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Abstract

The aim of the study is to describe the language management processes in relation to
vocabulary during the epidemic period. The pandemic since 2020 has had a number
of linguistic and communicative impacts. New elements in the vocabulary and the de-
velopment of the naming of new phenomena have been a crucial part of this process.
Specific epidemiological terms have become widespread, and neologisms have been
coined to denote phenomena and experiences related to the epidemic. The need to
name new phenomena also triggered a number of language management processes,
debates, and negotiations on new terms.
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1. Bevezetés

A 2020 ota zajlo vilagjarvanynak szamos nyelvi, kommunikacios hatasa is kialakult
(vO. Istok - Ldrincz 2020; Kovacs szerk. 2020; Atabekova 2021; Istok - Lérincz
2021a; Ajtony et al. szerk. 2022; Domonkosi - Ludanyi - H. Tomesz 2022; Istok
- Ldrincz szerk. 2022; Szab¢ szerk. 2022). A szo6- és kifejezéskészlet Uj elemei,
az Uj jelensegek megnevezeseének alakulasa meghatarozo részeét képezte ennek
a folyamatnak. Sajatos jarvanyligyi kifejezések valtak elterjedtté, neologizmusok
szllettek a jarvannyal kapcsolatos jelenségek, tapasztalatok jeldlésére. Az Uj je-
lenségek megnevezésenek kényszere, illetve igénye szamos nyelvmenedzselési
folyamatot, az Uj kifejezésekkel kapcsolatos vitat, egyezkedeést is elinditott. Tanul-
manyunk célja, hogy a jarvanyhelyzetben kialakulo, illetve kdzkeletlive valo szo- és
kifejezéskészlettel kapcsolatos folyamatokat a nyelvmenedzselés-elmélet kere-
tében mutassa be. Nem a jarvanyhelyzethez kapcsoldédo szokincs attekintésére
térekszlink tehat, hanem azokkal a reflektiv tevékenységekkel igyeksziink szamot
vetni, amelyek a szo- és kifejezéskészlet alakulasat 6vezték. A tanulmanyban ro-
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viden bemutatjuk az elemzés hatteréll szolgald nyelvmenedzselés-elméletet (2.),
szolunk a jarvanyszokincs menedzselésének altalanos kérdéseirdl (3.), ismertetjik
az adatszerzés modszereit és korlatait (4.), majd a nyelvmenedzselés egyes szint-
jeit és vizsgalt szintereit attekintve mutatunk be a jarvanyhelyzetre jellemzé nyelv-
menedzselési folyamatokat (5.).

2. A nyelvmenedzselés-elmélet

Az elemzés elméleti kerete a nyelvi tervezés tovabbfejlesztésekent létrejott nyelv-
menedzselés-elmélet (Language Management Theory, LMT, Jernudd - Neustupny
1987), amely nyelvi és kommunikacios problemak feltarasara, elemzesére és keze-
leésére szolgal. Az elmélet lehetéve teszi, hogy a nyelvi tevékenysegre valo reflexio
legkulonb6zobb szintjei és valtozatai egyseges szemlélettel legyenek leirhatok.

A nyelvmenedzselés-elmélet a hetkdznapi beszelbk diskurzusalakito tevekeny-
segebdl indul ki, kdzponti fogalma pedig a nyelvi, illetve kommunikacios probléma
(vO. Jernudd 1991). Ebben az értelmezésben nyelvi problémanak tekintheté bar-
mely negativan, pozitivan vagy semlegesen értékelt nyelvi jelenség, amely valami-
lyen reflexiot valt ki a beszelébdl, a beszedpartnerbdl vagy akar a kilsé szemlelobaol.
A nyelvmenedzselés pedig maga a nyelvre, illetve a konkrét diskurzusokra iranyulo
tevékenység, beletartozik tehat a nyelvi jelenségekre valo reflektalas, s az annak
nyoman megvalosulo nyelvalakito tevekenyseg is. Egyszerd, hétkéznapi nyelvmene-
dzselést(simple management)vegez a sajatvagy beszédpartnere megnyilatkozasat
kijavitd beszel6, a dolgozatok helyesirasat korrigald tanar, a szdvegellendrzést
végzd nyelvi lektor, az ismeretlen sz6 utan kutatd kereszirejtvényfejtd, a hatasos
reklamszdveg fogalmazasan otletelé szakemberek és a gyermeket a szomszédok
megszolitasainak bizonytalansagaiban eligazito szll6 is.

Az emlitett un. egyszeru nyelvmenedzselési folyamatoktol megkllonbdztethetdk
a nyelvmenedzselés szervezett formai is (organised management). A szervezett
nyelvmenedzselés tipikusan valamilyen intézményhez, szervezethez kotodik; aktu-
sai interakciokon ativeld jellegliek; a menedzselésrél kommunikacio zajlik; az elmeé-
let és az ideoldgiak az egyszer( nyelvmenedzseléshez képest nagyobb mértékben
és kifejtettebb formaban vannak jelen; tovabba a menedzselés targya nemcsak
a nyelv interakciobeli mikdédése, hanem maga a nyelv mint rendszer is (Nekvapil
2012, 167). A szervezett nyelvmenedzseléshez tartoznak az intézményes nyelva-
lakitasi folyamatok, az oktatas nyelvének meghatarozasatol (pl. Skutnabb-Kangas
1997; Bartha 2015) a helyesiras szabalyozasan (pl. Laczko 2018) at a tdbbségi és
a kisebbségi nyelvek, valamint az idegen nyelvek statuszanak és szerepének kijelo-
léséig (pl. Lanstyak — Szabomihaly 2002) és multinacionalis vallalatok nyelvi, kom-
munikacios és szociokulturalis helyzetenek menedzseléseig (Nekvapil et al. 2009).

Az egyszeru nyelvmenedzselés tobbnyire mikroszinten (az adott konkrét ,,online”
interakcioban), a szervezett makroszinten valosul meg (ilyenkor az egyes interak-
ciokban keletkez6 problemak altalanositasa tortenik ,,offline” modon, vo. Lanstyak
2019), de az egyes szintek kozott nem huzhato éles hatar. A szervezett nyelvme-
nedzselés egy adott konkrét interakcidoban is megvalosulhat, pl. ha egy korrektor a
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szbveg javitasa soran egy nyelvi tanacsado szolgalathoz fordul (Benes et. al 2018).
Az LMT szemléletét meghatarozza az az elképzelés, hogy a szervezett nyelvmene-
dzselési folyamatoknak egyszerl nyelvmenedzselési folyamatokbdl kell kiindulniuk
(Neustupny 1994; Nekvapil 2009).

Egy-egy adott nyelv szokincse mindig igazodik a hasznalo kdzosseg igényeihez,
a nyelvi elemek kozil a szavak vannak a legkdzvetlenebb kapcsolatban a muvelt-
ség, a gazdasag és a tarsadalom atalakulasaival (v6. Gerstner 2018). Ezzel a szo-
ros kapcsolattal 6sszefliggésben a szokincs valtozasait értelmezi és ertékeli is a
kbézosseg, a szokincs bdévileseét tipikusan nyelvmenedzselési folyamatok kiserik.
A nyelvtervezés-elmélet elaboracionak, kimunkalasnak nevezi azt a korpuszterve-
zési szakaszt, melynek soran egy nyelv standard valtozata differencialddik, az uj
nyelvi regiszterek létrejotte mellett a szokincs is tovabb gyarapodik, a lexikalis kife-
jez6eszkozok kore bdvil (Haugen 1983/1998, 148). A szokincsbdvilés folyamata
altalaban véve is a leginkabb reflektalt nyelvi valtozasok koze tartozik, napjainkban
pedig a szakmai regiszterek, terminologiak bovitése tervezett, 6sszehangolt folya-
matok eredménye, un. terminoldgiastrategiai feladat is (Foris — Bolcskei 2019).

