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ABSTRACT
Jelen kutatds a kdrpdtaljai magyar tannyelvii dltaldnos iskoldkban tanuléknak az angol nyelv elsajdtitdsdra irdnyulé mo-
tivdcios tényezGit hivatott vizsgdlni. Fontos motivdcios tényezd a sziildi jelenlét. A kérdbivek tanulsdga szerint a megkér-
dezettek mindegyike kap motiviciot a csalddon beliil. A leggyakrabban emlitett motivdlo személy az édesanya, mig a
mdsodik helyen a nagysziil6k dllnak. A sziil6i motivdcios eszkozok kozé tartoznak a jobb munkavdllaldsi és tovdbbtanuldsi
esélyek felvdzoldsa, valamint a kiilfoldre koltozés reménye.

A tanulok sajdt céljai szintén fontos motivdlo szerepet toltenek be. Vilaszaik alapjdn mdr most, dltaldnos iskoldban konkrét
elképzeléseik vannak arrdl, mivel szeretnének a jovében foglalkozni, és ehhez hogyan kapcsolodik az angol nyelv. Azok,
akik - sajat bevalldsuk szerint — rosszabb tanuldk, az angol nyelvet mint a kiilfoldon valé munkavdllaldshoz elengedhe-
tetlen feltételt ldtjdk. A tehetségesebb tanulok aktivan késziilnek a fiiggetlen tesztelésre vagy a magyarorszdgi érettségire.

1. INTRODUCTION forms, the researchers tend to pay accentuated

attention to the secondary classes. The present

Scholars have been studying the question of
motivation for English language learning in
Hungarian schools in Transcarpathia ever
since its importance gave priority to this sub-
ject in schools. Among these scholars one can
find the researchers of the Ferenc Rakoczi II
Transcarpathian Hungarian College of Higher
Education. They have framed an image about
the motivational factors which shape the
course for novice teachers. However, because of
the uneven distribution of importance within

study is intended to complement the missing
data about the upper primary classes. Also,
almost a decade has passed since the teachers
and researchers of the Ferenc Rakéczi IT Tran-
scarpathian Hungarian College of Higher Edu-
cation conducted their large-scale research.
Now, when the knowledge of the English lan-
guage has become more required than ever, the
absence of a new investigation is perceptible.
The present research-paper is supposed to fill
this shortage.
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Numerous studies were made in the past,
basing on the opinion and experiences of the
teachers. But who could tell the researcher
more about the English teaching system than
the pupils themselves. It cannot be denied that
the most authoritative resource in this subject
is the pupils themselves. Thus one of the main
buttresses during the creation of the follow-
ing research-paper was gathering information
directly from the pupils.

In order to get the required information, a
questionnaire was used. The questionnaire
contains open-ended questions. These are
required to measure the general opinion
about the English language and the rate of the
participants’ motivation. The main aims of
the research included learning who and how
effects the learners’ motivation. When the
questionnaire was composed, seeded atten-
tion was paid to the level of interpretability, so
it would fit to the participants' age.

The original hypothesis was that the role of
external motivation in learning English as
a foreign language is significant. One of the
motivational factors is to successfully pass the
English language exam before school leav-
ing since an English certificate is substantial
for learning at a university, e.g. in Hungary.
Related to this, an additional objective was to
affirm that most children imagine their future
abroad and therefore they have a very firm
goal: to learn English as a lingua franca. Fur-
thermore, another hypothesis of the research
was that the ground of the high level of moti-
vation in English learning can be related to
the nature of the school lessons because it is
believed that the teacher has a significant role
in forming the morale in the class. It is like-
wise important to give the pupils opportunity
to work with that amount of data which can
be easily assimilated by them.

In the midst of the study the hypothesis that
triggered the present study was totally proven.
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The research data clearly showed that the aims
of children of the age group under analysis
have changed in the past few years. There is
a strong motivation for learning English as a
foreign language. Participants of the research
described in this paper were between 10 and
15 years old. Even children at this young age
already realize that there is a perspective in
learning English for their future existence.
This motivation is rather external than inter-
nal. In lower classes (forms 5-7) external
motivation is generated by the parents, while
in the upper classes (forms 8-9) pupils are
motivated by good grades or by their own
future plans. In addition, it was concluded
that it is of utmost importance that the par-
ents were able to encourage their children at
a higher level and that they could participate
in their progress. In this paper, the motivation
of children aged 10-13 (Classes 5-7) are ana-
lysed in more detail.

