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It is a well-known fact that ways of health riskhbeiour (smoking,
drinking, and drug taking) appear or become intgasn
adolescence, the reasons of which are peer infliasovell as the
maladaptive answer to environmental stress. Sinicdidg is closely
connected to adolescents’ leisure time activittedsardly appears
during teaching periods. This paper intends to¢até the main
tendencies in adolescent drinking as well as tavsbome ideas
aiming to prevent alcohol consumption or excesdnking in school
events. However, drinking alcohol at school evétiising class
excursions or school balls) is turned out to beugédnproblem in all
types of school. The difference in alcohol consionph school
events is significant between different schoolgdypée fact and the
extent of alcohol consumption in school eventkamvn by teachers
as well. That is why teachers intend to preve¢ast excessive
drinking. During the interviews, there were sevesiatilarities
between teachers and students’ opinions. Amongapyiprevention
methods both groups think that a good teacher-studationship, a
compromise made in-advance, the permission of ralrqomantity of
alcohol (especially on controlled conditions), gmekr support are
effective. However, both teachers and studentsdenthat radical
banning is ineffective. As far as social level imémtion programs are
concerned, they agree on the effectiveness of atytleontrol in
public places. However, both teachers and studestedd quite few
secondary prevention methods.
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Theoretical background

In each human culture, there has always been a &hgsychoactive
substance playing an important role. In differenttwes, the dominant
substance has built in social interactions and lmdbnfmanagement
mechanisms.

Alcohol is the most spread, the most frequentlydumed the most easily
reachable legal drug in the world. European culisiglominated by alcohol.
The dominant drug determines some significant callfieatures of the given
culture: the European culture might have becomeeregpansive and work-
centred than the South Asian cultures because @ldotreases aggression
(Lajtai, 2007).
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According toJarvinenandRoom(2007), in the different regions of the
world, the most alcohol is consumed in Europe; hawe there are
significant differences in the way of consumptianveell as the type of the
most frequently consumed alcohol. As far as theetyd alcohol is
concerned, Southern European countries (Franceydadr Italy, Malta) are
called wine countries, the Western European onesitdtd Kingdom,
Denmark, Germany, Ireland) are called beer cowstnéhile in Northern
Europe (Finland, Sweden, Norway, Poland) the tyméeohol is spirits. It
must be stated that in wine cultures people drinkenfrequently but smaller
quantity, while in spirits cultures people drinkssefrequently but bigger
quantity at a time (Room, 2007).

Hungary is the part of Europe so its dominant dsuglcohol. In the last
one or two centuries in Hungary, alcohol consunmtias become the legal
and socially accepted way of stress managementtauseveral social
traumas (Lajtai, 2007). By today, alcohol consunmptias become the part
of social life: drinking alcohol is not consideréeviation, while alcohol
addiction is (Pik6, 2005b).

As far as alcohol abuse is concerned, there aee tindangered groups:
people with low education, women, and adolescerhe. time of alcohol
initiation is different in different countries: amding to researches, in
Hungary — like in other European countries — dnigkalcohol for the first
time takes place at the age of 11-13 (Aszmann,et99; Room, 2007);
however, initiation could sometimes start at the afj9-10, or even under 9
(Piko, 2005b).

Room (2007) determined according to the previouBALS (European
School Surves on Alcohol and Other Drugs) researchat youngsters’
alcohol consumption habits are different from tbithe adult generation’s.
Firstly, the difference between the typical Eurapakohol regions has been
disappeared: adolescents quite often drink spifitse to this change,
Ahlstrom (2007) drops the original categories oheyi beer, and spirits
countries and forms the categories of 'drunken’ ‘@od-drunken’ countries.
While the former group is formed by the Northerrd AWestern European
countries, the latter one is typical in Southermdpe. The Hungarian results
of ESPAD 2007 somehow contradict to the Europeamddecies as,
according to month prevalence, the leading alcohoHungary is wine
(Elekes, 2009).