3. A székincsboviilés és menedzselése a jarvanyhelyzet idején

A 2020-ban kitort vilagjarvany miatt megvaltozott élethelyzettel (Jakopanecz 2021)
valo megkiizdes részét képezte a hétkdznapi kommunikacios gyakorlatok gyors at-
alakulasa, az uj vagy a jarvanyhelyzet miatt el6terbe kertil6 jelenségek elnevezese,
illetve az azokrol folyd metadiskurzusok. A szokincsnek a megszokottnal gyorsabb
Utemu béviilése, alakulasa, atrétegzédése formalta, intenzivebbé tette az azzal kap-
csolatos nyelvmenedzselési folyamatokat is. A valsaghelyzet nyelvi hatasai kozott
hipotézisiink szerint az is szamba vehetd tehat, hogy a virussal kapcsolatos nyelvi
jelenségekre valod nyelvi reflexiok, nyelvmenedzselési folyamatok is megszaporod-
tak. Ez a folyamat pedig a nyelvi reflexio minden lehetséges szinteren érzékelhetd
volt: az uj kifejezésekkel kapcsolatos hétkdznapi tarsalgasoktol a rajuk vonatkozo
kodifikacios egyeztetéseken at a tudomanyos értelmezésekig és a szotarazasig.

A szokincs valtozasat tekintve megfigyelhetd, hogy egyrészt sajatos, korabban
csak szlikebb szakmai kdzdsségekben ismert jarvanyigyi terminusok, szakkifeje-
zések valtak kozkeletlvé, mint példaul a jarvanygdérbe, nyajimmunitas, felveszi a
vakcinat. Emellett szamos neologizmus, kreativ, Ujszer(i szoalkotas (v6. Soélyom
2014) is megjelent, mint példaul a koronabébi'a jarvanyhelyzet alatt sziiletett gyer-
mek’ vagy a kenyérsz(iz 'olyan személy, aki a kijarasi korlatozas alatt kezd el kenye-
ret sttni’ (vO. Lénart 2020; Suba 2022). A jarvanyhelyzet nehézségeivel valdo meg-
klizdés lehetéségeként az un. koroneologizmusokban (Veszelszki 2020a, 2020b)
erételjesen érvényeslil a jatékossag, az internetes nyelvhasznalatot jellemzd olyan
»gyakoritka” szoalkotasmodok (Istok 2017) alkalmazasa, mint példaul a sz66ssze-
vonas vagy a szoalakvegyllés: zumalni < dumalni és zoomolni.

A jarvanyhelyzethez kothetd Ujonnan megjelend lexemakon belll elktlonithetdk
a csupan alkalmilag, ad hoc jelleggel hasznalt okkazionalizmusok (Fabian 2009,
105), valamint az uj targyak, jelenségek Ujszerli megnevezései. Mig a hétkdzna-
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pi nyelvhasznalatban keletkezett okkazionalizmusok jelentds része a jarvanyfolklor
(Tamas 2020) reszeként varhatoan feledésbe mertl, addig a valddi neologizmusok
széles korben is elterjedité valhattak. A nyelvi kreativitas sokszor egyszeri meg-
nyilvanulasaihoz abban a tekintetben kapcsolodott nyelvmenedzseld tevekeny-
seég, hogy tdbb kezdeményezés is sziiletett az 6sszegyljtésiikre, szétarazasukra.
Az ezek nyoman szliletd un. karanténszoétarak (Veszelszki 2020a; Uricska 2021;
Veszelszki 2022) elsGsorban a korszak lenyomatainak tekinthetok (Veszelszki
2020b).

Az Ujszer( szokincs gyakrabban hasznalt rétegeibe sok olyan neologizmus tar-
tozik, amelyek elterjesztésében jelentds szerepet vallalt a magyar kormany altal
2020. januar 31-én letrehozott operativ térzs (Magyar K6zI6ny 2020). Az operativ
térzsnek azaltal, hogy a jarvany kezdeti szakaszaban naponta tartott tajekoztatot a
jarvanyhelyzet alakulasarol, az érvényben lévé hivatalos intézkedésekrdl, a szokincs
alkalmazasba vételére is igen nagy hatasa lett. Az olyan kdzkelet(vé valo lexémak,
frazisok, mint az oltakozik, az eloltottak az oltéanyagot és a felveszi a vakcinat
k6zos tulajdonsaga, hogy egy hivatalos, kozponti allami intézmény terjesztette
el dket, vagyis egy alapvetéen hatalmi diskurzusbol erednek. Erre a kdzpontilag
iranyitott, ,feltlrdl lefelé” tortend nyelvalakitasi tevékenysegre mar a jarvanyhelyzet
kezdeti szakaszaban szamos kozOsségi diskurzusban reflektaltak a hétkdznapi
beszéldk, valamint a nyelvtudomany szakemberei is. Ez a sajatos szervezett
nyelvmenedzselési tevekenység, a kozpontilag, hivatalbdl kezdeményezett
szokincsbeli Ujitas volt megfigyelhetd a jarvanyhelyzet kezdeti szakaszaban, amikor
a pandémiahoz kotédéen szamos ujszeru kifejezeés jelent meg a magyar allamnak
a jarvanyhelyzettel kapcsolatos kommunikaciojaban.

A hivatalos, allami szervek altal elterjesztett Ujszerl nyelvi formakkal kapcsolato-
san szamos nyilvanos vita, nyelvi egyezkedés zajlott. A valsaghelyzet egyik, a nyelv-
menedzselés szempontjabdol megragadhatd kdvetkezménye éppen az lett, hogy
az atfogobb szokincsbeli valtozasok kdzponti, hatalmi kezdeményezésre indultak
meg, és a nyelvmenedzselési folyamatok pedig utdlagosan érvényesiltek. Ezek-
nek az un. interakcio utani nyelvmenedzselési (Nekvapil - Sherman 2009) - vagy
Lanstyak (2019) terminusaval - utdkezelési folyamatoknak a célja az ujonnan el-
terjedt nyelvi formak értekelése, a velik kapcsolatban felmertlt nyelvi problémak
kezelése, végsd soron a nyelvi tevékenyseégre valo visszahatas, nyelvalakitas.

4. Adatok és moédszerek a jarvanyszokincs nyelvmenedzselési
folyamatainak feldolgozasaban

A nyelvmenedzselesi folyamatok atfogo, az egyszer( és a szervezett nyelvmene-
dzselés minden szinterét magaban foglald, egy egész nyelvkdzosségre érvényes
attekintése modszertanilag nehéz, tdbb adatgyljtési eljarast igenyld, Osszetett,
nagy hordereju feladat. Tanulmanyunk ezért nem tud teljes és elmélyiilt képet adni
a kérdésrdl, azonban a nyelvmenedzselési folyamatok kilonbdzd szintjeirdl eltérd
modszerekkel igyekeztiink adatokat gydijteni.
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A hétkdznapi nyelvi reflexiokrdl, a mindennapi, egyszerl nyelvi menedzselési
folyamatokrol internetes forumokrol meritettiink adatokat. Nem torekedtiink rep-
rezentativitasra, hanem egy népszeru tapasztalatmegosztd oldalnak az oltakozik
szora vonatkozo reflexioit tekintettik at, figyelve a megnyilvanulo vélemeények, vi-
szonyulasok hatterére. Az internetes forumok véleménynyilvanitasainak elemzése
beavatkozasmentes modon ad képet arrol, hogy a nyelvhasznalok mit és miért ér-
telmeznek nyelvi problémaként. Nem konkreét tarsalgasokat vizsgaltunk, hanem a
szbhasznalatra vonatkozo metadiskurzusokat, igy nem egyszer( nyelvmenedzselé-
si folyamatokat, nem a konkrét diskurzusalakito tevekenyseget vizsgaljuk, hanem
attételesen kapunk képet a hétkdéznapi reflexiokrol.

