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The issue of learning foreign languages is still receiving an increasing attention these days. According to the latest statistical data,
learning foreign languages and speaking more than one language can still be counted as a peculiarity in Hungary. Surveying the
current literature on the chosen topic, several works, studies and articles on trilingualism and third language acquisition (TLA)
appear to be a matter of curiosity, for example Cenoz & Jessner, 2000; Cenoz, Hufeisen and Jessnet, 2001; Fouser and Hufeisen,
2005; De Angelis, 2007. Cross-linguistic awareness deserves more attention in consideration of third language acquisition and
trilingualism because this area of research is still counted as a neglected area in multilingualism research.

Moreover, far too little attention has been paid to metalinguistic awareness related to TLA research in the educational context
(Jessner, Allgiiuer-Hackl & Hofer, 2016). Jessner, Allgduer-Hickl and Hofer (2016) focuses on the understanding of multi-com-
petence with regard to multilingual learners. The classroom activities described in the article have concentrated on multilin-
gual, especially metalinguistic and cross-linguistic awareness. The results would seem to suggest that multilingual approaches to
teaching and learning have a positive reference at the linguistic and metalinguistic levels as well.

In the DMM, a so-called Multilingualism or M-factor unfolds as a property which comprises ‘a set of skills and abilities that the
multilingual user develops owing to her/his prior linguistic and metacognitive knowledge” (Jessner, 2008, p. 275). This multilin-
gual repertoire promotes new skills, which consist of three main parts: language learning skills, language management skills, and
language maintenance skills. (Herdina and Jessner, 2002).

The focus of the research proposal is teaching English/German as third language in the Hungarian educational context. The
aim of the study is to investigate the influence of cross-linguistic awareness on third language acquisition. Flynn and Berkes's
article (2012) gives the theoretical framework of the research which focuses on explanatory model (CEP) for multiple language
acquisition with special attention to the relationship between Hungarian, German and English languages. The first research
question is whether students’ level of multilingual awareness is higher at German minority primary schools in Hungary than at
the Hungarian primary schools. The second question is how cross-linguistic influence affects the lexical repertoire in relation to
the order of language acquisition (L2: German, L3: English, and vice versa).

Keywords: multilingualism, holistic view, cross-linguistic interaction, metalinguistic awareness, Dynamic Model of Multilin-
gualism, multicompetence approach.

ABSTRACT

TTumanHs eusUeHHs iHO3EMHUX OMPUMYE 6ce OifbULy Y6azy 8 Hauli OHi. 32i0H0 3 OCMAHHIMU CIMAMUCUMHUMU OAHUMU,
PO3MOBAAMU OiNtbiid, Hix 00HIEI MOBO1O, 6Ce e Henouiupere ssuue 6 Yeopusuni. Mixcninesicmuuna 06i3Hanicmy 3acyeo-
8Y€ Ha Binbuly yeazy npu 6uHeHHi mMpemvoi MU Ma MPUMOBHOCH, OCKIbKU Ust chepa 00cidiceHb BCe U4e 6PAX0BYEMb-
cA SIK NPOnyuseHa obnacmo y 0ocrniosierHi 6azamomosHocmi. binvuie mozo, HA0MO MAno yéazu NPUOINIEMbCS 6UBHEHHIO
MemaniHeBiCUMHUX HABUKIB, N06A3AHUX 3 00CTIONEHHAMU 8usUeHHs mpempoi mosu (TLA) 6 0ceimHbomy KOHMeKCi.
Poboma 6 knaci, onucana 6 crnammi, 30cepeddicera Ha 6azamomMoBHOMY, 0COOTUBO MEMAIIHEBICHUHHOMY A MINMOBHOMY
pOo3yminHi. Pesynmvmamu, 30amucs, c6i0uamy npo me, w0 6azarmomosHi nioxoou 00 6UKIA0AHHS Ma HABUAHHS MAIOMb
NO3UMUBHI NOCUNIAHHS HA MOBHOMY A MeMAniH26ICUMHOMY PiHAX. Y ueHmpi ysazu — 6UKNA0AHHS AH2NITICoKOT/HiMelb-
KOi SIK MpPemboi MOBU 8 YeOPCoKOMY 0C8iMHbOMY KoHmeKcmi. Mermoio 00CioNeHHST € BUBHEHHST BNTIUBY MINMOBHOT 00i3HA-
HOCMI HA 8UBHeHHS MPemvoi mosu. Ilepuie numanHs 8 JoCniOneHHT NOA2AE 8 MOMY, HACKINbKU CIYNiHb 0a2aMOMOBHOT
00i3HAHOCMI CMYOEHMIB € BULLUM Y NOUAMKOBUX WIKONIAX HIMEUbKOT MEHULUH 6 Y2OPUiUHi, HiX Y 36UMATIHUX NOHAMKOBUX
wiKkonax. Jlpyze numarHs nosiszae 6 Momy, K 6NIUBAE KPOC-TIIHEGICHIUMHULL BNIUG HA TIEKCUMHULL penepmyap us000 HOPSIO-
Ky 6usuerHs mosu (L2: Himeypka, L3: aneniticoka i Hasnaxu).
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1. INTRODUCTION