Thus, the practical importance of the research
lies in that it provides valuable insights into
Beregszasz upper primary pupils' attitudes
towards English as a foreign language and
also shows the key factors of their motiva-
tion. Based on the research findings, some
pedagogical implications are presented worth
considering for English teachers. The most
important one is paying attention to the
pupils’ age when the motivational method is
chosen.

2. THEORETICAL BACKGROUND
TO THE STUDY

2.1 Motivation in learning English as a
second language

According to a study made by Garner the term
'motivation' has very distinct characteristics
and a clear link with the language learning pro-
cess. Motivation refers to the combination of
effort plus desire to achieve the goal of learning
the language plus favourable attitudes toward
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learning the language. So motivation to learn
a second language is seen as referring to the
extent to which the individual works or strives
to learn the language because of a desire to
do so and the satisfaction experienced in this
activity. Effort alone does not signify motiva-
tion. The motivated individual expends effort
toward the goal, but the individual expending
effort is not necessarily motivated. Attributes
like social pressure or impending examinations
do not necessarily signify motivation to learn
the language. Also, the desire to learn the lan-
guage or the favourable attitudes do not reflect
motivation in themselves. So it can be stated
that motivation has to consist of desire, favour-
able attitudes and the effort. [1, p. 10]

There is a widespread opinion that children
with a good attitude towards English are more
likely to work hard and keep going when
learning gets challenging. But what is atti-
tude and what areas of attitude we have when
it comes to languages? According to Kormos
and Csizér [2] there are four areas of attitudes:

1. attitudes towards language learning;

2. attitudes about the lifestyles of various
speech communities;

3. attitudes related to the vitality of the Eng-
lish and German-speaking countries;

4. attitudes linked to the personal and national
characteristics of L2 communities.

A piece of research carried out by Csizér and
Kormos [3] shows that the inter-ethnic con-
tact also affects attitude. It means that having
regular contact experiences with members of
other ethnic communities affects attitude that
in turn forms the learners' motivation con-
struct. [3] Other factors which affect the atti-
tude are social environments and institutional
contexts. [4]

Every teacher wishes students with motiva-
tion into the class. But first of all, the teacher
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has to ask it from herself: what or who moti-
vates children to learn a language?

As it was mentioned, there are two main types
of motivation: learning English for a particu-
lar purpose - for example, to get a job, get
into university, to travel - or learning Eng-
lish because one enjoys learning, having fun
and making progress. Children are also more
motivated when they have a positive impres-
sion of English-speaking people and cultures.
If they like the music, films or sports, they are
more likely to want to learn the language. [5]

When considering the question of who can
influence the children, more factors have to be
taken into account. First of all, the key factor
is the parent. Research shows that parents’
attitudes towards education have a significant
impact on their children’s attitudes towards
learning. If the parents are enthusiastic about
learning, it is more likely that their child will
be that, too. [5]

Parents should pay more attention to their
child's progress. They should give the child
lots of opportunities to explore his interests
and favourite play activities in English. In case
he likes practising his English pronunciation
parents should teach him tongue twisters in
English. Uttering tongue twisters can be diffi-
cult at first. The child should be encouraged to
keep practising. Parents can also teach jokes
in English. First children can read then learn
them and tell their friends. This way they can
show off their knowledge in an appropriate
way in the school. If the child enjoys making
things, he can try craft activities. Parents may
print out flashcards, so the child could colour
them and write on them. Parents may request
the child to say out loud the words he writes
down. These games are not only interesting,
but they prepare the child for his tests and
develop his English language skills in a natu-
ral way. [6]
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On the other hand, parents should keep in
mind that it is important to have learning
activities at the right level. If an activity is far
too easy or too difficult, it can be uninspiring
and demoralising. It is never a bad idea to ask
for some help from the teacher. She has got
more time to observe and the right reasoning
power to judge the child's level of knowledge.