The other generation difference is the fact thdgyoadolescents drink
more that the previous generations at a time. Maedhe way of alcohol
consumption has become especially hedonistic: iits ia getting drunk.
Among adolescents, the typical Mediterranean alcobosumption (small
quantity daily) is disappearing; instead a new &g, the so called binge
drinking is appearing and these adolescents mainhk spirits and beer.
What is strange that the adolescents who drink riaksl (the measurement
of binge drinking) at the weekends consider theirepts’ Mediterranean
drinking habit the sign of alcohol addiction (J&em & Room, 2007). Binge
drinking is thought to be problematic not only imog run and because of
getting drunk. Researchers suppose there is abktkeen binge drinking
and life long alcohol consumption (Piko, 2000). éting to Parker (2007),
the other problem is that the function of socialnking has recently
changed: the main purpose of social drinking isxielg and forgetting
problems, which is often connected to drinking éaggantity. This attitude
can perfectly be fitted to today life style: worarth and play hard, which has
a great effect on adolescents’ way of thinking afl.w

As it was mentioned, initiation of alcohol consuraptcan be put at
earlier and earlier age. However, the real dargeot in the initiation itself
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but in the fact that “the conditioning phenomenachtorm a link between
smoking, drinking, drug taking and pleasant effestech as chatting with
friends, a relaxed state, or handling stress amdhsiget fixed in that period
of life” (Piko, 1999:337). That is why adolescergatth behaviour has a
significant role in adult lifestyle: whether thectars of risk behaviour
become the part of life, to what extent they becodatermining in

adulthood, and so how they influence diseases aathdPiko, 1999).

Other typical adolescent phenomenon is co-morhidiging different
psychoactive substances parallel. As nicotine dcwhal are the frequently
used and legal drugs, they often form the so calddance to illegal drugs,
especially when the adolescent starts smoking aimkidg at young age
(Lajtai, 2007; Aszmann, 2003). Skultéti (2005) fduinat there is a strong
positive correlation between smoking and dinkingcérding to Jarvinen
and Room (2007), co-morbidity is mostly typicaladolescents at the time
of binge drinking. By some researchers (Lajtai, D0De later period of life
and the more controlled conditions the adolesa#es alcohol for the first
time, the smaller is the chance they consume alaelgoilarly or try illegal
drugs.

According to both national and international resbhas, the use of
psychoactive substances is involved in adolescémes, which refers to the
necessity of prevention programs. Prevention is oinée key words of
health-conscious behaviour. Prevention techniqugdieal since the 60s
have gradually improved: they have intended to attaghe needs of the
target population. First, the only aim was to infioand terrify teenagers,
later the focus was put on teaching adolescents tbodefend themselves
from the direct influences of the society, such the effects of
advertisements and the peer group (Sussman & A20€8). Nowadays, the
most effective prevention is considered to be tlenmetence-based
approach. This method focuses on improving persandlsocial skills, as
well as on forming adaptive coping techniques (Bo®& Griffin, 2006).
According to experts, programs based on only cognihodels could not be
fully successful because they do not take the enmiental and irrational
motives of behaviour into consideration, and s@ytllo not make the
motivation background of risk behaviour evidentg.erisk behaviour
provides real or alleged advantages to the useshart run. Today, experts
intend to include computer in drug prevention peogs, as it is very popular
with youngsters (Bosworth, 2003).