The majority of the world’s population speaks
more than one language in our globalised
world. Amaro & de Bot & Rothman (2013)
formulated due to the statistical estimations,
»Although fewer than 2 percent of the nations
of the world have two or more official lan-
guages, the number of multilinguals in the
world far outweighs the number of mono-
linguals” (p. 373). There is evidence for the
increasing contact between different lan-
guages due to the globalization processes. It
is stated that “a linguistic repertoire certainly
important in economic prosperity when indi-
viduals and societies are bound into interna-
tional and global markets, but language edu-
cation is important to individuals as citizens
in democratic processes at national, regional
and international levels” - says the document
of the Hungarian language policy profile.1

The answer to what extent we should be pro-
ficient in languages in order to be bi- or mul-
tilingual is still a hard and not fully answered
question. Edwards (2013) formulates, “Even if
we are able to gauge bilingual or multilingual
capacities with some accuracy, there would
remain problems of adequate labelling, for it
is hardly to be expected that measured indi-
viduals would neatly fall into a small number
of categories of ability” (p. 13) Multilingual-
ism is known as a phenomenon which is
affected by psycholinguistic and sociolin-
guistic aspects. Literature on bilingualism
takes into account different aspects related to
bilingualism (Groto Butler, 2013): functional
ability (receptive and productive bilingual-
ism), the age of acquisition (simultaneous,
sequential and late bilinguals), the relation-
ship between language proficiencies in 2 lan-
guages (balanced and dominant bilingual-
ism), the effect of L2 learning on the retention
of L1 (additive and subtractive bilingualism),

' https://www.coe.int/t/dg4/linguistic/Source/Profile_
Hungary_EN.pdf
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the organization of ling. codes and meaning
unit environment (elite/elective, and folk/cir-
cumstantial bilingualism). Expansion of mul-
tilingualism (social, cultural and linguistic
changes) and the changes are deriving from
globalisation, geographical and social mobil-
ity, economic and political transformations,
and the omnipresence of technology. Nowa-
days, it is becoming more and more popular to
see emerging multicultural and multilingual
societies what Vertovec (2007) has named as
“super diversity”. Multilingualism has become
the backbone of these societies to a great
extent because multilingualism can be seen
in every field of life. Consequently, multilin-
gualism regards as a new social phenomenon
which they have called new linguistic dispen-
sations and the language(s) got a new status
quo. Multilingualism is viewed as a bidirec-
tional process thanks to the new status quo
condition. Multilingualism is ranging all over
the world and it takes effect on every country,
society and culture. We can talk about multi-
lingualism which alters from one community
to the other one and each community is con-
sidered to be multilingual in its own special
way (in Edwards, 2013).

Various social elements reside in very differ-
ent contexts and it is in practice due to the lan-
guage users from that particular context. Two
main factors can influence the emergence of
multilingualism so an individual command
of two or more languages is a natural process
nowadays. Firstly, English spreads all over the
world due to the political, historical, economic
and technological development (see: Gros-
jean, 1992; Cook, 1995; Cenoz & Genesee,
1998; Jessner, 1999; Cenoz, 2005). Secondly,
multilingualism can be a phenomenon thanks
to the “mobility of the world population and
the recognition of the autochthonous minor-
ity languages in some European regions, such
as Galicia, Frisia, the Basque Country, Brit-
tany, Wales, Ireland or Catalonia (see: Cenoz,
1997, 2005). These regions make their speaker
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to increase their linguistic repertoire because
they sometimes do not have the possibility use
their first languages at official sites like bureau,
post, school or workplace (in Ortega, 2017).
Multilingualism regards as a general phe-
nomenon in the current era because young-
sters often learn English parallel with many
other languages (Hoffmann in Cenoz &Jess-
ner, 2000). According to the latest statistical
data, learning foreign languages and speaking
more than one language is still be counted as
a peculiarity in Europe.2 The Eurobarometer
survey indicated that Hungary has not gained
a prominent place related to the knowledge of
foreign languages compared to other Euro-
pean countries. The issue of learning English
or German as a foreign language is receiving
an increasing attention even in the Hungar-
ian educational context (Jessner, 2008). As a
consequence, language acquisition models
need to interpret the processes which takes
place amongst the languages involved in the
speakers’ linguistic repertoire. These innova-
tions should be implemented in the teaching
of foreign languages that can help learners in
the acquisition process.