(5]

A good parent should also remember that her
child has got his own preference for how he
takes in information. It is different in every
case: some like to listen to explanations and
discuss, some like to look at diagrams and
pictures, some like to actively experiment and
create. Parents should make notes of what
works best. [5]

Parents have some control over how children
are studying at home. They can encourage
children to work harder and produce more
creative work. Parents are also the resources
of approval. Probably all the children want
their parents to be proud of them. So teach-
ers should encourage parents to praise their
children to create a sense of success and help
them turn mistakes into opportunities for
learning. 5]

Unfortunately, some parents may want to
teach their children or play with them when
they have time, not paying attention to the
children's needs. They should establish a rou-
tine for their English time at home. It is better
to have short, frequent sessions than long,
infrequent ones. Fifteen minutes is enough
for very young children. Sessions can gradu-
ally be made longer as the child gets older and
his concentration span increases. Activities
should be kept short and varied in order to
hold the child’s attention. [7]

Holding a child's attention is not a simple
task. Children aged 5-6 years can typically
attend to one activity that is of interest to
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them for around 10-15 minutes at a time.
Children aged 6-7 years may be able to sus-
tain attention to one interesting or novel task
for as long as 30 minutes. [8] It means that
parents who want to help their children with
their first homework in this language should
fit everything they want to say into this phase
of time. Of course, it can be prolonged after
some movement activities in between these
sessions. After a break children will be better
at sitting and focusing behaviours. Another
key to success in sustaining attention with
young children is to have a lot of patience.
Parents should also be able to help their child
to deal with new, difficult or frustrating tasks.

In the parents’ eyes grammar may be a great
defiance when it comes to holding the child's
attention. With younger children, there is no
need to explicitly teach grammar rules, but
instead get them used to hearing and using
different grammatical structures in context.
Hearing the grammar being used in context
from an early age will help the child use it
naturally and correctly when he is older. In
case of an older child, parents can use videos,
quizzes and games which help kids to learn in
a fun, relaxed way. [7]

It is also important to do certain activities at
the same time every day. Children feel more
comfortable and confident when they know
what to expect. For example, they could play
an English game every day after school, or
read an English story before bedtime. Repeti-
tion is essential in their case because children
often need to hear words and phrases many
times before they feel ready to produce them
themselves. [7]

After the parents' role in motivation, the
teacher’s position should also be highlighted,
because what keeps students motivated is a
motivated teacher. That teacher, who has a
passion for teaching, will have students who
are more likely to show a passion for learning.
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But learning starts with understanding and
participating. A good teacher should involve
their students and encourage them to take an
active role in the classes. The teacher should
act as a coach and facilitator to help, guide
and direct the learning process. [9]

In the course of learning there are fault and
success. It is very important to give students
the opportunity to be successful. The teacher
should give them tasks where they can see the
results of their efforts. It boosts their motiva-
tion. There is no better way to give them an
opportunity to shine than a competition. This
makes the classes memorable. Also, this is a
great opportunity to interact with each other
and have fun. Then again, textbooks are no
fun. A teacher should know when to step
away from them. Authentic material should
be brought to the class which matches the
pupils' needs and interests. Activities, created
by the teacher, show the class that she is just as
prepared to the class as it is expected from the
pupils. Another way to show preparedness is
to use different materials. If the teacher knows
that her pupils prefer looking at a screen to
looking at a book, she should use visuals,
flashcards, and quizzes and make use of new
technology. There are plenty of sites that offer
online quizzes, games or videos. It depends
on the teacher to seek new resources that may
benefit the classes, and bringing technology
into the lessons is a great way to motivate
students. Teachers, who spend half the class
doing endless grammar and vocabulary exer-
cises, cannot expect pupils to be motivated.

(9]

There could always be pupils in class who
were not listening to the teacher when she
gave instructions for the task. Therefore, the
teacher has to give them at least twice and
then she has to interpret the task. She also has
to allow pupils time to prepare first and ask
any questions. They need to have a very clear
idea of what they are supposed to do, because
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there is nothing more frustrating for them
than not being able to perform well. [9]

Another way for teachers to motivate pupils is
to use peer pressure. They ask pupils to work
in pairs or in groups and make them change
partners regularly. Of course, with this they
risk the discipline in the class so they have to
keep the pupils’ attention. So they have to use
engaging and meaningful activities. Another
important element is the friendly atmosphere
where children feel they can talk freely and
ask questions. In order to create it, teachers
should avoid over-correcting, especially when
students are speaking in front of the class.
With this a teacher can only undermine their
confidence by interrupting every single time
they make a mistake. They should listen to
them, and when they finish, thank them for
their contribution and point out one or two
important mistakes they might have made.
They can also remind the others that making
mistakes is a natural part of learning and
that everybody makes mistakes. Besides not
over-correcting, teachers should praise their
pupils as much as it is healthy. Nice words at
the end of the pupils' contributions, even if
their answer was not correct, will boost confi-
dence alot, especially for weaker pupils. There
is always something positive to say. Teachers
should start with the positive feedback, and
then tactfully move on to what needs to be
improved. [9]