Az egyszerl nyelvmenedzselés folyamatainak megismeréséhez emellett egy
masik, alapvetéen pedagdgiai célu modszert is alkalmaztunk, amelyben a kutatoi
kézremilkodeés hivia elé az adatokat. A 2020-2022 folyaman kdzépiskolasokkal
és egyetemistakkal a nyelvi tudatossag fejlesztése céljabal iratott nyelvi naplokban
(v0. Ludanyi - Domonkosi 2021a, 2021b) megmutatkoztak a jarvanyhelyzet nyelvi
hatasai.' Ezek az adatok az egyszer( nyelvmenedzselési folyamatokrol vald besza-
molokkent ertelmezhetdk, esetiikben a naploirok altal létrehozott metadiskurzu-
sokbol kapunk képet a vizsgalt nyelvmenedzselési aktusokrol.

Az egyszerli és szervezett nyelvmenedzselési folyamatok kdzotti atjarasban fon-
tos szerepet jatszo intézményes nyelvi tanacsadas adatait a Nyelvtudomanyi Kuta-
tokdzpont kdzdnségszolgalatanak munkatarsaiként folyamatosan monitorozzuk (Id.
részletesen: Ludanyi et al. 2022). Az elemzés adatai k6zé beemeltiik a kdzonseg-
szolgalathoz érkezd, jarvanyszokincshez kapcsolodo levelek és valaszok anyagat
is.2

A nyelvmenedzselési folyamatok kozott a szokincs Uj és ujszerli elemeivel kap-
csolatos tudomanyos reflexiokat is figyelembe vettiik. Szisztematikusan gyUjtottik
es szemleztlik a szokeszleti elemekre vonatkozo tudomanyos és ismeretterjesz-
t6 publikaciokat. Ezek anyaga szamos szempontbol vizsgalhatd: érdekes lehet a
nyelvmenedzselési folyamatokat tekintve példaul az, hogy hogyan viszonyulnak az
ujszer( elemekhez, mely szokincsbeli elemeket valasztjak ki feldolgozasra, milyen
ideoldgiakat ervényesitenek azok értelmezéseben stb. Elemzésink most ezekre a
vonatkozasokra nem tér ki, csak a metadiskurzusok sokféleséget és nagy szamat
ertelmezi.

1 A nyelvi naplok iréi a naplok benyuijtasa soran hozzajarultak azok tudomanyos célu felhasznalasahoz.

2 A Nyelvtudomanyi Kutatékoézpont kézénségszolgalatahoz fordulok adatait az elirasoknak megfele-
I6en kezeljlk, az adatbazisba a levelek anyaga anonimizalva keril be, a kérdések nyelvi anyaganak
tudomanyos kutatas céljara torténé felhasznalasahoz a kérdezdk hozzajarultak.
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5. Eredmények: a jarvanyszoéokincshez kapcsolodo
nyelvmenedzselési folyamatok elemzése

5.1. A jarvanyszokincs nyelvi menedzselése a hétk6znapi nyelvi reflexiokban

Az internetes forumok, vélemény- és tapasztalatmegoszto oldalak metadiskurzusa-
inak vizsgalata azért hatekony modszer, mert spontan modon, kutatoi elicitacio nél-
kil kozolt szubjektiv nyelvi adatokat nyudjtanak, tovabba mar magukon a forumokon
megjelend témak is képet adnak arrol, hogy melyek a nyelvhasznalokat foglalkozta-
10, szamukra felt(ind nyelvi jelenségek (v6. Domonkosi 2006). A gyakorikerdesek.
hu forum szamos kildénb6z6 temakoreben (pl. egészsegugy, nyelvek, helyesiras
['1) megjelentek az oltakozik igével, illetve fdnévi szarmazékaival kapcsolatos keér-
desek, nyelvi reflexiok. A reflexiok kdzoétt tipikusnak szamit az oltakozik ige léteze-
sére vonatkozo (1, 2) kérdeés, valamint a szoval kapcsolatos (implicit) negativ nyelvi
értékitélet (3).

(1) Oltakozni-van ilyen sz6? Kdszéném.® (W1)

(2) Midta létezik az a szd, hogy ,,oltakozik”? (W2)

(3) Ha meguitok valakit, aki az ,,oltakozas” szot haszndlja, az jogos dnvédelemnek sza-
mit? (W3)

A kérdésekre adott valaszokban erételjesen érvéenyesul az a hétkdznapi nyelvi gon-
dolkodasban ¢€l6 ideologia, amely szerint a nyelvi valtozatok megitélheték a he-
lyesség-helytelenség kettéssegében (Domonkosi 2007) (4-7), am olvashato ennél
arnyaltabb, a jelenséget semleges, leird6 médon megkozelitd, a nyelvrdél vald tudo-
manyos gondolkodashoz kozelebb allé nyelvi reflexio is (8).

(4) Igen, ez igy helyes. (W1)

(5) Nincs. Megerdszakoltad a szo6t. Be kell oltatni/oltatnod magad, szerintem igy a he-
lyes. (W2)

(6) Fuj, engem is nagyon zavar a szo, evidens hogy helytelen. Meg tévében is igy hasz-
naljak. :/ (W1)

(7) [...] Aki hasznalja, az nem tud magyarul. (W1)

(8) Anyanyelvi beszélék hasznaljak, értik, ugyhogy természetesen van és létezik. It pa-
ran pedig hiilyeséget beszélnek, csomo hasonléan képzett medialis ige létezik. (W1)

Az oltakozik szonak és szarmazékainak létezésével és ,helyességével”’ kapcsola-
tos kerdések mellett megfigyelhetdk olyan megjegyzések is, amelyek a kérdéses
nyelvi forma szokatlansaganak okat (9), illetve annak eredetét (10) kutatjak.

(9) Miért olyan furcsa az oltakozik sz6? (W4)
(10) Amugy szerintem igen, anglicizmus, mert ezek olyan nagyon miveltek: ,take vac-
cination” (W5)

3 A férumokrdl szarmazé nyelvi adatokat a hitelesség érdekében adatolt irasmoddal kézoljik.
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Medfigyeléseink szerint az internetes véleménynyilvanitasokban az oltakozik
szoval szembeni negativ attitid altalanosnak mondhato. A (11) példaban olvashato
révid, gunyos hangvétell cikk az -ozik képzo tulzd alkalmazasaval fejezi ki elutasito
viszonyulasat:

(11) Lehet, hogy hanyakozni is fogok, ha hallom még. Vagyakozom ra, hogy tdbbet ne
hallakozzam (Varadi 2020).