Literature on multilingualism and third lan-
guage acquisition takes place in the second
paragraph of the paper which is further
divided into 4 main subsections. The first
subsection discusses ideas about the mul-
ticompetence approach which is a stepping
stone towards the Dynamic Model of Multi-
lingualism. The second subsection talks about
the distinctions between second- and third
language acquisition. The third subsection
informs the reader about the Dynamic Sys-
tems Theory or Complexity Theory (DSCT)
and about the dynamic view of multilingual-
ism (Herdina and Jessner, 2002). The fourth
subsection presents the innovations of mul-
tilingual pedagogies and multilingual view of
teaching foreign languages in the classroom.

* http://ec.europa.eu/public_opinion/index_en.html
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The research proposal connected to the Hun-
garian educational context is discussed in the
third paragraph of this paper. Whilst, some
concluding remarks and implications for the
future are found in the fourth paragraph of
the current article.

2. THEORETICAL BACKGROUND

Multilingualism and multilingualism research
have received more and more attention over
the last decade. As Herdina and Jessner
emphasize (2002), “research interest in the
linguistic phenomenon of multilingualism
has been increasing over the last decades”
(p- 1) The term multilingualism carries sev-
eral meanings with itself, however researchers
haven't treated the terminology of multilin-
gualism in much detail in the past. Previous
studies have reported on L2 learning or bilin-
gualism which are used as cover terms related
to the field of multilingualism. According to
Grosjean’s definition (2010), there is no need
for distinguishing bilingualism from multilin-
gualism. Beyond Braun (1937), Jessner refers
to Haugen (1956) who categorized multi-
lingualism as part of bilingualism. Recently,
a number of researchers share the opinion
about the study of two languages that bilin-
gualism can operate as a variant of multilin-
gualism (Herdina and Jessner, 2002 in Jessner
2008). A great number of researchers share
the view that language development should
be adapted to the multilingual norm in the
linguistic research. (Cenoz, 2013; Herdina
and Jessner, 2002; Cenoz and Jessner, 2000;
Cenoz, Hufeisen and Jessner, 2003; Cook,
2006). Herdina and Jessner (2002) published
their work entitled by the Dynamic Model of
Multilingualism (DMM) which can be con-
templated as the core publication in the mul-
tilingual development from a dynamic point
of view.

Research on third language acquisition (TLA)
and trilingualism counts as a young disci-
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pline in the field of linguistics. Third language
acquisition is considered to be a rather inno-
vative segment in language acquisition stud-
ies. The term TLA indicates ‘the acquisition
of a language that is different from the first
and the second and is acquired after them’
(Cenoz, 2013, p. 71). Cenoz uses the term
third language in order to refer a language
chronologically acquired after the first one or
after the first 2 languages in case of early bilin-
guals. Distinctions between L2 and L3 have
been often disregarded because it counts as a
neglected area in bilingualism research and in
second language acquisition (SLA). There are
international and annual conferences (e.g.:
International Conference on Third Language
Acquisition and Multilingualism), edited vol-
umes on TLA (Safont 2005; De Angelis 2007;
Cenoz 2009; Aronin & Hufeisen 2009; Leung
2009; Lindqvist & Bartel 2010) and special
journal (International Journal of Multilin-
gualism) which serve as an evidence for the
rise of TLA (cited in Cenoz, 2013).

Surveying the current literature, several
works, studies and articles on trilingualism
and third language acquisition appear to be
a matter of curiosity: Cenoz &Jessner, 2000;
Cenoz, Hufeisen and Jessner, 2003; Fouser &
Hufeisen, 2005; Jessner, 2008. Two important
books and one research study needs to be
highlighted in the topic of linguistic aware-
ness: Jessner, 2006; De Angelis, 2007; Jessner,
Allgiuer-Hackl and Hofer, 2016. Additionally,
one outstanding book has been found related
to the specified research area which is Cenoz,
Hufeisen and Jessner (2001).

