmga from his
experiences and applies his learning to futurevities.

They describe the self directed learners as pesipte“set goals that are
appropriate and attainable... [and]... feel respdaditr the work that is to
be accomplished. They know the criteria for qualityrk and know that they
are accountable to those criteria. They learn tdifyaheir work based on
feedback and self-knowledge” (Costa & Kallick, 28%).

When, the literature is reviewed, it can be seext there are a lot of
studies conducted on self-regulated learning. Adiogr to Zimmerman
(1989), self-regulated learning focuses on the angtion of “how students
become masters of their own learning processediidrstudy, he examines
the cycle phases of self-regulated learning, coetpakilful and naive self-
regulated learners, and analyzes the developmentacaidemic self-
regulation.

First, he describes academic self-regulation a#-dgective process”
rather than mental skills emphasizing the learnénsinsforming their
mental skills into academic skills” (Schunk & Zimmmean, 1998:2). For that
reason he presents a cyclical phase of self-régnlathere are three major
phases in this cycle:

1) Forethought: In this phase, learners put effortedon and set the
stage for their own learning. The processes ofgthiase argoal
settingmeaning the selection of learning outcomes (Ld&ke
Latham, 1990)strategic planningneaning learning strategies for
the goals (Zimmerman & Bandura & Martinez-Pons,2)%nd
self-efficacy including personal beliefs on leagzapacity
(Bandura, 1986).

2) Performance: In this phase, learners focus oratsiedand provide
their concentration and efforts on it. This phas#ldesattention
focusing self-instructionandself monitoringof the learners about
the task they want to learn.

3) Self-reflection: This phase involves learners’ teacto their
learning efforts. The learners evaluate how wadi/thre doing.
This phase involves the processesadf- evaluation, attributions,
self-reactionandadaptivity.Self-reflections again affect
forethought in turn.
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Next, Schunk and Zimmerman (1998) compare skilfeif-egulated
learners with the naive ones. According to thenivenaself-regulated
learners have nonspecific goals and low self-efficam forethought phase.
They are unable to focus their plans and they hsef-handicapping
strategies in performance phase. In self-reflecpbase, they avoid self-
evaluation and they have negative self-reactions.

On the other hand, skilful self-regulators havecgmehierarchical goals
and high self-efficacy. Also, they are intrinsigalhotivated compared to
naive self-regulated learners. In the phase ofopmdnce, they can easily
focus on their performance and they are good atifinstruction and self-
monitoring. As for the self-reflection phase, thesek self-evaluation and
they have positive self-reactions. For that readba, students should be
encouraged to be skilful self-regulated learners.

Later, they question the conditions that make sited® become skilful
rather than naive self-regulators. They think theme two vital sources of
self regulation as social and self-directed expeds. Social sources are
adults such as parents and teachers; and peeras@robnds and classmates.
These sources sometimes become a model or proeedbdck to the
learners; or they provide guidance or help for evafive learning.

On the other hand, Schunk and Zimmerman (1998) sfoon the
importance of personal choice. They say that tootmec “fully self-
regulated”, learners need to control their own rea. Even with
homework, they should have the sense of choice siscin scheduling,
organizing or completing.

In their studies, Graham, Harris and Troia (1998ut on self-regulation
strategies for writing. They think that writing pemmances of the learners
can be enhanced by teaching them self-regulatedingristrategies
explicitly. For that reason, they developed Selg&®ated Strategy
Development (SRSD) model to provide higher levetofnitive processes
and develop autonomous learners. The model hamsisuctional stages
including the teaching of both self-regulatory meges such as goal setting,
self-instruction and self-evaluation; and writingopesses. The stages are
called as Develop Background Knowledge, DiscusMdgdel It, Memorize
It, Support It and Independent Performance. Theg,gbrovide some cases
as examples and conclude their study emphasizegxblicit teaching of
self-regulation especially in writing.