A vizsgalt portal egyszerl nyelvmenedzselési folyamataiban az ujszerlség észle-
lése, gyakori negativ ertekelése, idegenszerlinek valo mindsitése, ebbdl addéddan
- cselekvesi tervként - hasznalatanak elutasitasa mutatkozik meg.

5.2. Nyelvi reflexiok kozépiskolasok és egyetemistak nyelvi napléiban

A nyelvi tevekenysegre vald tudatos reflexio kivaltasanak és megfigyelésének
egyik modszere a nyelvi naplo, amely kutatasi celu alkalmazasa mellett az anya-
nyelvi nevelésben is hatekony eszkdz a nyelvi tudatossag névelésére (Domonkosi
- Ludanyi 2020c, 2020d; Ludanyi - Domonkosi 2021a). A jarvany idészakaban a
magyar szakos egyetemistak altal készitett nyelvi naplokban, valamint a 2021-ben
es 2022-ben kozeépiskolasoknak hirdetett nyelvinaplo-ird palyazatokra (Ludanyi -
Domonkosi 2021b, 2022) érkezett munkakban is megfigyelhetok a jarvanyhelyzet
okozta szokincsboviiléssel kapcsolatos reflexiok.

Az oltakozik ige tObb kdzeépiskolas nyelvi naplojaban is megjelent mint a jarvany-
helyzethez koétdd6 neologizmus (Ignacz - Varga 2021; Varga 2022). A naplobe-
jegyzesek szamot vetettek a szoval kapcsolatos negativ kozdssegi nyelvi attitdiddel,
elterjedését pedig a beszél6knek a nyelvi gazdasagossagra valo torekvésével indo-
koltak (12, 13).

(12) A mindennapi hasznalat soran azonban ugy latszik, hogy a szét egyre szélesebb
korben hasznaljak, mar nemcsak a hivatalos kommunikacioban, hanem a hétkdznapi
életben is, a sz6 a beszélék nagy tébbsége szamara [...] elfogadhatd, hasznalata nem
okoz kommunikacios zavart. Mindenki pontosan tudja, mit jelent a szo, sokkal révidebb
és egyszerlbb, mint a fentebb felsorolt valtozatai. A beszélék altalaban arra térekednek,
hogy minél pontosabban és minél gazdasagosabban fejezzék ki magukat, ezért elkép-
zelhetének tartom, hogy ez a szo idével belekertilhet a szétarba (Ignacz - Varga 2021).
(13) S hogy mi a véleményem errél a szérol? Nem szoktam meg, eréltetettnek érzem,
szivesebben hasznalom az oltakozom helyett a beoltanak kifejezést. Ami viszont indo-
kolhatja a bevezetését, az példaul a felszolitd alak. Ha példaul Miiller Cecilia azt kéri:
Oltakozzanak!, akkor ezt egy szoval meg tudja tenni, mig az én verziomban: Oltassak
be magukat!, ez harom szot vesz igénybe (Varga 2022).

Szamos tovabbi, a jarvanyhelyzethez kéthetd neologizmus is megjelenik a nyelvi
naplokban. Az egyik egyetemista adatkdzld példaul a kenyérsziiz, covidiota, ka-
ranténhaj és 6kolpacsi kifejezéseket jegyezte le (Molnar 2021), ramutatva arra,
hogy a globalis zarlat idészakaban a karantén lexéma mennyire gyakori 6sszetételi
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tagga, elsésorban elbétagga valt, pl. karanténmagany, karanténkovasz (errél Id.
még Lénart 2020, 295-300). A nyelvi naplo szerzodje ezeket a jelensegeket bemu-
tatva reflektalt a jatékossagukra, humorukra, a nyelvhasznalat produktivitasara, a
nyelvmenedzselés szempontjabdl tehat a jelenségek észlelése un. gratifikacioként
(gratification, |d. Neustupny 2003, 127) valosult meg, a nyelv gazdagsagat, a szo-
kinccsel megragadhato sokféleséget emelve ki.

A nyelvi naplok szerzéinek reflexioi nagyfoku tudatossagot mutattak, értelmeztek
az Uuj szavak funkcioit, szerepét; reagaltak az azokkal kapcsolatos attitidokre is,
jelezve azt, hogy a k6zdsség a nyelvi valtozasok kozll altalaban a szokincs alakula-
sat észleli a leginkabb, arra valaszol a legértelmezébb és az érzelmileg leginkabb
telitett modon.

5.8. Jarvanyszokincs és nyelvi tanacsadas

A szervezett nyelvmenedzselés egyik fontos, kézerdekl feladata a nyelvi tanacs-
adas, melynek soran a nyelvészetileg képzett tanacsado a hétkéznapi gyakorlatban
alkalmazhato nyelvi megoldasokat kinal fel a hozza forduloknak, un. cselekvési ter-
vet (adjustment design) dolgoz ki (Benes et al. 2018; Ludanyi 2020b; Ludanyi et
al. 2022).

A koronavirus-jarvany idészakaban a Nyelvtudomanyi Kutatokdzpont nyelvi ta-
nacsado szolgalatahoz érkezett megkeresések kozott is megjelentek a jarvanyhely-
zettel kapcsolatos nyelvi megfigyelések, kerdesek. A kdzonségszolgalati adatbazis
2020-tol 2022-ig terjedo leveleiben - erzékenyen reagalva a tarsadalmi és nyelvi
folyamatokra - visszaterd tipusproblémakeént jelentek meg a szokincs Uj elemeire
vonatkozo, azok helyesirasaval, jelentésével, hasznalati értéekével kapcsolatos keér-
desek.

A helyesirasi kérdéseket tekintve a legtipikusabb probléma maganak a virus
okozta megbetegedés mozaikszavanak a helyesirasara vonatkozott. A jarvanyhely-
zet kezdeti szakaszaban az irasgyakorlat erés ingadozast mutatott ezen a téren,
ahogy az alabbi, a k6zdnségszolgalathoz érkezé nyelvi reflexiok is mutatjak (14,
15):

(14) Az Eurdpai Parlament sajtosaként naponta irom le a koronavirus-jarvany nevét. A
szOvegeimet felhasznalja a magyar média, ezért szeretném tudni, hogyan kellene leirni
avirus nevét. Egyelére azt az irasmodot hasznalom, amit az ANTSZ is - de nyilvan nem
az ANTSZ szava a donté a megfeleld a helyesiras terén. Tehat az Onok tanacsat kér-
ném: COVID-19, vagy Covid-19, vagy covid-19? Esetleg egy harmadik valtozat?

(15) Erdekléddm, hogyan irjuk helyesen magyarul: COVID19 vagy COVID-19?

A koronavirus okozta megbetegedés nevének maig nem létezik kodifikalt formaja,
mivel normativ helyesirasi, valamint a szintén normativ erével bird ertelmezé szota-
rak nyilvanvaldoan nem képesek ilyen gyorsan kévetni a nyelvi valtozasokat. Mivel
azonban a betegségnév irasmodjanak egysegesitésére a beszéldk, kilondsen a
nyelvvel hivatasszerien foglalkozok feldl igény mutatkozott, a Nyelvtudomanyi Ku-
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tatokdzpont nyelvi kozonségszolgalata egyeztetett az illetékes bizottsagok, az MTA
Magyar Nyelvi Osztalykozi Bizottsaganak es a korabban miikodd Orvosi Nyelvi
Munkabizottsaganak egy-egy kepviseldjevel. Ez a folyamat jol mutatja az egysze-
ru és a szervezett nyelvi menedzselési folyamatok 6sszekapcsolodasat (Nekvapil
20009), illetve azt, ahogyan a szervezett tevekenység raepll a hétkdznapi beszél6k
altal érzekelt problemakra (Neustupny 1994).