2.1 Multi-competence approach

An important trend has appeared on the
scene what one calls the multicompetence
approach. The advent of the concept dated
back to the birth of the bilingual perspective
(Cook, 1992, 1996, 2013 in Jessner 2008), the
term was frequently used especially in the field
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of language acquisition and use. Multicompe-
tence approach covers a wide range of notions
in relation to learning and teaching multiple
languages. Grosjean (1985) introduced the
holistic perspective of bilingualism therefore
this attitude maintains the idea of the fully
competent speaker-hearer in both languages.
A new approach which tries to connect the
fields of SLA and bilingualism. This notion is
derived from the definition of Cook (1991, p.
112) who defined this term “the compound
state of mind with two grammars”. There is a
definition of multi-competence which is more
up to date: 'the overall system of a mind or a
community that uses more than one language’
(Cook, 2016). So multi-competence is claimed
to be “a language super system’, which differs
in distinctive ways from the language knowl-
edge of monolinguals (in Opitz, 2011). Multi-
competence introduces a different perspective
of SLA based on L2 users rather than on the
monolingual individual. Multi-competence
cannot be considered either as a psychologi-
cal or sociological concept. The notion is the
nearest to the approach which views language
as a constantly changing system. Cook brings
forward the holistic view of multi-compe-
tence which treats the language systems of
a bilingual/multilingual speaker not as two
autonomous systems in one mind (Herdina
and Jessner, 2002). Cook (1992) suggested the
multicompetence view which means a quali-
tative distinction from the competence of the
monolingual speaker (mono-competence).
According to the multicompetence view,
monolingual speakers have a different view
of the world than their multilingual peers
in terms of having more languages in their
mind. Herdina and Jessner (2002) suggest in
their work that current research on linguistics
should be focused on the multilingual speaker
and not on the monolingual individual. There
is an increasing tendency towards the holis-
tic view of multilingualism which has been
appeared in different countries in the last
decade. The focus on multilingualism issue
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consists of three different entities: the mul-
tilingual speaker, the whole linguistic reper-
toire, and the social context.

Holistic view of multilingualism assumes
that the development of multilingual compe-
tence is dynamic and involves changes in lan-
guage acquisition and language use (Jessner,
2008). The appearance of Dynamic System
Theory and Complexity theory is connected
to the holistic view of multilingualism and
multilingual development. The development
of the multilingual system is described as a
non-linear, reversible, stable, interdependent
and complex system based on the theory of
DCT (Aronin and Jessner, 2015). Multilingual
system is viewed as an adaptive and dynamic
organization so they can adjust to the altering
communicative needs of the learner. Addi-
tionally, multilingual system works in a way
that “language choices are psychologically
and socially determined”. We should take into
consideration that language development of
multilinguals contains both acquisition and
attrition processes (de Bot & Jaensch, 2013).
The order of acquisition is another cardinal
point from the dynamic point of view which
is discussed in the next subsection of the
second chapter.

2.2 Terminological challenges: second- and
third language acquisition

Multilingualism research concentrates on
more than two languages which can be
resulted in a terminological confusion com-
pared to the traditional monolingual norms.
Multilingualism is based on mostly psycho-
linguistic aspects from the perspective of the
DMM. According to Grosjean’s definition
(2010), there is no need for distinguishing
bilingualism from multilingualism. Beyond
Braun (1937), Jessner refers to Haugen (1956)
who categorized multilingualism as part of
bilingualism. Recently, a number of research-
ers share the opinion about the study of two
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languages that bilingualism can operate as
a variant of multilingualism (Jessner 2008).
Some researchers believe in the fact that
learning a third language (L3) has a same
mechanism as learning a second language
(L2) (e.g. Sharwood Smith 1994; Gass 1996 in
Jessner 2008). Despite the fact that a growing
number of scholars have a different point of
view. If one takes a deeper look at this matter,
major differences can be diagnosed between
SLA and TLA. A major difference is apparent
between SLA and TLA because learning an
L3 should be treated variously than learning
an L2 for many reasons. Consequently, one
has to keep in mind that the notion of mul-
tilingualism can be used to the learning of
more than 2 languages (Jessner, 2008). Refer-
ring the quotation of Jessner confirms that
the main difference can be the point that the
effect of the first language (L1) in learning or
using a second language (L2) qualitatively dif-
fers from the influence of the L1 and L2 on
acquiring an L3 (Jessner, 2006). The complex-
ity of TLA resides in individual and psycho-
social factors of language learning. Cenoz
(2000) demonstrates the distinction between
SLA and TLA/ multilingual acquisition with
the help of 3 major differences: a) the order
in which languages are learned, b) sociolin-
guistic factors, and c) the psycholinguistic
processes involved. Learning an additional
language was an easier task for multilin-
guals than monolinguals on the basis of some
research: Cenoz, 2003; De Angelis, 2007;
Jessner, 1999, 2006; Kemp, 2001; Lasagabas-
ter, 1997, 2000; Ringbom, 1987 (cited in Jess-
ner, 2008). The scope of multilingualism is
to observe the various differences between
Second Language Acquisition (SLA) and
Third Language Acquisition (TLA). Accord-
ing to Jessner (2007), bilingualism and SLA
differs from trilingualism and TLA, thus L3
learners promote a kind of metasystem which
varies from the metasystem found in SLA
research. It has been demonstrated that the
choice of supporter languages (the so called
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“bridge” languages) are dependent on several
factors and these languages unravel atypical
patterns from those found in SLA and bilin-
gualism research (Jessner, 2006). In contrast
to SLA studies, the routes of learning or order
of acquisition shows a greater variety in mul-
tilingual acquisition. The DMM creates the
terms of primary, secondary, tertiary language
systems in the development of a multilingual
system in order to make distinction from the
L1, L2 and L3 notions (Jessner, 2008). How-
ever it is not considered to be a totally new
terminology, its relevance is more essential in
case of learning two or more languages. Mul-
tilingual speakers’ language change is often
related to the communicative situation where
they can adapt more easily than their mono-
lingual peers.