Hofer, Yu and Pintrich (1998) studied the teachufgself-regulated
learning strategies to the college students. Iir thteidies, they present a
curriculum design used in Learning to Learn cowséhe university level.
They mainly discuss on the integrated or adjundigieof self-requlated
learning strategies. They think that at the primarysecondary level, it is
easy to teach self-regulated learning strategiesninintegrated manner.
However, at college level, as the students needpliise-specific content
and the class hours are limited compared with strgnschools, there is a
need to teach them adjunctly. For that reasorheir studies, they preferred
the use of an adjunct course format. In additidreyt emphasize the
importance of the issue of transfer for the collsgglents and they warn the
designers about considering the age level of thdesits in designing the
courses.

Research carried out by Lan (1998) describes a-nsatitoring
instructional model emphasizing the impact of setfulatory learning
strategies in a statistics course at Texas Teckdsity. In the model, he
first provided the students with the instructiogalals. Then, the students
were asked to record duration of their learningvas for each goal. Also,
they were asked to rate their self efficacy iniaitgy each goal. Then, they

215



SoYsAL, N.: The Process of a Course Design..., p. 211-220.

were provided with feedback about their self-mamity experiences to
enhance their motivation for the goals. At the @fdhe study he gives
educational applications of the study. He sugg#sis students’ learning
strategies can be enhanced by the help of selftororgy. He also adds that
instructors may implement instruction on self-regofy learning strategies.

In another study, Winne and Stockly (1998) studiedmputing
technologies for the development of self-reguldestning. They describe
STUDY instructional tool to recognize the effect§ oomputerized
environment in developing self-regulated learniimgtheir study, first they
give detailed information on self-regulated leaginThen, they give
information about the STUDY software. It providesadners with the
necessary support on variety of topics. It alsersffactivities to make the
students set specific goals for themselves, demidgtrategies to reach those
goals and self-monitor their efforts in achievihgge goals. Finally, with the
help of the notes of the students, they conclude giudies by focusing on
the power of computing technologies in providintj-segulated learning.

Belfiore and Hornyak (1998) studied the purposefuddel of self-
regulatory learning with adolescent students wie atrrisk for academic
failure. They focused on the importance of self-itming and self-
reinforcement in their purposeful learning approati this approach,
discriminating the target behaviour was taughtdarters and then, they
were asked to record its frequency. Also, selfrirdton and self-
reinforcement were taught to learners, too. Assalteit was found out that
with the help of effective instruction and self-ragement, academically
successful learning environments can be provided.

From these review, it can be concluded that thenéra are in need of
self-regulated learners to be successful both @ir ttourses and their life
experiences. As literature indicates, there ardéemiht models for the
implication of self-regulated learning strategiewl &nowing the needs of
the learners and the requirements of the subjettemahey can easily be
applied in all level of learners. Also, as it isgmasized in the literature, the
self-regulated strategies of this design will bepliemented explicitly
considering the level of the learners.

Needs assessment

In order to design a course, the needs of the éesrshould be analyzed.
Also, Posner and Rudnitsky (2006) recommend takireg needs and the
interests of the learners into consideration in@r®e design. For this reason,
a needs assessment questionnaire is prepared addcted to the students
who are attending to this course.

Stufflebeam, McCormick, Brinkerhoff and Nelson (29&escribe needs
assessment from the analytic view as a procesdvingocritical thinking
about the future problems. It involves “informedigunent, systematic in-
depth problem analysis, and the full and completgdption of a situation”
(Stufflebeam et al., 1984:8). In a needs assessmenessary things for a
purpose are determined. Stufflebeam et al. (1984i€sents the steps of
needs analysis as follows:

1) Preparing to do a needs assessment

2) Gathering desired needs assessment information
3) Analyzing the needs assessment information

4) Reporting needs assessment information

5) Using and applying needs assessment information
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In needs assessment procedure of the design, stegseare followed. In
the first step, a needs assessment questionnaijpeemred. In order to
prepare the questionnaire, the literature on sgjiHated learning is
reviewed and the questions are prepared accordingly