Az egyeztetes eredmeényekeppen az az allasfoglalas sziiletett, hogy altalanos,
kdznyelvi hasznalatban a Covid19, mig az orvos olvasoknak, szaktudomanyos
hasznalatra szant szévegtipusokban a betliszoi irasmédu COVID19 javasolhato.
A kozelmultban megjelent Uj orvosi helyesirasi Utmutatdé a nemzetkdzi gyakorlatot
kovetve a szoOsszevonasok nagybetls, betlszoszer( irasmodjat javasolja (Bdsze
2019, 133-134). Az egyébként kbzszoi sz66sszevonasnak tekintheté Covid nagy
kezddbetljét pedig az indokolja, hogy az alkalmi bizottsag a jarvanyhelyzet kezde-
tén ugy itélte meg, hogy a betegseg neve erds tulajdonnévi jelleggel bir: erésen ko-
rulhatarolt a dolog, egyetlen jelenség, tovabba betliszobol szarmazik, amely szin-
tén a nagybet(s irasmodot erdsiti. A jarvanyhelyzet késdbbi szakaszaiban azonban
az irasgyakorlat tanulsaga szerint a tulajdonnévi jelleg egyre kevésbé érvényesiilt.

Ami a sz66sszevonas és az azt kovetd szam irasmodjat illeti, bar a nemzet-
kdzi gyakorlat szerint az Uzusban a kotdjeles kapcsolas terjedt el (COVID-19), a
NYTK nyelvi tanacsado szolgalata részben az orvosi szaknyelvi ajanlasokat ko-
vetve, részben pedig praktikus okokbol a 19 kdzvetlen kapcsolasat javasolta. A
kotojel nélkili irasmod mellett szol az, hogy a mozaikszoval alkotott 6sszetételek
irasmodja is egyszerlbb igy, elkertlhetok a bonyolultabb, ket kétdjeles alakulatok
(pl. COVID-19+arvany vs. Covid19-jarvany) (a kérdéskorrél Id. részletesen Ludanyi
2020a, W6).

Egy masik nyelvi tanacsado szolgalat, az e-nyelv.hu egy masik analogiat alkal-
mazott allasfoglalasa megfogalmazasakor. A nyelvi tanacsado ajanlasaban (W7)
a helyesirasi szabalyzat (AkH.'?) 294. pontjaban olvashato géptipusok (TU-154,
Apollo-11, Forma-1) mintajara a mozaikszo és a szam nagykoétdjeles kapcsolasat
javasolta: Covid-19.

A betegseg nevének egyseges irasmodja iranti igényt jelzi az is, hogy mivel a
két, a beszéldk altal mérvadonak tekintett nyelvi tanacsado szolgalat altal megfo-
galmazott allasfoglalasok nem voltak egymassal 6sszhangban, egy forditoé az alabbi
megkeresessel fordult a két intézmeény kepviseldihez (16):

(16) Kedves Ludanyi Zsofia és Balazs Géza!

Forditoként igyekszlink a magyar helyesiras szabalyait maximalisan kévetni, és egy for-
ditodi csoportban most az a problémank merdilt fel, hogy mig az e-nyelv oldalan a Co-
vid-19-jarvany a javasolt irasmod, addig Ludanyi Zsoéfia a Covid1001 csapatanak aprilis
21-én a Covid 19-jarvany irasmodot javasolta egy allasfoglalasban.

Kulon szépsége a dolognak, hogy az europai unios forditasokban mar az utobbi az
eldirt, mert ez kerllt bele az IATE adatbazisba. [...]

Nagyon oriilnénk, ha szlletne egy egységes allasfoglalas ennek a sajnos sokat hasznalt
kifejezésnek a helyes irasmodjaval kapcsolatban.

A kérdés azt hiszem az, hogy a 19 tartozékszamnak mindslil-e vagy sem.
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A megszolitott nyelvi tanacsadok valaszukban hangsulyoztak, hogy a betegség ne-
vének tobbféle irasmodja javasolhato, attol fliggben, hogy milyen szempontokat
veszlink figyelembe (analogia, szaknyelvi helyesiras, praktikum stb.), mindegyik
irasmod mellett szolnak érvek. Egyseges irasmodrol csak akkor lehet beszélni, ha
a kifejezés helyesirasi kodifikacioja megtorténik, addig a szerz6, a szerkeszt6 stb.
dontése, hogy melyik nyelvi tanacsadoi ajanlast veszi figyelembe.

A nyelvmenedzselési folyamatokat tekintve a virus okozta megbetegedés ne-
vének irasmodjaban megmutatkozo ellentmondasok és egyeztetési szandék tobb
tényezore is felhivja a figyelmet. Egyrészt mutatja azt, hogy a szakmai, hivatalos
diskurzustartomanyban erételjes igény van az irasgyakorlat szabalyzasara, egyse-
gesitésére. Masreszt megmutatkozik az is, hogy a nyelvi tanacsadas intézményei
kozvetitékent mikoédnek az egyszerl és a szervezett nyelvmenedzselés folyamatai
kozott, és a kdzossegi szintli nyelvi dontések, cselekvesi tervek kidolgozasahoz
intenziv szakmai kommunikaciora, egyeztetésre van szlikseg.

A Nyelvtudomanyi Kutatokdzpont nyelvi kdzonsegszolgalatahoz a jarvanyszo-
kincsre vonatkozoan nem csupan helyesirasi, hanem nyelvhasznalati kerdések is
erkeztek. Az oltakozik igével kapcsolatban tobben kérték a tanacsado szolgalat
allasfoglalasat, ahogy példaul a (17) példaban szerepld Ujsagiro is tette.

(17) Tisztelt Nyelvi Tanacsadd Szolgalat!

A Facebookon a minap egy ird, Szdcs Henriette megosztotta a véleményét az olta-
kozni igével kapcsolatban. Azt irta, a hideg razza ett6l a szotol, nagyon csunyanak,
mesterkéltnek tartja, kertli. Azt gondolom, vannak olyan szavak, amelyek undort kelte-
nek az emberben, de ettdl még léteznek. Kivancsi vagyok, hogy a tanacsadé szolgalat
nyelvésze mit gondol errél a szordl, és arrol az érzésrél, ami a nyelv hasznalojat egyes
szavakhoz f(izi.

Tisztelettel:

[Vezetéknév] [Keresztnév]
Ujsagird

[Hirportal neve]

A kérdés megfogalmazasaban nagyon erételjesek az értékel6 mozzanatok, a szo6-
kincsbéviléssel kapcsolatos elutasito érzelmi viszonyulas, attitlid indokoltsagara
kérdez ra. Valaszaban a nyelvi tanacsado szolgalat munkatarsa, amellett hogy rea-
galt a nyelvi jelenségekhez valo erzelmi viszonyulas jelensegere, felhivta a figyelmet
az oltakozik igével kapcsolatos gazdag, friss ismeretterjeszté irodalomra is (W8).
A szokincsbovilessel kapcsolatos kozosségi reflexiok intenzitasat, a hétkdznapi
és a tudomanyos reflexid kdzds iranyultsagat jelzi, ahogyan ebben az ajanlasban
Osszefonodtak a kilonb6z6 nyelvmenedzselesi folyamatok.