2.3 Dynamic Complexity/Systems Theory
(DCT/DST) and Dynamic Model of Multi-
lingualism (DMM)

The next subsection examines dynamic sys-
tems or complexity theory (DCT) which
applies to multilingualism with regard to the
Dynamic Model of Multilingualism (DMM).
DCT approach serves as a prerequisite in
order to understand better the evolution of
multi-competence related to the learners and
this conceptualization helps the teachers from
the perspective of multilingual approaches in
the language classroom. Taking the DMM as
a basis, one supposes a connection between
third language acquisition and multilingual/
metalinguistic awareness (MLA). DCT looks
at the multilingual system as an open organiza-
tion that is reliant on various factors like social
or psychological ones (Aronin & Jessner, 2014).

Herdina and Jessner (2002) suggest in their
work that current research on linguistics should
be focused on the multilingual speaker and not
on the monolingual individual. Multilingual
proficiency is viewed as individual multilin-
gualism and this proficiency can be regarded
as a fluctuating and not as a stable construc-
tion. It is identified as the dynamic correlation
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between the different psycholinguistic systems
(LS1, LS2, LS3) in which the individual lan-
guages are included (Jessner, 2008). From the
viewpoint of DMM, multilingualism relates
to those languages that one can acquire after
the second one. So DMM can serve as a link
between Second Language Acquistion (SLA)
and Multilingualim Research (MR) (Herdina
and Jessner, 2002). The multilingual model
seems to be alearner oriented one as the learner
stands in the centre of the language acquisi-
tion. There are several characteristics for the
dynamic model of multilingualism which are
recognized as non-linearity, reversibility, stabil-
ity, interdependence, the change of quality, sta-
bility and complexity. A dynamic perspective
of the multilingual speakers’ learning system
puts together the learner-oriented system and
the changes within the language systems. Fur-
thermore, the relationship between socio- and
psycholinguistic factors need to be taken into
account so a holistic approach makes possible
to understand the behaviour and organisation
of multilingual systems.

Language acquisition recognizes as a complex
and dynamic process. According to the DMM,
the multilingual system should be seen from
a psycholinguistic aspect therefore language
is treated at the individual level. Addition-
ally, the dynamic view regards the speaker as
an intricate psycholinguistic system. Using a
dynamic view is quite reasonable: languages
are in permanent motion and the language
systems are interrelated. In the focus of this
view stands “the understanding of the behav-
iour and the organization of the living sys-
tems” (Jessner, 2003, p. 235). Van Geert for-
mulated so that a dynamic system is nothing
more than °.. a set of variables that mutually
affect each other’s changes over time’ (Jess-
ner, 2003, p. 235). The next issue deals with
the relationship between language attrition
and maintenance as they are key components
from the dynamic view of multilingualism.
Language systems have their own dynamism
related to the DMM so attrition and mainte-
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nance take place in the process. “According to
the dynamic systems approach, the process
of language acquisition is modelled as mir-
rored in the process of language attrition” (de
Bot & Weltens, 1991 quoted in Jessner, 2003).
Language maintenance is strongly related to
language attrition because of a very simple
reason. If one language system is maintained
by the learner, the other one consequently
should be eroded due to lack of its frequent
usage. Language attrition can be explained by
the process of active competition amongst the
language systems (Herdina and Jessner, 2000).
This interpretation assumes that languages are
not only required to acquire through certain
efforts but they need to be maintained, as well.
Language maintenance work is considered to
be one of the pillars in multilingual acquisi-
tion. The absence of language maintenance
work may be one of the probable reasons in
relation to language loss. The DMM offers a
certain interpretation in order to make the
relationship between language maintenance
and attrition crystal-clear from the view-
point of multilingual acquisition. This model
indicates that these two processes go hand in
hand in the multilingual system (Herdina and
Jessner, 2000, Fig.1., p. 136). The first one is a
gradual process of attrition while the second
one is the gradual process of replacement.
It is believed that multilingual proficiency
is reliant on the amount of effort which the
individual puts into the maintenance of his/
her language system. The dynamic balance is
one of the most important issues related to
the DMM and creating equilibrium between
language attrition and acquisition is possible
with the help of the key factor of language
maintenance (Jessner quoted Cook, 2003).
Language maintenance plays a significant
role with regard to the stability of the lan-
guage system. The stability of the language
system can be eroded due to the lack of time
and energy invested in the maintenance of
the language system. Language systems are
interdependent and they cannot be viewed
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as autonomous systems within the psycholin-
guistic model. Besides of the systems stability,
subject-specific parameters specify the com-
plexity and the variability of the system. The
given systems operate with the notion of cross
linguistic influence concerning the structure
and development of these systems.