2.2 Motivation in learning English as a
second language in Transcarpathian schools

As apart of a previous study [10], it was already
measured which the main motivation factors
are for a pupil who learns a foreign language
in the 6th form. One of the hypotheses was
that the ground of the high level of motiva-
tion in English learning can be related to the
nature of the school lessons. The two produc-
tive skills and reading were mentioned among
the beloved activities. It can be interpreted
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as a result of the education policy in Ukraine
which gives priority to the productive skills,
primarily to the communicative skill. Project
work has also become rife in the past few years.
Pupils have a high regard for this kind of activ-
ity because it gives them freedom in learning
about their favourite topics. It also gives them
an opportunity to work with that amount of
data which can be easily assimilated by them.
Another preferred activity is the recitation.
This may mean that the pupils are self-assured
in using the English language.

Another external motivation is to success-
tully pass the English language exam before
the school leaving since an English certificate
is substantial for learning at a Hungarian uni-
versity in case the children have the perspec-
tive of continuing their studies after leaving
the secondary school in Hungary.

Another question was about who moti-
vates the children. Only three pupils stated
that they were not motivated by others, and
twenty-three pupils answered that they were
motivated by their parents. Pupils added that
besides their parents’ motivation they had
their own external motivation. [10]

In the secondary school pupils' case the exter-
nal motivation is slightly different. Their con-
crete goals mean that pupils are aware of what
they want to be. Typically pupils clarify their
goals in the 10" or 11" form. Their goals give
reasons why they should learn the English
language. The reasons can be different:

English is the dominant business language and
it has become almost a necessity for people to
speak English if they are to enter a global work-
force, research from all over the world shows
that cross-border business communication is
most often conducted in English.

English may not be the most spoken language
in the world, but it is the official language in a
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large number of countries. It is estimated that
the number of people in the world that use
English to communicate on a regular basis is
2 billion. That pupil, who imagines his future
abroad, needs to be aware of the importance
of languages. [11]

The pupils, who are preparing for their school-
leaving examination, are different from the
upper primary class students and not only
because of their clearer motivations. They
have already crafted learning habits adapted
to their personality. [12] According to a study
by Varcaba and Huszti [13], pupils at this age
most commonly choose their strategies with-
out asking the teacher, even if they would
gladly help. Respectively, the spread of the
technology cannot be passed by. The usage of
Internet pages, dictionaries and even games
was also mentioned by the pupils. [13]

According to another piece of research [14],
for secondary school leavers mostly instru-
mental motives are the main reasons for
studying English. Among these instrumental
motives were mentioned travelling, getting
good marks, understanding computer games
or English songs, passing a language exam or
getting better chances in further studies. It
was also mentioned by one of the respondents
that pupils in the class study only to meet the
expectations of their parents or the teacher.
They rarely have their own internal motives
— for example to be able to communicate just
for fun - because there are no opportuni-
ties to use the language in the school. Also, it
was shown in the research that pupils are not
aware of the need of English, except if they are
studying in a specialized school'. [14]

In another publication [15], it was stated that
the finding of our identity has a great impact
on the language learning. The author stated

' A “specialized school” means a secondary school where
English is taught following a more detailed English
curriculum with higher weekly hours of English.
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that pupils would choose a favourite language
according to their community of choice. The
eagerness to belong to a group in this case
may come from the desire of learning more or
from the desire of learning more about their
culture. [15]

3. THE STUDY

3.1 Participants

Before completing the main part of the ques-
tionnaire pupils were asked to answer several
questions which concerned their personal
information. The English teachers were asked
to select ten pupils randomly from each class.
According to the data, the 50 participants
came from 5th to 9th classes. Because of this,
the age of the participants was different: it
altered from 10 to 15 years. Most of them live
in Beregszasz, only a third of the pupils com-
mute from the surrounding villages.

3.2 Research instrument

The questionnaire used in the study contains
five open-ended questions. These are required
to measure the general opinion about the
English language and the rate of the partici-
pants’ motivation. The questionnaire consists
of two parts: the first part asks for personal
data, while the second part has five open-
ended questions dealing with the main focus
of the study.