A jarvanyhelyzethez kothetd Ujszerl frazémakkal kapcsolatban is érkeztek kér-
dések a kozonségszolgalathoz. Ezek a kérdések altalaban az ujszerd, illetve a
szaknyelvi hasznalatbdl ujonnan altalanossa valo kifejezések helyességére kérdez-
tek ra, dsszhangban azzal, ami a kdzonségszolgalati munka soran a nyelvi jelensé-
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gek tipikus nyelvhasznal6i megitéléseével kapcsolatban is tapasztalhato (Id. Ludanyi
et al. 2022). Az oltdanyagok ,.eloltasara”’ vonatkozo kérdésre a tanacsado szolgalat
munkatarsa kifejtette, hogy az elolt igenek ebben a kérnyezetben valo hasznalata
teljesen szabalyos, illeszkedik a magyar nyelv rendszerébe; szokatlansaganak oka,
hogy alakilag egybeesik a 'tlizet megsziintet, élettani jelenséget csillapit’ jelentésl
elolt igevel (errél részletesen Id. Ludanyi 2021b).

A felveszi a vakcinat frazémat érintéen szintén a helyességre iranyulé kérdés
erkezett a kdzonseégszolgalathoz (18):

(18) A virusellenes szereket egyre inkabb ,felvesszik”. Régen egy oltast beadattak,
beadtak, megkaptak. Ma az injekciokat felvessziik. Helyesnek tartjak ezt vagy nem?

Valaszlevelében a nyelvi tanacsado ramutatott, hogy a felveszi a vakcinat elter-
jedése olyan nyelvhasznalati jelenség, amely a koronavirus elleni védoéoltassal
kapcsolatban valt gyakran hasznalt kifejezéssé. Hasznalata eleinte a hivatalos kz-
lemények és a média nyelvhasznalatat jellemezte, majd fokozatosan megjelent a
kodznyelvben is. A tanacsado az oltassal kapcsolatos igék jelentésszerkezetének
elemzéseével vilagitott ra az adott kifejezés elterjedésének egy lehetséges okara.
Ugyanis ha valaki megkap egy oltast, akkor a kifejezés jelentésszerkezetében 6
nem szamit cselekvé félnek, hasonldéképpen, ha valakinek beadnak egy oltast,
akkor a szerkezet jelentésében a cselekvés masik résztvevéjének szerepe kerll
el6térbe; ha viszont valaki felvesz egy oltast, akkor 6 a cselekvé, azaz a szerkezet
az oltashoz valo hozzajutas tudatossagat, a felelésségteljes dontés és cselekvés
mozzanatat emeli ki. Osszességében tehat az egyes igék jelentésszerkezetének
sajatossagai is hozzajarulhatnak ahhoz, hogy az emlitett kifejezések kozott a felves-
zi az oltast is egyre gyakoribba valt. A valaszlevél utalt ra, hogy a szerkezet hordoz
idegen hatast, ugyanakkor a kifejezéerd, a jelentésbeli kiilénbségek megmutatasa
reven arnyalt megkdzelitessel valaszolta meg a helyességre vonatkozo felvetest. A
kifejezes alkalmazhatosagat pedig nemcsak a koronavirus elleni, hanem barmely
vedooltasra vonatkozoan is megerdsitette.

5.4. A jarvanyszokincs a tudomanyos és a nyelvi ismeretterjeszté diskurzu-
sokban

A jarvanyszokincs alakulasat kiséré nyelvmenedzselési folyamatok sokrétliségét
jelezte az is, hogy a tudomanyos és ismeretterjeszté diskurzusokban erételjessé
valt a pandémia nyelvi €s kommunikacios hatasaival valo foglalkozas. A virushely-
zet elsdé néhany hdonapjanak tarsadalmi és gazdasagi hatasait 6sszefoglald, mar
2020 6szén megjelend tanulmanykotetben egy tobb mint szaz oldalas, 7 tanul-
manyt tartalmazo fejezet foglalkozott a kommunikacios és nyelvhasznalati kovetkez-
ményekkel (Kovacs szerk. 2020, 229-332). A jarvanyhelyzet nyelvi hatasara utal
az a jelenség is, hogy elkezdték hasznalni a virolingvisztika, illetve viroszemiotika
(Istok - Lérincz 2020, 2021a; Istok - Lérincz szerk. 2022) kifejezéseket is az ilyen
jellegli kutatasok csoportba foglalasara.
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A koronavirus-jarvany nyelvi hatasaival valo szamvetés a nyelvhasznalat t6bb te-
ruletere is kiterjedt. A nyelvi tajkép modosulasai (L6érincz 2021), a nyelvi udvarias-
sagi szokasok atalakulasa (Domonkosi - Ludanyi 2020a, 2020b, 2021), az online
kommunikacioban kialakuld ritusok (Domonkosi - H. Tomesz 2021a, 2021b), az
internetes mémek (H. Tomesz 2021; Istok - Lérincz 2021b; Veszelszki 2021; Ma-
gyari 2022), a jarvanyhelyzet metaforai (Simon et al. 2022; Szab¢6 - Farkas 2022;
Schirm 2022), a tébbnyelvi tajékoztatas nyelvpolitikai kihivasai (Kegyes - Lanzmai-
er-Ugri 2020; Misad 2021, 2022) mellett a legtobb kutatas éppen a szokincsre ira-
nyult (Veszelszki 2020a; Lénart 2020; Biro - Kovacs - Nagy 2021; Istok - Lérincz
- Téth 2022; Suba 2022; Varga 2022; Veszelszki 2022). A szokincsre vonatkozo
vizsgalodasok egy resze arra térekedett, hogy az uj, akar alkalmi kifejezeseket 6sz-
szegylijtse, listazza. Ezek a szogyljtemények elsésorban dokumentativ jellegliek,
a reflexio az észlelés és az Osszegyljtes folyamataban nyilvanul meg (Veszelszki
2020a; Uricska 2021; Veszelszki 2022). Megindult emellett a szokészleti elemek
szerepének feltarasa és kategorizacojuk (Bird - Kovacs - Nagy 2021; Suba 2022;
Varga 2022), a megfelel6 forditasi lehetéségek feltarasara valo térekvés (Papp
2022), illetve a nemzetkozi dsszevetés is (Lénart 2022; Lérincz 2022).

A kiterjedtebb kutatasok, atfogdbb gyUjtések mellett egy-egy szora, kifejezésre
vonatkozoan szamos nyelvész reflektalt, sokszor kdzvetlenil a sz6 megjelenését,
eszleléset kovetden (Gyorffy 2021; Horvath 2021; Kalman 2021a, 2021b; Lu-
danyi 2021a, 2021b, 2021c, 2021d; Rakosi 2021; Sass 2021; Horvath 2022).
Kiemelten sok ismeretterjesztd cikk foglalkozott az oltakozik igével, amelyek 6sz-
szegylijtve olvashatok a Nyelvtudomanyi Kutatokdzpont erre a célra szolgalo web-
oldalan (W8). A tudomanyos reflexiok 0sszegyljtese, kdzzététele olyan szervezett
nyelvmenedzselési folyamat, amely elsdsorban a tudomanyos eredmények, szem-
leletmdd terjesztésére iranyul. Emellett a hétkdznapi beszéldk internetes diskurzu-
saihoz hasonloan a nyelveszek korében is elénk netes parbeszédek is kialakultak
egyes Uj szavak, kifejezések értelmezésével kapcsolatban (W9).