According to WHO, the purpose of health improvemsrib change our
life style, as most civilisation illnesses are inse connection with our way
of living. On the other hand, the way of life mirspas well as reproduces
social relations (Pikd, 2002). In adolescence,nigikbn risk behavioural
patterns carries out as a learning process. Thet tee idea of the positive
adaptation training, the main part of which is thgrovement of social
competencies, which refer to interpersonal skilach as assertiveness,
successful communication, or forming positive ssfeem (Pikd, 2005a).
The most significant scene for these trainingscheosl. According to Racz
(2003), school intervention programs must contawesal elements: passing
the knowledge (give as exact information as posgilaffective education
(self-esteem, tolerant atmosphere), peer programiising techniques,
social skills), and offering alternative progranmogitive or challenging
activities).
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Introduction of the research
Hypotheses of the research

Before starting the research the following hypo#isesere put down:

1. There are significant differences between age groamd school
types but no difference between genders.

2. There are various consequences of school drinkinghé three
school types.

3. Teachers apply mainly primary prevention methods.

4. Among prevention methods there are several uniqukedfective
ones.

The surroundings, tools, and methods of the rekearc

The research was carried out in a middle-sized Hrag city. In the
preparatory phase of the research, in spring 2666-structured interviews
were made with the principals or deputy princigzlsix secondary schools.
Based on this information and our own experienceuastionnaire was
worked out. Since it was a non-standardised questioe, a pilot survey
was carried out in autumn 2007 among studentsraddnuary 2008 among
teachers. The real questionnaire survey was donauiomn 2008 both
among students and teachers. The basis of takéagnale was the stratified
grouped method in two steps: the target populati@s put into strata
according to the type of school (grammar, techpi@d vocational
secondary schools) and to the maintainer (locaégouent, the Church, and
foundation). Primary groups were formed by the sthéaking part in the
research, while the secondary groups — by clag8eg:2", and 18 forms.
The selection of both the schools and the classes done according to
probability sampling; and the aim was to have arasgntative sample
according to the school type as well as the maiatajCsikos, 2009). In the
research at last, nine secondary schools took faltical governmental
grammar school, 1 ecclesiastical grammar schofbumdational grammar
school, 4 technical secondary schools run by tlkallgovernment, and 2
vocational schools run by the local government-toprecisely a ® and a
12" or a 1% form from each school. 489 students and 153 teache
participated in the questioning. Data processings wdone by the
mathematical-statistical software: SPSS 17.0. Tostrimrequently used tests
to figure out the results were frequency, chi-squtst, and Spearman
correlation.

Although there were some open questions in botlstildent and teacher
questionnaires, it had been decided during thenptgnof the survey to
apply semi-structured interviews to be able toemtlmore exact information
and data about the problem. Selecting interviewpsamwas about to do by
the strategy of maximum variation. This purpose wearly fulfilled: there
was only one school from which no interviews cob&ldone either with a
student or with a teacher. As interviewees tookt parthe research
voluntarily, this might deform the results of theingey, as teachers
undertaking the interview could be supposed toyapmvention techniques
during education — perhaps more than one. There alavgether 31 people:
13 students and 18 teachers with whom the senttated interviews were
made; from the middle of March to the end of JuB@R Processing the data
gained from the interviews was done by open, axial selective coding
techniques; while systematisation of the data vaadnanually, with the so
called ‘paper-scissors’ technique (Santha, 200&)ceurse digitally.
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In this survey, a great emphasis was put on relseaathic, as the fact of
criminal responsibility might have appeared in salvauestions of the
research. That is why it was obvious to handlenthgerial confidentially. So
the aim was in all phases of the research to gtegathe persons safety
taking part in the survey. While the students wgrestioned, we intended to
gain their confidence and convince them that filledjuestionnaires would
not be seen by anyone but the researcher. Botlergidand teachers’
questionnaires were obviously anonymous. Beforerwigws, people were
informed about who the researcher was, what theares was about, how
the collected data would be handled, and how tlglp&s anonymity would
be guaranteed; moreover, interviewees’ acceptaasaeguired.

Results of the empirical study
The extent of alcohol consumption and the possibiesequences

Although many researches have indicated that thfereince between
genders is disappearing, and this tendency is eslyeypical to adolescent
generation, the results of the present survey didpnove that. There is a
significant difference between boys and girls’ &lgloconsumption: boys
drink significantly more than girls £x33,26; p<0,001). Parallel to this, the
difference between age groups is significant the:14-16-year old students
drink significantly less alcohol than 17-20 —ye&t ones. The data indicate
that the rate of occasional drinkers is similabath groups; however, there
are remarkably differences in the other two categotWhile a quarter of
freshers never drinks alcohol and only 7% of themkd regularly; only
about 10% of school leavers never drinks and nearlyuarter of them
consumes alcohol regularly.