According to the results of needs assessment,nitbea said that the
students who are taking this course have varietthair learning styles.
However, in general it can be said that they likedging with others and
they like studying by doing instead of just memiogz For this reason, the
teaching activities are based on group or pair veor#t hands on activities.
On the other hand, as the results show that thests’ ability in studying
by using internet-based activities are lower, thare some activities
encouraging the use of web based learning envirotenéo develop
students’ learning styles in that way. In additias,it can be seen from the
results, the number of the students who prefer-regiilated studying
strategies such as studying in the time, place raadner they liked is
higher; this course also focuses on developingetkeategies better.

Moreover, as for the self-regulated learning sgia®in details, they said
that they are not good in self-regulation, rehdassal effort regulation.
Also, they stated that they are good at in the rosked-regulated strategies
such as planning and seeking information. For tbason, firstly, their level
of using these strategies is assessed, and themoneonduring the courses
and then, the ones they need are developed byethehthe activities.

As for the course objectives, the results showedsthdents need mostly
grammar and speaking activities. Also, they needding activities
especially for developing describing the main oé tiexts. For this, the
development of grammatical structures, speaking @adling are in the
objectives. Although they said that they do notcheee skills related to the
planning process of writing, as it is recommendediterature, in order to
write organized paragraphs, they will learn thecpss of planning.

On the other hand, when the needs of the studembsteok this course
before and are taking the following course nowtaken into consideration,
their learning strategies are different. They likestudy alone and they like
memorizing. However, they prefer self-regulatednaay strategies, too. For
that reason, these results also show that theraldshme variety in the
activities.

Also, as for the importance of the self-regulatearihing strategies, they
stated that self-evaluation and rehearsal are mpbiitant for this course.
These results also indicate that they are in négdagticing especially these
skills of self-regulated learning strategies. Hmttreason, the objectives of
the course focus especially on developing thesks ski

For the objectives of the course, the studentedtdiat they need to
develop their listening comprehension, vocabularg aentence structure.
The objectives related to outlining and paragraptitivg is in lower
importance. However, in order to be successfuh@irtacademic life, they
need to develop their planning and writing stragsgiFor that reason, all
these skills are developed in this course.

To sum up, the reading, listening, and speakinglsskif English are
included in addition to teaching self-regulatedrigéag strategies in the
objectives of the course. Also, as teachers ar@edesall the skills are
included in an integrated way in the course. Initeatd as both the students
and the teachers liked, portfolio assessment iaragé student evaluation
and the number of the quizzes is increased.
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Curriculum design

Self-regulated learning is fundamental to lifeldegrning and is a process in
which the learner exercises control over his or ténking, effect and

behaviour as knowledge and skills are acquired if@@nmman, 1986). For
that reason, in the design, learning is considaselifelong learning and also
as a process focusing on the self efficacy of &sners on their learning
process. In addition, learners are expected toebponsible for their own
learning process.

As a result, it was found out that the model shdaddlexible enough to
answer to the varied needs of the students antb&ohers. For that reason,
as the needs of the learners and the learning $sosleould be the main
focus of the design, assessment of the learnerddshot be the main aim.
On the other hand, the learning and teaching sgiedeshould be placed at
the center of the design.

According to Posner and Rudnitsky (2006:164), irgton “is made up
of all the teacher’s purposeful activities aimedaiducing, stimulating, or
facilitating learning by students” and it deals twithow and what
environments, methods, materials, strategies, taskd incentives can be
employed to encourage learning”. For that reasustructional planning is
the task of teachers and it sets the stage famitegr

Also, teachers should try to design instructioredks, activities and
environments that will engage learners in the agmmate kinds of
processing, thinking, or mental ability. They beéethat “what you want
your students to learn provide a sort of compaasdhn guide you in your
instructional planning” (Posner & Rudnitsky, 20085}

Taking all these into consideration, Posner andnRskl’s model (2006)
is helpful in the design of this course. As it mphasized in the model, first
a course rationale is developed taking the needghef learners into
consideration and also paying attention to the sieddhe society and the
subject matter. In order to determine the needsheflearners and the
teachers needs assessment is conducted. Therg lighh of the rationale,
educational goals are decided.