3.3 Procedure of the research

The process of data collection followed three
steps. First, the headmistress of the selected
educational establishment was approached.
Then, the date was approved and necessary
agreements with a teacher at the school were
made. As questionnaires were filled during
the lessons, there was a need to agree with
the teacher having the class to allow the fill-
in process to take place. In three out of the

201S .

five forms the data collection was conducted
by the researcher, whereas in the remaining
two classes data collection was conducted via
the teacher of the selected school. The teacher
was previously instructed about the process of
data collection.

The fill-in process was not longer than twenty
minutes. First, one questionnaire was given to
each pupil. Before they could start filling it in,
the questions were explained to them. During
the twenty minutes, children asked ques-
tions. They raised their hands, and then the
researcher or the teacher walked up to them.
This method served as a shield against influ-
encing others' answers.

The majority of the classes included pupils
with Hungarian and Ukrainian mother
tongues. This resulted in a high demand for
instructions in both Hungarian and Ukrain-
ian languages in lower classes. In the eighth
and ninth classes the instructions were given
in English. The teacher helped out with inter-
preting the words of the instructions for less
talented pupils.

3.4 Findings

The first question, which asked the pupils
about their motivational factors, was the
most popular among them. They wrote about
their sources of motivation in a detailed way.
According to their answers the most impor-
tant factors are the followings:

1. this language is spoken in every country,
so it will be useful in the future;

2. they want to understand novels, songs or
TV-shows in English;

3. they want to stand out from the rest of the
class;

4. they want to use it as extra knowledge at
university;

5. they get good marks in this subject;
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6. they want to pass the external independ-
ent examination when leaving school.

The second question intended to get data
about who motivates the pupils within the
family. To this question, three kinds of answers
were obtained. The items will be listed here
according to how often they are mentioned in
the answers:

1. the mother - they motivate the children
with buying or allowing them something
or with describing images about a better
future.

2. the grandparents - they use a kinder tone
to motivate them, they often tell them
about their past experiences so the chil-
dren could learn from them.

3. the father — motivates them with explaining
how hard he works to create a better envi-
ronment for them, depicts a better future.

With the help of the third question it was
intended to get data about their classmates’
and friends’ motivational effect on them. The
participants were ready to share many details
about this:

1. they watch TV-shows or play online
games together with their friends in Eng-
lish, so they need each other’s help to
translate them.

2. they share their reading experiences in
the class or with their friends - it is 'in
trend' to read in English.

3. in the class they often feel that the others
are turning against them when they show
off their English knowledge.

4. their friends motivate them to speak Eng-
lish, even if their speech is full of mistakes.

5. those pupils, who often win competitions
are a huge motivational factor for the others.

The fourth question had to provide informa-
tion about their goals in the future and how
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the English language is involved in them.
Their answers were shaped by their age and
their way of thinking. The younger ones wrote
about their goals in the nearer future. They
want to get better grades, get praise from the
teacher or the parents. They also mentioned
English as a way of communication while they
are in a foreign country during the summer
break. In upper forms pupils wrote about their
plans in their future adult life. Their answers
were full of hope for a better life not necessar-
ily in Transcarpathia but in other countries.
They would use English as a means of com-
munication or as the language of their studies.

The last question was used as a tool to get
information about the teachers' role in the
process of motivation. Controversial data was
received from the pupils in this case. Different
forms had different opinions about the same
teacher. In lower classes pupils stated that
the teacher had no effect on them and they
disliked the teacher's work. In upper classes
pupils had positive thoughts about the teacher
and about the teaching methods which are
used during the lessons. The following is the
list of the pupils' answers:

1. the teacher has no effect on them, they
more likely learn from their private teacher.

2. the teacher encourages them to prepare
for their examinations and for their future
life.

3. the teacher gives them interesting tasks
which are related to the topic of the lesson.

4. the teacher praises them after a good
mark or a right answer.

3.5 Discussion and interpretation of results
of the research

During the process of data interpretation the
results were split up into two groups accord-
ing to the participants’ age which influenced
the answers.
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Pupils from forms 5, 6 and 7 belong to the
first group. Their answers for the question
‘What can provide you motivation for learn-
ing English?' symbolize their innocence just
as it stands for the parents in the backstage.
The detailed results of this question can be
found in Table 1.