6. Osszegzés

A vilagjarvany kibontakozasa a hétkdznapi élethelyzetek gyors megvaltozasaval is
egyltt jart. Megfigyeléseink és az 0sszegyllt adatok azt jelzik, hogy a szokeszlet
gyarapodasat folyamatos, athato reflexiv tevekenység kisérte, a hétkdznapi vitakiol
kezdve a nyelvi tanacsadason at egészen a nyelvhasznalat tudomanyos tanulma-
nyozasaig.

Az egyedi, jatékos szoosszetételek egy olyan csoportot alkottak a kialakulo szo-
készleten belll, amely humora révén hozzajarult az Ujszeru helyzetek és jelenségek
feldolgozasahoz. Hetkdznapi nyelvi reflexiokent a nyelvi jatek eészlelése és ertekele-
se, szervezett nyelvmenedzsel6 tevékenysegként pedig a szotarazas valosult meg
ezekben az esetekben.

Az Uj szokészleti elemek altalanosabb hasznalatu csoportja esetében 6ssze-
tettebb nyelvmenedzselési folyamatokat figyelhettiink meg. Az uj, illetve a szak-
nyelvibdl kéznyelvive valo szavak egy része a hivatalos, allami kommunikacioban, a
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jarvanyrol valo kdzponti tajekoztatas részeként jelent meg elészoér. Ezeknek a kife-
jezéseknek egy csoportja mar a szokatlansaga miatt is figyelmet valtott ki, a nyelv-
hasznalok reagaltak a stilusukra, szerepikre, sziiksegessegulkre. Sokszor negativ
attitidot mutatva valtak a kdzbeszéd targyava, és jelentek meg a nyelvi tanacsadas
és ismeretterjesztés tipikus kérdései kozott is.

A jarvanyhelyzet okozta gyors, sokkszer( valtozas specialis, az adott szituacio-
ra jellemzd nyelvmenedzselési folyamatokat idézett el6. A kdzpontilag szabalyozott
tajékoztatas lehetdve tette, hogy egyes szavak, kifejezések a szokasosnal gyorsab-
ban valjanak altalanos hasznalativa. Eppen a gyorsasag, a szokatlansag mértéke
miatt azonban ezt a folyamatot egyrészt negativ, érzelmileg telitett reflexiok kisér-
ték, masrészt a magyarazat, az értelmezés sziilkségessege miatt a nyelvtudomany
reszerdl is fokozott figyelem mutatkozott a kerdéskor irant.

A szervezett nyelvmenedzselési folyamatok egy része a jarvannyal kapcsolatos
szakmai szokincs egyseégesitésére, szabalyozasara iranyult és iranyul, elsédlege-
sen a forditas, fordithatosag, a tdobbnyelvi tajékoztatas, a nemzetkdzi kommunika-
Cio szakemberei altal kezdeményezve. Ezek a szervezett nyelvmenedzselési folya-
matok jelenleg is zajlanak, az egyeztetes és a szabalyozas utolagos folyamatkent
valosul meg, és ezért még szamos tovabbi szisztematikus vizsgalat targyat jelent-
heti majd.
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The semantic layering of narrative and visual panels in pandemic folklore
Abstract

The paper outlines the discursive process of how the extended social role of the face
mask resulted in a complexity of meanings. Originally, it was an object of the health
industry, but through time - as a result of the extension of the COVID-19 pandemic - it
has become an emblematic material with many semantic layers. In addition, since its
presence in everyday life, it has been regarded as a symbol of the pandemic itself and
has penetrated folklore. As one of the most common contemporary folklore motives,
the facemask was used for example for making a joke about the pandemic. Jokes help
us handle obstacles, and the face mask was an obvious tool for creativity and humour.
The author started her research at the very beginning of the pandemic (in March
2020) and published her archives and conclusions in an online series on the website
of the Research Institute of Ethnology, ELKH. This paper gives an analysis and context
of a special topic derived from this archive, with also giving an insight into the folklore
of the COVID-19 pandemic.
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Tanulmanyomban a vilagjarvanyrol folyd kommunikaciot, illetve az ezen belll for-
malodott narrativakat és vizualis tartalmakat elemzem egy emblematikus elem ko-
zéppontba allitasaval. A kutatas diszciplinaris kerete elsésorban a folklorisztika,
ugyanis a kozosseégi tudas, ezen bellil a szélesebb tarsadalmat érinté események,
jelenségek értelmezései, az altaluk kivaltott érzelmi reakciok sokszor formularis
keretben valosulnak meg. Ez utdbbi verbalis és/vagy vizualis leképezes egyarant
lehet. A mindennapi diskurzusban a kifejezni kivant tartalom megformalasahoz a
nyelvhasznalat soran rogzilt és 6roklédd eszkdzkeszlet all rendelkezésre, amely
magaban foglal tematikus elemeket (pl. motivum, kdzhely, szlizsé) és strukturakat
(pl. széjatek, mem). A folklorisztika létjogosultsagat az online tartalmak vizsgalata-
hoz az is alatamasztja, hogy a folkléralkotasokra jellemz6 szamos aspektus érve-
nyesul bennlk: az alkot6 altalaban ismeretlen, az alkotasokhoz szabadon hozzafér
egy kdzdsség, nem magantulajdonként, hanem a kdzds tudas részekent tekinte-
nek ra, ezzel dsszhangban szabadon terjesztik és alakitjak, amely a variansok nagy
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szamat eredményezi.' A kdzos tudasnak nemcsak a hozzaférésben szempontjabdl
van jelentésége. Ezek az alkotasok olyan ismereteket mozgositanak, amelyek egy
adott idében egy adott kozdsség jelentds részének birtokaban van, értelmezni tud-
ja és adott esetben fel is hasznalja a kommunikacioban.

Terminoldgiai kérdések

A cimben szerepl6 panel kifejezést koherens meghatarozas hijan hasznalom. A pa-
nel jelentéstartomanya a folklormotivumét és a tébb tudomanytertilet altal hasznalt
szimbolumét egylttesen foglalja magaban. Egyik kifejezes kizardlagos alkalmaza-
sa sem lenne helyes, hiszen a vizsgalt jelenseg elemzésében egy adott tematikus
csomopont az értelmezéstdl fliggden felfoghatdé motivumként és szimbolumként
is. A funkciok sokfélesége, a hasonlitasban 6sszefliz6d6, egymasba atlényeguilé
targyak, fogalmak, valamint a jelentések 0sszetettsege inkabb a szimbélum megha-
tarozasaval kapcsolhato 0ssze, mindazonaltal a ,,folklorszimbolum” nem kanonizalt
kategoriamegnevezés (szemben a folklormotivummal), és jelentésében sem lenne
teljesen kompatibilis a vizsgalt elemek mindegyikével. Ez diakron keretben kiiloné-
sen érvényes, hiszen a tanulmanyban bemutatasra kerilé panelek a megjelenésik
kezdeti stadiumaban még kevésbeé multivokalisak. Emellett mdfajfliggd is lehet,
hogy az adott panel motivumkeént, esetleg allomotifként (Dundes 1965, 206-215)
ertelmezhet6-e (ez utobbit a kesObbiekben a husvéti tinnepkor folklorjan keresztil
szemléltetem). A folklérmotivum kifejezést, bar a jelen témara vonatkozé korab-
bi tanulmanyomban alkalmaztam (Tamas 2021), ezuttal inkabb kerildm, ugyanis
hasznalati korét, jelentéstartomanyat szikebbnek erzem, mint amit a vizsgalatom-
ban kdzéppontba kertild elemi (verbalis és vizualis) panelek (a szajmaszk kilonféele
variansai) szamos alkotasban, szévegkdrnyezetben kepviselnek. Ehhez hozzajarul
az is, hogy a motivum irodalomtudomanyi értelmezésével szemben a folklormoti-
vum egy joval korlatozottabb tartomanyt képvisel. A magabiztos terminologia alkal-
mazasat az is neheziti, hogy nagyon képlékeny moédon hasznalt fogalom/katego-
ria a folklorisztikan belll is. A Magyar Néprajzi Lexikon meghatarozasa szerint a
motivum ,,a folkloralkotasok legkisebb tartalmi egysége, amely a hagyomanyozas
soran felismerhetéen azonos marad” (Voigt 1980, 648).2 A Vilagirodalmi Lexikon
vonatkozo szécikke (Szerdahelyi - Kovacs - Bernath - Voigt 1982, 629-631) hat
alapjelentését kuldnbodzteti meg: motivacio; téma, targy; ismeétlédd ritmusfordulat;
koltdi kép egy eleme, jellegzetes tematikai mozzanat; alaphelyzet; szegmentum.
Az utobbi tovabbi magyarazatot is kivan: motivumnak tekintjik, ha egy adott
szegmentum ,jelentése az egész mi értelmezése, magyarazata szempontjabol