Proceeding from DMM, the so-called Mul-
tilingualism or M-factor evolves from an
emergent property that “is made up of a set of
skills and abilities that the multilingual user
develops owing to her/his prior linguistic and
metacognitive knowledge” (Jessner, 2008a, p.
275). In the Dynamic Model of Multilingual-
ism (Herdina and Jessner, 2002) new emer-
gent skills, that is language learning skills,
language management skills, and language
maintenance skills characterize the multi-
lingual repertoire. These proficiency skills
are strongly related to multilingual aware-
ness which is divided into metalinguistic and
cross-linguistic awareness (Jessner 2006).
Metalinguistic awareness (MLA) includes the
set of skills /abilities which develop owing to
prior linguistic and metacognitive knowledge.
The influence of MLA can be a determining
and beneficial factor with the regard of further
language learning in the long run. Cross-lin-
guistic awareness (XLA) is understood as the
awareness of the relationships between lan-
guages expressed “tacitly or explicitly during
language production and use” (Jessner, 2006,
p. 116). Cross-linguistic interaction (CLIN) is
considered to be one of the key components
in the DMM. CLIN includes codeswitching
and borrowing besides transfer and interfer-
ence phenomena.

2.4 Multilingual education and multilingual
methodologies: new perspectives

There is a growing number of literature on
multilingualism research and on multilingual
education. Despite of the fact that the multi-
lingual approach has several advantages, one
has to keep in mind that this field of research
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is at an early stage related to multilingual edu-
cation. One should understand the beneficial
effect of multilingual approach in language
teaching which can be utilized in the multi-
lingual classroom (Jessner, Allgauer-Hackl
and Hofer, 2016). The number of third lan-
guage studies has been getting larger over the
last ten years. Some of the studies deal with
lexical transfer phenomena in TLA which
gives evidence for activation of other than
the target language from cross-linguistic
aspects. The present study provides addi-
tional evidence with respect to the research
conducted on emergent multilingual aware-
ness in case of children in the Austrian school
context. The benefits of multilingual profi-
ciency can be exploited to the full if one can
focus on the advantages of multilingualism.
As Jessner mentions (2008), a reorientation
is needed towards the dynamics of multi-
lingualism instead of remaining by the con-
ventional monolingual norm. One can take
multilingualism for granted with the help
of the application of multicompetence view
related to language proficiency of the learner.
Multicompetence approach can help to face
with the multifaceted challenges of multilin-
gual education (Jessner, 2008). Multilingual
advantage involves emergent skills on the
level of higher creativity and mental organi-
zation (flexibility in thinking). Multilingual
awareness exists at different levels so it can
take an effect on learners, on teachers, on
the interaction between teachers and learn-
ers and on the common curriculum in the
educational setting. One can develop meta-
competences in multilinguals which should
be trained in the classroom context. Teachers
should be aware of minority languages in the
classroom because they can understand their
students better with the help of using multi-
lingual methodology in the education (Jess-
ner et al, 2016). Multicompetence approaches
give alternatives to language development in
the classroom. Teachers should promote mul-
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tilingual awareness in students and they need
to take part in multilingual training programs
in order to develop multilingual materials for
their students (Herdina and Jessner, 2002).

The objective of the multilingual methodol-
ogy is to introduce some ideas about class-
room activities (e.g. Multilingual Seminar)
through examples in case of upper-secondary
school classes based on the Austrian school
context. All of the participants were aged
between 16 and 18 years and they are at dif-
ferent levels related to the proficiency in
these languages. There is some evidence that
multilingual activities may affect language
learning due to the examples below. One of
the possible utilizations is to focus on MLA
and XLA training in the language classroom
related to the Multilingual Seminar. One of
the greatest assets of MLA and XLA training
is that we can compare and contrast different
structures, vocabulary and concepts amongst
instructed languages and languages that are
taught at home. Teachers have the possibility
to introduce a new grammatical unit with the
help of prior language knowledge of students
(Jessner, Allgauer-Hackl and Hofer, 2016).