Table 1Alcohol consumption regarding gender and age

boy (N=219) | girl (N=257) (Nlizﬁ) (,\1222302)

never 35 (16%) 53 (21%) 62 (25%) 26 (11%)

occasionally 129 (59%) 188 (73%) 164 (67%) 153 (66%)

regularly 55 (25%) 16 (6%) 18 (7%) 53 (23%)
112=33.26; p<0.001 112=32.08; p<0.001

Alcohol consumption is mainly connected to adolesgeleisure time
activities so it hardly appears in teaching periddwever, it often causes
big problems in school events (class excursiongjgsa balls, etc.) (This
phenomenon later referred to ‘school drinking’.)¢& alcohol consumption
is forbidden both at school and in school eventsdiyool regulation, but
earlier it was experienced that students do noaydwkeep the rule, the
quantity of both students’ own and their classmatésohol consumption
were asked in the questionnaire. The data indicatguificant difference
between students’ own and their classmates’ drinkirf=362.69; p<0.001).
Nearly twice more students stated about themsethes about their
classmates that they never drink alcohol in scewehts. It is supposed that
the real alcohol consumption should be in betwéetdests’ own (admitted)
and classmates’ (supposed) ones.
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Figure 1Alcohol consumption in school events: studentsi evelassmates
(N=454)
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Comparing students’ own and their classmates’ aopsion, it can be
stated that there is moderate positive significaortelation between these
data: r=0.566; p<0.001. This correlation suggdssthe students who drink
alcohol more frequently in school events are likedysuppose that their
classmates drink more often. However, the oppadithis conclusion could
be true: the students who think that their clasemaften drink in school
events are likely to drink more frequently themssi\too.

It was researched whether there is a differencerdset school types in
the prevalence of alcohol consumption. The ressltewed that the
difference is significant (18.932; p<0.05): there is a remarkable fall from
never drinkers towards the regular ones among geamschool and
secondary technical school students; while thisesse is not so crucial
among vocational school students. Moreover, nea€lf% of vocational
school students stated that they regularly drirdotadl in school events —
compared with the 2% of grammar and secondary teghschool students.

Figure 2Alcohol consumption according to school typestbgients (N=475)
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The bar chart displays only one strange phenometgdoe more (9%)
grammar school than technical school students adghat they often drink
alcohol in school events. Having studied the datanfthe three different
grammar schools, the researcher experienced th#t &O foundational
grammar school students stated that they drinkhalcin school events
frequently, while this proportion was 5% among lagavernmental and 7%
among ecclesiastical grammar school students. Elasons of this big
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difference could be either the fact that the pareitfoundational school

students have more liberal principles in educatmnthe expectance of the
society (teachers, parents, etc.) that the studdras elite grammar school
(both the local governmental and the ecclesiassichbols can be regarded
that one) should not use too many legal and shooidise illegal drugs at

all. So adolescents of these grammar schools migittave wanted or dared
to indicate their real consumption.

After studying the teachers’ opinion whether thésea difference
between school types in alcohol consumption in gkleoents, it must be
stated that the difference is significant€20.32; p<0.01). According to the
teachers, the difference is the smallest in‘tleer’ category, while in the
other categories the difference is remarkable. IN&26 of grammar school
teachers but only 20% of vocational school teactiendk that their students
drink alcohol in school events very rarely. Howewbe two last categories
of the bar chart indicate that hardly more that 16fcgrammar school
teachers but one quarter of vocational school waclnd one third of
technical school teachers suppose that their stsideften or regularly
consume alcohol in school events.