Table 1. How children are motivated
to learn English (percentage data)

Forms Motivated by II.IIICI: Other
parents motivation
5% Form 26% 59% 15%
6" Form 45% 44% 11%
7" Form 37% 46% 17%

As it can be seen from the data in Table 1,
inner motivation plays a huge role in their age.
Among the inner motivation factors pupils
mentioned mainly that they want to be able
to communicate with people from that cul-
ture or that later they want to belong to that
community. These answers may indicate that
pupils in this age still can see the emigration
and the full integration to that other culture
as a possibility. As can be seen, inner moti-
vation reaches its highest peak among pupils
of Form 5. After this the table shows us lower
percentages. A possible interpretation of this
data may be that after the 5 form the curricu-
lum gets harder to be learnt and with it the
pupils' infatuation disappears.

These pupils are highly motivated by their
parents, too. In their answers they have listed
all the possible ways of motivating young
children. Parents tried to take effect on their
children with stating that without good marks
they are not proud of them or they do not buy
them any new item. Starting from the seventh
form a new item on the parents' motivational
list appears: they state that good grades are
equal with a better future. However, because
of the way the pupils depicted this motivating
reason in their answers, it can be presumed
that they are not fully aware of the meaning
of this motive.
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As 'other' were marked those scores which did
not have more than five percent. The most fre-
quently used motives were the future exami-
nations or the fact that they got good grades
in this subject so far.

The answers to the question dealing with the
parental motivation can be analysed along-
side with the above ones. There were many
pupils who just used the word 'parents’, but
in case they named the concrete parent, they
named their mother. Only seven pupils men-
tioned their father as a motivational force.
From this data it can be deduced that dealing
with the child's homework is still the mother's
task. In addition, there was another kind of
answer which was unexpected. Sixteen pupils
answered that they are motivated by their
grandparents. The topic of emigration is the
subject of many pieces of research recently.
Parents are leaving the country searching for
a better workplace. The hypothesis, that these
children are motivated by their grandpar-
ents because they do not have their parents
at home, was proven. A participant's answer
reinforced this hypothesis by stating that:
'Currently only my grandmother is at home
with me, so she is the one who motivates me.'

As it was already mentioned in the theoretical
part, beside the parents the teacher has got the
main role in motivating the child. But, accord-
ing to the present study, teachers could not
fulfil their duties as a motivational factor. The
data in Table 2 show the percentage of pupils
who feel motivated or unmotivated by their
English teacher. When analysing these data, it
must be borne in mind that these pupils have
already had minimum two English teachers.

Table 2. Percentage of pupils feeling
motivated/unmotivated by their teachers

Forms Motivated Unmotivated
5% Form 32% 68%
6" Form 43% 57%
7" Form 38% 62%
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One can easily interpret these answers as the
teacher's fault. But this is not necessarily the
case. Teachers are dependent on the curriculum,
so they cannot bring as much fun to their class
as they would prefer to. However, if this is not
the case, they need to be ready to change their
methods and acquire new techniques. They
have to create a friendly atmosphere where the
pupils can talk freely and ask questions. In order
to create it, teachers should avoid over-correct-
ing, especially when students are speaking in
front of the class. All in all, the teachers should
pay more attention to the pupils' needs and try
to apply those activities in the lessons that the
learners do with ease and also willingly. [16]

Pupils defined their teachers’ role as ‘a motivator’
for not skipping classes and later studying in a
university. One of the pupils mentioned that his/
her teacher tells them in every lesson that without
knowledge they will not achieve anything.

Another interesting item of data connected to
this subject is hidden in the pupils' answers.
Numerous pupils stated that the teachers who
give them private classes after school are the
ones who made them like this language. They
are the ones who motivate them. This finding
reinforces the belief that more and more par-
ents care about their children's future by giving
them an opportunity to study more frequently.

One more factor was added to the existing
two: the peer pressure. The pupils were asked
about their friends/classmates attitude to this
language. It was also among the goals to know
more about their role as a motivator in his/
her life. Almost 85% of the pupils answered
that they are motivated by their friends. They
mentioned that they often speak in English or
that they do their homework together. They
also watch TV-shows together in English and
they try to understand them with joint forces.

Unfortunately, there was a decaying tendency
when it came to the classmates. Those, who

B 148

are better than the others are often ridiculed.
Of course, this attitude changes in the seventh
form and children start to value their class-
mates' knowledge.