Moreover, EUROCOM approach has played
a vital role in generating tertiary language
learning from the view of the multilingual
approach. The EUROCOM programme was
firstly adapted to the European context and
therefore to the European language fami-
lies. The aim of this method is to mark one
supporter language which helps to under-
stand and to analyse the texts to the learners.
Hufeisen and Marx (2014) call this innova-
tive approach the Seven Sieves method that
refers to the seven different linguistic analysis,
including international vocabulary, morphol-
ogy and syntax, pronunciation, orthogra-
phy, and prefixes and suffixes. This method
is becoming increasingly popular amongst
young adults because it can enhance the met-
alinguistic awareness owing to the exciting
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structures in the multilingual classroom (in
Jessner, Allgduer-Hackl and Hofer, 2016).

From a DCT aspect, “knowledge is a process
of language using and language use is strongly
related to language proficiency” (Jessner, All-
giuer-Hackl and Hofer, 2016). Unfortunately,
languages are taught in an isolated manner
in the majority of cases in Austrian schools.
Although this may be true, most of teachers
maintain the respectabilities with regard to
the teaching methods. Jessner et al. (2016)
argues that teachers need to be encouraged in
order to accept the multilingual approaches
in language teaching: Allowing switches to
other languages helps the students exploit
their “multilingual monitor” which, in turn,
enhances their linguistic, communicative,
and cognitive abilities. Furthermore, it should
be emphasized that Multilingual Seminar
classes indicate the path to the process of new
learning strategies.

Allgduer-Hackl and her peers (2016) deal with
the work-out of new reading, listening and
speaking strategies in the hope of the “cross-
language” approach. This case demonstrates
the need for better strategies related to lan-
guage learning because it has a motivational
force to the students, as well. With respect
to this, multilingual approaches should be
extended to all schools thereby students have
the opportunity to benefit from the multi-
lingual learning environments. As explained
earlier, we need to pay attention to the role
of teachers in the teaching and learning pro-
cedure and not just to the students. Research
findings (as Garcia (2008), Otwinowska
(2014), and Stratilaki (2012)) show that teach-
ers need to be aware of the multilingual com-
petencies which lead to the positive outcome
of language teaching. When one gives refer-
ence to the topic of multilingual awareness in
the classroom, one should take into consid-
eration the psycholinguistic perspectives of
multilingualism. Otwinowska (2014) found
that teachers should promote multilingual
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awareness which is based on cross-linguistic
and metalinguistic knowledge and knowledge
about pluri- and multilingual approaches.
Teachers need to be aware of multilingual
awareness in order to handle plurilingualism
in the right place (in: Jessner, Allgduer-Hackl
and Hofer, 2016).

De Angelis (2011) noted that teachers know
a little about interaction of languages in the
mind or they do not realize the linguistic
and cognitive advantages of bi- and multi-
lingualism. They tend to look at the heritage
language not as a supporter language in the
classroom when students start to acquire their
additional language in the frame of instructed
setting. In terms of multilingualism in the
classroom, developing the concept of multi-
competence is one of the key issues, as well.
Herdina and Jessner (2002) maintain the
idea that managing more than one language
is considered to be a defiance to the students
but balancing between languages can enhance
learners’ flexible and creative thinking. Teach-
ers role cannot be inessential in this regard,
because they should reconsider the issue of
code-switching and code mixing or trans-
languaging. Further improvements need to
be implemented in the language classroom
such as no languages are excluded or the non-
target languages are allowed to use in order
to help the host languages in the multilingual
classroom. Last but not least, the cooperation
and team work are indisputably important
factors in the advancement of teaching mate-
rials regarding to specific conditions like in
the case of multilingual education. One feasi-
ble approach is the so-called PlurCur project
which is situated at the European Centre for
Modern Languages (Allgduer-Hackl, Brogan,
Henning, Hufeisen, & Schlabach, 2015). The
aim of this project is to be suited to the whole-
school curricula where language learning and
teaching are strongly related to each other and
one can take account of the individuals’ lan-

guage repertoire.
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3. RESEARCH PROPOSAL

The scope of the research is learning English/
German as third language (L3) in the Hun-
garian educational context. The aim of the
study is to investigate the influence of cross-
linguistic awareness on third language acqui-
sition. The article of Flynn and Berkes (2012)
partly gives the theoretical framework of the
research. It focuses on explanatory model for
multiple language acquisition (Cumulative
Enhancement Model): in relation to Hungar-
ian, English and German. The research ques-
tions were formulated after having read the
Dynamic Model of Multilingualism. The first
research question is whether students’ level of
multilingual awareness is higher at German
minority primary schools in Hungary than at
the Hungarian primary schools. The second
question is how cross-linguistic influence
affects the lexical repertoire in relation to the
order of language acquisition (L2: German,
L3: English, and vice versa). The establishment
of the research context was the major goal in
January and the task was to collect primary
schools in the region of County Vas, Gyor-
Moson Sopron and Veszprém. I searched for
the schools according to the given criteria
(school types: nationality primary school vs.
normal primary school, foreign languages:
English and German, order of acquisition).