Figure 3Alcohol consumption according to school types bghers (N=142)
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It is obvious that secondary school teachers knoat students drink
alcohol in school events. The researcher wantddoov the consequences
of alcohol consumption. Students could choose amgsaamong the five
given options and they could give their own answeon. According to
adolescents’ opinion, teachers usually apply wdysoft punishment: they
are more likely to warn students verbally and lésdy to give written from
teacher’s warning or even principal’'s warning. Qrighe five items,the
student must give oral presentation in the nexddaswas chosen by such
few students that it was not taken into considematvhen the data were
analysed.

It was examined whether there is a difference betmtbe prevalence of
applied consequences in the three school types. difference was
significant in all cases (p<0.001). Students’ ommiindicates that verbal
warning is more typical in grammar schools and tieex are less likely to
give form teacher’s written warning or inform tharents than in technical
and vocational schools. However, the strict punishin{principal’s written
warning) is more typical in vocational schools.
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Figure 4Consequences of drinking — according to stude¥si{0)
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Although there are several prevention and cont@linethods applied by
teachers, it is obvious that students sometimas dricohol — occasionally
in abusive way — in school events. That is why hees were also asked
what they did if they noticed their students hadn#r alcohol. Teachers
could choose any ones among the six given optassyell as they could
give their own answers. Most teachers do not gaa punishment, they
generally warn the students verbally (92 teachershform the parents (54
teachers). However, several teachers supposeltioiohconsumption must
be punished more strictly, so 58 teachers give foeacher's written
warning, 48 teachers principal’s written warningd&@6 teachers turn to the
so called school ‘discipline jury’.

As far as the frequency of consequences are casterinere are
significant differences between the three schopksyin three cases: verbal
warning, principal’s written warning, and discigirmprocedure. Grammar
school teachers significantly more frequently warmrbally (X¥=10.56;
p<0.01) the students who drink alcohol in scho@rgs than the teachers in
the other two school types. While teachers in teainand vocational
schools significantly more frequently give a privalis warning (x=8.5;
p<0.05), and vocational school teachers signiflgambre frequently hear a
discipline case ¢<19.51; p<0.001). The bar chart displaying theedéhces
among school types indicates that grammar schaohezs are likely to give
less strict, while technical and vocational scheakhers stricter punishment
as a consequence of alcohol consumption in scheoits.
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Figure 5Consequences of drinking — according to teachdrsl 43)
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Prevention techniques

Prevention methods could be grouped by two viewpoificcording to the
previously formed grouping on chronological badisere are primary,
secondary and tertiary preventions. However, todaperts apply the
grouping based on target population: universalecii®le, and indicated
preventions (Racz, 2007). In the research, the eptéan methods on
chronological basis were applied. Prevention teqpms were considered
primary if they are used by teachers to prevent e¢hdy initiation of
substance use, as well as to hold drinking on éxgeatal level. On the
other hand, the prevention techniques with whielchers intend to decrease
the non-occasional substance use, as well as tonalise the symptoms of
it were thought to be secondary prevention meth®dg&ing apart answers
regarding prevention techniques, the following gatees were formed in
both primary and secondary prevention methods:

Table 2Grouping prevention techniques

In School Social, personal

Mentioned Applied

Effective Effective | Ineffective Effective

Primary prevention techniquestudents mentioned a lot of primary
prevention techniques — much more than secondaey. dihe reasons of this
could be either the supposition that students fprdnary prevention
methods more effective; or the fact that teacharstrapply various primary
techniques to be able to prevent alcohol abuse.

Among methods thought to be effective there arers¢wones that aim
real prevention: forming harmonious teacher-studeatationship, fixing
rules or making compromise in advance, permissiosn@all quantity with
the teacher’s control, etc. The common basis ofhalée techniques is trust
and respect between the students and the formaeashwell as democratic
atmosphere both in the class and in the school.
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Figure 6Primary prevention methods by students
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As far as the permission of consuming small quamitalcohol during
class excursions is concerned, all the interviestedients implied that it
might be possible only in the last one or two yedrthe secondary school —
when a bigger part of the students has come toMgesover, during the
teacher’s control, students could learn the rufesocial drinking, which is
mostly typical to adults.