Then, intended learning outcomes are determined catelgorized in
learning related and concept related basis. Latstructional plan is done
by deciding on the content of the course. In thiage, the units are decided,
grouped and sequenced. Also, general teachinggiteatand instructional
foci are chosen.

Posner and Rudnitsky (2006), give importance teeatffe learning
environment. For that reason, they give some guiegl Also, they discuss
some points to consider in creating an optimal remvnent for learning:

1) Goals

2) Feedback

3) Motivation

4) Risk taking

5) Learning style
6) Prior knowledge

According to these guidelines focused on the mdist,students should
have a clear idea about what to learn. Also, theyukl be provided with
feedback to help them monitor their own learninggoess. In that way, they
can be skilled at self-assessment. Moreover, thmlests should be
intrinsically motivated to learning. For that reasthe materials should be
made interesting for the students and relevantheor tlife experiences.
Furthermore, a learning environment making studeaks reasonable risks
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should be created to make them learn from theitakés. In addition, both
the teachers and the students should be informeut aheir learning styles.
Also, teachers should design the courses suitablédifferent learning styles
to help students add new strengths to their legretgles. Lastly, teachers
should relate the new knowledge to the existingsone

These points that are made clear in Posner andiiRkygla model (2006)
are also related to some concepts in self-regulautiing. This is another
reason why the designed course is depended on rPaadeRudnitsky’s
model.

On the other hand, after determining the instructigplan, evaluation is
done. In the model both curriculum evaluation atutent evaluation is
done. As for the student evaluation formative aswest is emphasized
rather than summative assessment. Also, authergtbads of assessment
such as portfolio are used. In addition, actualrie® outcomes are
assessed. For the evaluation of the curriculumprindtion for making
course improvement decisions is gathered in eaakegphnd troubleshooting
is done to determine the course aspects that ngadvement by gathering
all the related evidence in each phase and theniak® them one by one.

Conclusion

In this design, Posner and Rudnitsky's (2006) maad utilized and self-
regulated learning was chosen as an approach guideprocess. First, a
literature review was completed to explain selfalated learning in details
and to present the studies in that area. Also, sofoemation was given
about web-based learning environments as it wad asea support to self-
regulated learning strategies. Then, needs assetgras conducted and the
results were analyzed. Accordingly, the intendemirisg outcomes were
decided and general teaching strategies were chéséem deciding on the
evaluation of both the students and the model,obrilee units was chosen to
be implemented. In that way, the strengths and mesdes of the design
could be observed.

For piloting, the unit that is an introduction teetself-regulated learning
strategies was chosen. In this unit, the strategere introduced explicitly
with some activities. In that way, the studentsiateons to the strategies and
their level of using these strategies were observed

When the strengths of the design are considerednibe said that a deep
review was conducted on self-regulated learningthadtudies done on this
area. Also, the topics of the units such as adiegiand sports were chosen
according to the results of the needs assessnmetttat way, it is thought to
arouse interest of the students on the units. diitiad, the design focuses on
the needs and interests of the learners and makiegp active in their
learning process. For that reason, the varietyhef dctivities offered in
general teaching strategies can be consideredeasfaihe strengths of the
design.

In conclusion, learners need to be self-regulagadners to be successful
both in their courses and their life experiencdsoAbeing conscious about
the self-regulated learning strategies make stedemdre aware of their
strengths and weaknesses. In addition, knowingé¢eels of the learners and
the requirements of the subject matter, self-régdldearning strategies can
easily be applied in all level of learners.

219



SoYsAL, N.: The Process of a Course Design..., p. 211-220.