As far as the research context is concerned,
data will be collected both from minority
and normal primary schools in Hungary. The
first group will be students who are learning
German as L2 and English as an L3 (from the
5th grade). While, the second group will con-
tain students who are learning English as L2
and German as an L3 (from the 5th grade).
Tests will be used in order to assess students’
proficiency level from the starting point of
acquiring the L3. Furthermore, a question-
naire will be filled in by the students, which
aims to measure motivation, attitude and
teacher’s support after the language courses.
A longer time frame is needed in order to plan
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the detailed observations because one has to
visit the schools for several times. This will
be a comparative study so one needs to col-
lect a great amount of data in order to take
a deeper look at the situation related to both
types of schools in a detailed manner. Carry-
ing out the research will last approximately
3 years that is why it will be advantageous to
concentrate on younger multilingual indi-
viduals (primary school learners). Focusing
on upper-grade learners can be ideal, because
5th graders start learning a new language
(L3) from that particular age. Concentrat-
ing on the theoretical and methodological
parts of the research will be one of the most
important goals for the future. Additionally,
it is crucial that one has to make effort on
compiling tests and questionnaires. Permis-
sions are still needed in order to start obser-
vations at schools although consultations are
already in process with one or two schools. A
cooperation will be held between Austria and
Hungary in the frame of a joint project (prob-
ably January 2019) therefore working on the
details of this future collaboration is the next
goal related to the plans.

4. CONCLUSION

The aim of this current article is to present
the research proposal based on the newest
research on multilingualism, especially on
third language acquisition (TLA) and trilin-
gualism. The reader encounters the different
views on bi- and multilingualism and there-
fore one can explore the distinctions between
second and third language acquisition.
Dynamic Systems Theory taken by Herdina
and Jessner (2002) creates an opportunity for
negotiating the multilingual phenomena. The
Dynamic Model of Multilingualism evolves
from the Dynamic Systems Theory which
serves as a basis for the current research pro-
posal. So DMM can serve as a link between
SLA research and research on bilingualism
(Herdina and Jessner, 2002).
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Although multilingual acquisition has already
existed in the past century, the attitude towards
multilingualism favours the attention due to
the introduction of foreign language(s) at an
early age in the school context, to the spread
of English as lingua franca worldwide, and
to the changing status of minority languages.
Scholars start to examine the process of mul-
tilingual acquisition from the last decade.
The studies support the idea of complexity in
learning additional languages and language
learners have all the languages in their rep-
ertoire even they are in the passive status.
Their languages are generally related to each
other and they are all the time in contact: lan-
guages influence each other, they complement
each other. The issue of negative interference
should be reconsidered because more positive
effects are visible than negative one seeing
the interrelatedness of languages. According
to the new results, multiple language learn-
ing should be encouraged in the educational
setting. The interaction between languages is
becoming more and more important thanks
to the changing world. The heterogeneity of
students is a natural issue in the 21st century
classroom and it means a trial to the language
teachers (Ortega, 2017).

The article written by Jessner, Allgduer-Hackl
and Hofer (2016) is designed to determine
the pedagogical effect of multilingual aware-
ness in the language classroom from the DST
perspective. There are findings related to this
field of research which support the idea of
teaching strategies with the help of multilin-
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gual approach in the multilingual classroom
in Austrian context (Jessner and Allgduer-
Hackl 2014; Jessner, Allgduer-Hackl and Hofer,
2016). The majority of the explorations were
carried out by Jessner and other members of
the DYME. Findings from these studies focus
on the benefits of multilingualism approach
in the classroom. According to Jessner (2016),
students profit more from multilingual class-
room approaches than from traditional
monolingual approaches for their linguistic
and metalinguistic knowledge (p. 159). The
research proposal was organized from the
perspective of multi-competence approach in
relation of three languages: Hungarian, English
and German. The chosen model of the future
research is the DMM taken by Herdina and
Jessner (2002) and the Cumulative Enhance-
ment Model of Flynn and Berkes (2012). The
major goal is to work on the methodological
and practical part of the research which can be
started in the near future.

As a final remark, one should pay more atten-
tion to the topic of multilingualism in the
school context for two reasons. English has
become as an international language with its
spread all over the world and our society is
constantly modifying due to globalization and
mobility. Teachers need to be aware of cross-
linguistic comparisons and the challenging
task of multiple language acquisition. Younger
generation learn several languages besides of
their mother tongue so it would be reasonable
to evaluate the whole linguistic repertoire of
these people in this changing world.
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