Peer control and support are based on discussileg and making
compromise with the form teacher in advance. Stisdemake their own
classmates obey the rules stated before the pargxaursion to keep the
form teacher’s trust and love. What is more, peatrol might have a more
significant role in prevention than adult contrslthe intention to meet peer
group norms and values is the strongest in adatesce

Applying drama pedagogical elements in educatiostrbe effective in
alcohol prevention too. On the one hand, playing tble of another
personality might make students be more tolerandth@r people. On the
other hand, role plays alienate students from thedt problems so they
could speak about them in a more honest way. Soutkerst suppose that
talking to a former alcohol addict should also Ilffective as an ex-addict
could speak about both physical and mental addictiad so, they are more
trustful than a medical worker giving a lecture this topic. According to
adolescents, an adequate person is one who haslyalosed or abused a
psychoactive substance or who has got into a daungesituation. The
problem is that people like that do not always camitate their negative
experience in the most trustworthy and convinciry w

The techniques of strict control or threateninghwgunishment are
considered to be partly effective. Firstly, it imdossible to reach total
alcohol prevention in school events. Secondly,géhegthods work in case
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the teacher recognises the symptoms of drinkinth@rstudent is caught in
drinking. Thirdly, it is not clear which student sts the symptoms of

drinking. So it might happen that the teacher ghws students who have
drunk just a small quantity but their organismas used to drinking and the
effects of alcohol can obviously be seen on thettyband behaviour; and
the students who have drunk more might avoid pumistt as their body

tolerates alcohol to a bigger extent. In addititve, situation when a teacher
wants students to keep the school rules with reguédt control makes the

teacher ironical as well as playing the role ofaligeman whose job is to

find the ‘criminal’, i.e. the student drinking aleol. The message of this
situation totally contradicts to the ideal teackerdents relationship which is
based on trust and respect.

Besides effective methods, students mentioned atiedpl ineffective
ones too, such as giving verbal information ondbesequences of alcohol
abuse and radical forbidding. As far as informati®rconcerned, students
think they know most of it. Moreover, information aegative consequences
of alcohol consumption is generally given oncewic¢ a year, and so, it
shocks adolescents only momentary. Nearly all titerviewed students
thought that radical forbiddance is absolutely fieetive as the typical
adolescent role is to rebel against adult society a strong ban makes
students break the rules stated by adults.

Teachers mentioned several primary techniques eapjai school event
to be able to prevent drinking at all or alcoholisdn. Coding and analysing
the interviews, two remarkable things could be séerst, teachers apply
various prevention methods at the same time andessaful prevention
could be resulted from their combination. Secortteré are a lot of
overlapping in students and teachers’ table reggreéiffective preventive
methods.

Figure 7Primary prevention methods by teachers
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Among effective methods, teachers mentioned disoggsiles as well
the consequences of breaking them in advance, \aaddeachers try to
teach their student self-regulating their behavidigachers want to give
students the attitude that drinking alcohol shoné&Ver be the aim of a
leisure time activity but it is just one of the lwdo have fun. Most teachers
recognised that the biggest danger of adolescelnisking habits is not
consuming alcohol itself but binge drinking: dringia lot at a time. That is
why some teachers suppose that adolescents shetdight the way of the
so called ‘cultural’ drinking, especially introdag Hungarian wine culture.
On the other hand, some teachers think that thegt mot give the
permission to their students to consume alcohachool event because in
that case they would be the ones who break bottsdheol rules and the
laws.