References

AREGLADO, R. J. BRADLEY, R. C., & LaNE, P. S. (1996)Learning for life: creating
classrooms for self-directed learninghousand Oaks, CA: Corwin Press.
BANDURA, A. (1986).Social foundations of thought and action: A sociagnitive
theory.Englewood Cliffs, NJ: Prentice-Hall.

BELFIORE, P. J., & FORNYAK, R. S. (1998). Operant theory and applicatiorett s
monitoring in adolescents. In D. H. Schunk, & BZimmerman, (Eds)Self-
regulated learning: from teaching to self-refleetipractice(pp. 184-102). New
York, NY: The Guilford Press.

CosTA, A. L, & KALLICK, B. (2004).Assessment strategies for self directed
learning Thousand Oaks, CA: Corwin Press.

GRAHAM, S., HARRIS. K. R., & TROIA, G. A. (1998). Writing and self-regulation:
cases from the self-regulated strategy developmentl. In D. H. Schunk, & B. J.
Zimmerman, (Eds)Self-regulated learning: from teaching to self-eetive practice
(pp- 20-41). New York, NY: The Guilford Press.

HOFER B. K., Yu, S. L., & BNTRICH, P. R. (1998). Teaching college students to be
self-regulated learners. In D. H. Schunk, & B. im@erman, (Eds)Self-regulated
learning: from teaching to self-reflective practig®. 57-85). New York, NY: The
Guilford Press.

LAN, W. Y. (1998). Teaching self-monitoring skillsstatistics. In D. H. Schunk, &
B. J. Zimmerman, (Edskelf-regulated learning: from teaching to self-eefive
practice(pp. 86-105). New York, NY: The Guilford Press.

LocCKE, E. A, & LATHAM, G. P. (1990). A theory of goal setting and task
performance. Englewood Cliffs, NJ: Prentice-Hall.

POSNER G. J., & RIDNITSKY, A. N. (2006).Course design: A guide to curriculum
development for teacheiBoston, MA: Pearson Education.

SCHUNK, D. H., & ZMMERMAN, B. J. (1998)Self-regulated learning: from teaching
to self-reflective practiceNew York, NY: The Guilford Press.

SMITH, P. A. (2001). Understanding self-regulated lezgrand its implications for
accounting educators and researchsesies in Accounting Education. (4. 1-
38.STUFFLEBEAM, D. L., MCCORMICK, C. H., BRINKERHOFF, R. O., & NELSON, C.
0. (1985).Conducting educational needs assessnigotdrecht, The Netherlands:
Kluwer-Nijhoff Publishing.

WINNE, P. H., & SockLy, D. B. (1998). Computing technologies as sites for
developing self-regulated learning. In D. H. Schu&alB. J. Zimmerman, (Eds),
Self-regulated learning: from teaching to self-eefive practicgpp. 106-136). New
York, NY: The Guilford Press.

ZIMMERMAN B. J. (1986). Development of self-regulated leagnMWhich are the
key subprocesse€ntemporary Educational Psychologdy, 307-313.
ZIMMERMAN B. J. (1989). A social cognitive view of self-rdgtied academic
learning.Journal of Educational Psycholog§1 (3), 329-339.

ZIMMERMAN B. J., BANDURA, A., & MARTINEZ-PONS, M. (1992). Self-motivation
for academic attainment: The role of self-effichajiefs and personal goal setting.
American Educational Research Journ29 (3), 663-676.

ZIMMERMAN, B. J., & SHUNK, D. H. (1989)Self-regulated Learning and
Academic Achievement: Theory, Research, and Peadtiew York: Springer-
Verlag.

ZIMMERMAN, B. J. (1998). Developing self-fulfilling cycle$ academic regulation:
an analysis of exemplary instructional models. IrHDSchunk, & B. J.
Zimmerman, (Eds)Self-regulated learning: from teaching to self-eetive practice
(pp- 1-19). New York, NY: The Guilford Press.

220