The second group of data concerns the
answers of children in the 8"and 9™ forms.
It was decided to deal with them in a sepa-
rately because this is the age when their way
of thinking slowly transforms into a more
grown-up one. Their answers were more
mature and they were better formulated.

There was a tendency even in the eighth form
that pupils were well-aware of the importance
of the English exams. This was explained in
two pupils' answers: they were planning to
continue their studies in Hungary and they
had to prepare for the entrance exams.

Another interesting finding is that pupils in
the eighth form already know what material
will be included in the independent testing®.
One of the pupils mentioned that: ‘Our teacher
explains us how we will have to take this
examination and what we will have to know’
They can also tell the difference between the
American and British English. They know
that they will need the British variant at the
examinations, but they also know that the
American one is the more popular one.

In this form's case, the motivation coming
from the teacher was highlighted. They men-
tioned their teacher as a key factor. They were
happy with their tasks, too. As one pupil
stated: ‘Our teacher joins the necessary topic
with funny tasks’ It has to be mentioned here
that the teacher of this form and that of the
previously analysed sixth form is the same. It
can be suspected that the change in the impor-

% This is the External Independent Test in English as a
school-leaving examination at the B2 level, necessary
for those willing to apply to tertiary education in
Ukraine [17].
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tance of the teacher's role may come from the
different spirit within the class.

When the research comes to the ninth class,
the answers become similar within the class.
They are motivated equally by their parents
and their teacher, but they are also motivated
by their own interests. Both their classmates
and their friends play a huge role in motivat-
ing, too. Several pupils mentioned that they
prepare for their exams together or try to help
one another in some way. The only difference
can be found in their goals. Many of them are
ready to leave their current school and study
a profession. They will need the English lan-
guage for their future jobs. Another group of
pupils show interest in continuing their stud-
ies even at a university. Their English knowl-
edge will be used there.

4. CONCLUSIONS AND IMPLICATIONS

This paper has highlighted the importance of
motivation in learning English as a foreign
language in upper primary forms of Transcar-
pathian schools with Hungarian language of
instruction. Despite the fact that the teachers'
proficiency and the parents' strong will are inev-
itable in the process of learning, the pupil's level
of motivation plays the decisive role.

Although performance was not ideal, it is nev-
ertheless believed that in this age problematic
questions can be solved by correct teaching
methods and with pupils' diligence. As it was
already mentioned above, pupils are motivated,
so the second condition of learner diligence
can be considered as a solved one. The first
condition of appropriate teaching methods
has to be solved with the help of teachers. They
need to be ready to change their methods and
acquire new techniques. They have to create a
friendly atmosphere where the pupils can talk
freely and ask questions. In order to create it,
teachers should avoid over-correcting, espe-
cially when students are speaking in front of
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the class. Those activities must be applied in the
lessons that the learners do with ease and also
willingly. It is common knowledge that when
children do something for their own sake, they
can achieve far better results.

Concerning the hypothesis that triggered
the present study, it was totally proven. The
research data clearly showed that the aims
of children of the age group under analysis
have changed in the past few years. There is
a strong motivation for learning English as
a foreign language. Children at this young
age already realize that there is a perspec-
tive in learning English for their future exist-
ence. This motivation is rather external than
internal. In lower primary classes (forms 5-7)
external motivation is generated by the par-
ents, while in upper primary classes (forms
8-9) pupils are motivated by good grades or
by their own future plans.

The findings of the questionnaire also indi-
cate some urgent pedagogical implications for
the English teachers and for the parents. The
first one relates to the children’s family back-
ground. This is a determining factor; there-
fore, it is of utmost importance that the par-
ents were able to encourage their children at
a higher level and that they could participate
in their progress. They should give the child
a lot of opportunities to explore his inter-
ests and favourite activities in English. On
the other hand, parents should keep in mind
that it is important to have learning activi-
ties at the right level. If an activity is far too
easy or far too difficult, it can be uninspiring
and demoralising. It is never a bad idea to ask
for some help from the teacher. She has got
more time to observe and the right reasoning
power to judge the child’s level of knowledge.
A good parent should also remember that her
child has got his own preference for how he
perceives information. It is different in every
case: some like to listen to explanations and
discuss, some like to look at pictures, some
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prefer to actively experiment and create. Par-  stated that the value of motivation is just as
ents should take notes of what works best. important in upper primary classes as in the

secondary school. But it cannot be forgotten
After listing all the important implications that the ones who give it value are the pupils
which derive from the present study it can be themselves.
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