Several teachers mentioned that interesting prognaimch provide joy
for adolescents and through that form strong peemncunities as well as
strengthen the students-teacher relationship axeeféective. The teachers
try to form the conditions in the class excursiomnhe way that students have
neither opportunities nor intention to drink alcbhdhey arrange active
programs for students, as one of the teachers omexti have regulated free
time activities, such as a football match, singing talking around the camp
fire, or an exciting as well as exhausting nighirtd oday life is too reliable
but adolescents hunger for adventures. The effeatieenture parks, which
are often specialised on class excursions, ordhaight tours works in a
similar way: while reducing the real risk, it inases the figured one. So
teenagers can experience situations supposed tdske or dangerous
without getting into real danger. Moreover, gamesegciting activities
increase the adrenaline level in the human orgarasmvell as they provide
positive experience through group activities. latttvay adolescents do not
need psychoactive substances to experience joysatigfaction. However,
some teachers want to avoid the risk of studenkihg so that they go to a
one-day excursion or do not go to an excursioti.at a

Although students find control just a partly effeet method, several
teachers implied that they regularly control tretirdents whether they have
drunk alcohol: during class excursions, studentasionally must report to
the form teacher; or teachers examine studentff ahd rooms; entering
school parties students are checked — sometimésthét help of guards or
with a breathalyser. Regarding these methods, thesetwo problems.
Firstly, the school does not have legal right tareie students’ belongings.
Secondly, in that case the teacher must play tleeafathe authority, which
contradicts common trust and fair play, which ipmsed to be the
important part of prevention.

Similar to students, teachers mentioned ineffeatie¢hods as well. Both
teachers and students agree that giving verbainmation is hardly effective,
while radical forbiddance is totally ineffectiveespecially in case of older
students.

Secondary prevention techniqu&ath students and teachers listed only
few secondary prevention technigues. Accordinght gtudents’ opinion,
punishment could be either an effective or an ewi¥e method. Some
students indicated that through punishment the hexaminambiguously
communicates to the other students that consumouahal is breaking the
rules, and so, it has consequences. Moreover, @lediuse creates a very
inconvenient situation not only for the teacher that other students as well:
it ruins the reputation both the class and the whsihool. On the other
hand, some students think that strict punishmeanth sas banning the
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students from visiting school programs, is ineffestas it totally deprives
the student breaking the school rules earlier frommunity experiences.

Figure 8Secondary prevention techniques by students
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The situations when the teacher has no reputatiogivees delayed
feedback were considered to be ineffective by sttedelf there are no
consequences of breaking the rules or the feedisatdo late or too mild
(e.g. verbal request); moreover, the punishmertoltective, it does not
affect students behaviour in the positive way. Adow to a student, a mild
verbal warning mainly influences the students wid rtbt abuse alcohol,
and the ones who got drunk were laughing at thehesés rebuke.

Teachers generally apply secondary techniquesiptimary ones were
ineffective. The coding indicated that all secogdarethods were used as
primary ones too; in these cases teachers apphieth tto reduce the
consequences of alcohol abuse or to prevent ittiregt

Figure 9Secondary prevention techniques by teachers
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Both peer support and peer criticism are considard effective. While
peer support is regarded to be direct help to stisdeaving drunk too much;
peer criticism might be called indirect support thituence of which could
be seen later but in longer run. Several teachemstioned that drunken
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adolescents, especially girls, are harshly crgdiy their peers, Since an
adolescent’s model people are their peers, teendgeto avoid behaviour
criticised by their mates in the future to be ablenaintain their place in the
hierarchy of the micro society of the class. Howewtemust be stated that
peer criticism works properly if the peer group slget tolerate alcohol
abuse.

One of the teachers sometimes applies deliberatbseguent
compromise. For the first time in a class excursihe teacher let the
students drink a lot pretending he does not capeitah When the next day
the teenagers feel not only hangover but remorsefear of parents and
principal, the teacher makes the compromise forftiwre till the end of
secondary school studies: he will excuse this Ikésifthe students never
drink too much till school leaving. Although thisethod works, according to
the teacher, it has several problems. Firstly, se@ragers might get ill due
to drinking too much alcohol. Secondly, the teaaheght get into trouble if
either the parents or the principal got to knowuwlibe case. Thirdly, this
method obviously does not work with all teenage ugse as many
adolescents may think that the teacher will letrtltink next time if he did
it once.

Punishing the student who break the rule and dookmuch is supposed
to be mainly ineffective by teachers, too. One loé typical ways of
punishment is to send the drunken student home fharclass excursion.
Although the teacher removes the problematic teemfigm the group, this
method has several risks as well. During the wisaoleool excursion the
teacher must take the responsibility for all thedsnhts. If the student
travelling home had an accident, the teacher ngghtinto serious trouble.
Another way of punishment is the so called coliectone when all the
students pay the penalty (not going to excursionabrhaving school parties
at all) regardless they consumed alcohol or not.

Conclusion
Testing the hypotheses

1. There were significant differences between agepgpschool types,
and even genders.

2. There are similar consequences of school drinkimgthie three
school types; however, there are significant diffees in the
frequency of application.

3. Teachers apply much more primary prevention methtdm
secondary ones.

4. Among prevention methods there are several uniqukeedfective
ones.

School intervention program

Based on information given mostly from the intewsea complex school
intervention program can be compiled the partstativare:
1.Complex health education programs
¢ Information, illustrations
* |mproving personal and social competencies
Training peer supporters
Enjoyable free time activities
Training teachers

pwN
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1. Complex health education prograrA complex health education
program should be introduced in all secondary slshd@omplexity means
both the variety of methods and the topics of thegmam; as an effective
health education program should focus on presemotgonly physical but
also mental and spiritual health, as well as omiiog teenagers’ attitudes.
So besides drug prevention, it should contain ®&pisuch as the
manipulative influence of advertisements, the athges and disadvantages
of the Internet, healthy diet, doing sports reduldruman relationships, and
verbal and non-verbal communication.

The complex program should include, except for ipgssformation, the
improvement of social competencies (communicatikiliss assertiveness,
conflict management strategies, coping technigaad)the development of
the community. The former might contain the follagitopics:

» Various situations and role plays, in which adodets may try
how to solve different conflict situations, howgay ‘no’, how to
resist peer pressure, and how to behave in the sndgable way in
various situations.

» Discussing real situations debating the pros amg.co

* Education students to make decisions in a resplensiby (e.g.
dangers of drunken driving, disco accidents, aiffigrdrugs to
underage kids, etc.)

On the other hand, developing communities woulshd&eessary because
a strong and cohesive peer group functions as deqtiee factor.
Community could be developed through the tasks kvhitake group
connections stronger, provide help to know eaclerotietter, and facilitate
to trust each other absolutely.

A complex program like this must be worked out leywesal different
experts and provided with suitable extra mateialg. pictures, films, case
studies) as well as methodology. After having wdrlaut this subject,
piloted with a control group for one or two yeassid made the suitable
modification in it, the program could be introducéd all Hungarian
secondary schools.

2. Peer supportAlthough both teachers and students mentionetthen
interviews that the influence of peers might betgxtive, the research
showed that schools do not exploit this technigqua possible extent. Since
several teachers indicated that peer support dmiltie most effective if the
supporters were some years older than the targepgr

3. Exciting free time activitieAll the teachers agreed on the fact that
exciting free time activities function as a proteetfactor, so they provide
great help to prevent or at least decrease drinkibgiting free time
activities mean that schools may provide variousrabon programs for
their students. On the other hand, class excursasting more than one day
would absolutely be needed, when both the spotthadprogram were
challenging for students. These longer excursiopsilav provide a great
opportunity for teachers and students to get clasdrform a more personal
relationship, which would influence (decrease) kirig in an indirect way.

4. Further training for teachersTeachers would need further training to
be able to realise the symptoms of drinking atyephase. However, some
indicated that the most important task of schoolsuld be primary
prevention. That is why other further trainings aseded: on the one hand,
the ones that improve methodology, on the othedhne ones that improve
communication and conflict management strategiesutfh situations and
role plays.
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