e

Emellett a folklorisztika targyanak Gjragondolasa soran egyre fontosabba valik az a kérdés, hogy
milyen szempontok alapjan emelhetok ki az emberi kommunikaciobdl és magatartasformakbol azok
az elemek vagy szekvenciak, amelyeket folklornak érzékel(het)iink, még akkor is, ha a kanonikus
folklor-klasszifikacioba egyeldére nem kertltek be (Blank 2009; Pink et al. 2016; Tamas 2013,
2015, 2016, 2018).

2 A Magyar Néprajz V. kétetében olvashatd meghatarozas szerint ,,a motivum a folkloralkotasokban
megtalalhatd, a hagyomanyozodas soran valtozatlan formaban maradé legkisebb tartalmi elem”
(Bihari 1988, 135).
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lényegesen béviil azaltal, hogy a mivén belil megismétlbdik kiilbnbdzé, sze-
mantikailag értelmezheté kontextusokban vagy kiilénb6zé értékd strukturalis
poziciokban”, és egy alkotason bellil a jelentés tekintetében kiilénb6z6 szegmen-
tumok esetében is, ha ezek ,jelentése az egész mi értelmezése, magyarazata
szempontjabdl lényegesen béviil azaltal, hogy a miivén belil azonos kontex-
tusban vagy azonos értéki strukturalis pozicidban talalhatok” (Bernath 1982,
630). A jelentések retegzédéserdl tehat a motivumok esetében is beszélhetink,
tehat pusztan ezen az alapon nehéz oppozicios parba helyezni a szimbolummal.
Bar az irodalomelmeéleti definiciok vegyitik a motivum és a szimbdlum tartomanyat,
a (folklor)motivum ettdl jelentésen eltérd folklorisztikai értelmezése miatt ebben a
tanulmanyban kerilom a hasznalatat. A folklorisztikai megkdzelitésben erételjes
cezura tapasztalhato a népi, popularis, kdznyelvi és a hivatalos, miivészi kifeje-
zésmodok kozott. Eszerint a folkloralkotasokban rendszerint csak bizonyos jellegu
motivumok talalhatok meg, és ezek a cselekmény, szerkezet részeként egymassal
Osszekapcsolodnak, vegsé soron a tipus jon létre ilyen modon. A hivatasos mu-
vészetekben ezzel szemben a motivum 6nalloan is felhasznalhato, kilénb6zd he-
lyekrdl szarmazo motivumok kerlilnek egymas mellé (ez a folklor jellegli motivumok
gyakori atvételének is az oka), és a felhasznalas célja a mid egyes részeinek indok-
lasa (motivalasa). Itt beszélhetlink a motivum esztétikai felhasznalasarol. Ez, vala-
mint a vezérmotivumok felhasznalasa a folklorban ismeretlen (Voigt 1982, 631).
A vizsgalatom targyat képez6 szdveges és kepi panelek - miként szamos kortars
kifejezésmod - esetében, a fenti két definicio csak részleteiben vagy 6sszevonva
lehet érvényes. A mar kanonizalt, de jelentéstartomanyaban nem elégséges meg-
hatarozast keriilend6é hasznalom tehat a neutralis, azaz szorosan koérilhatarolt je-
lentésekkel nem lekotott panel fogalmat.

Az altalam vizsgalt panelek formai megvaldsulasai nagyon valtozatosak (kreativ
vizualis tovabbalakitasokkal, mas targyakkal vagy alapanyagokkal térténd cserek
réven stb.), ezaltal felfoghatok ujabb és ujabb jelentéseket befogadé formai kere-
tekkeént is. A funkcid széleskoru kiterjesztése is megfigyelhetd, (mint latni fogjuk) az
Uj szerepkorok es alkalmazasok mar csak alig, vagy egyaltalan nem kapcsolodnak
az eredetihez. A panel lehet tovabba az alkotas 6 témaja, vagy ,,csupan” egyik alko-
téeleme a narrativ és vizualis megjelenitésben is. A sokféleség ellenére az alkotas
kontextusaban maguk a tematikus elemek mégis konnyen felismerhetéek marad-
nak. Az is egybeflizi 8ket, hogy a formai, tematikus gazdagsag és a jelentésrete-
gek sokfélesége mellett is mindig kapcsolodnak a Covid-19 jarvanyhoz és annak
kozossegi feldolgozasahoz.

A Covid-19 virus magyarorszagi megjelenéseét kdvetd ovintezkedeések egyik ho-
zadéka, hogy a szocialis kapcsolatok atmenetileg (2020 tavaszan, majd dszén)
az online térbe terel6dtek, és a jarvany kéré fonodd kdzponti diskurzusban szinte
mindenki részt vett. Ezuttal azok is, akik korabban nem idéztek sokat a kozdsségi
oldalakon, inkabb csak személyes lzenetvaltasokra és informalddasra hasznaljak
altalaban az online tereket. Ez a - t6bbség szamara - korabban soha nem tapasz-
talt szituacio egy olyan ,slr(i szovesl” kozossegi regisztert teremtett, amelyben
egyrészt latvanyosan kumulalodott a kézponti tematika, masrészt a mediabol eredd
€s az egyeni kezdeményezesekbdl szarmazo értelmezések is gyorsan megtalaltak
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a kozos kifejezésformakat, és egyiitt alakitottak a rovid idd alatt esszencialis kom-
munikacios panelekké valo targyak és cselekmények (pl. szajmaszk, vécépapir,
kézmosas/fertétlenités, tavolsagtartas) jelentéstartomanyat. Ezek a szigoritasok
oldasa, azaz az offline tér visszahoditasa utan is megtartottak koézponti jelentése-
glket, és az ujabb és Ujabb szituaciokban, az esemeények lancolataban tovabbra is
meghatarozé kommunikacios alapelemek maradtak, amelyeken keresztiil szamos
térténés, tarsadalmi reakcio, érzelmi viszonyulas bemutathato.

A gyiijtés és dokumentalas

A jarvany magyarorszagi megjelenésétdl, azaz 2020 marciusatdl kezdédden fi-
gyelemmel kisérem és dokumentalom a kdzdsségi meédiaban, illetve az egyéb
online csatornakon megosztott, a koronavirust tematizald, ahhoz kapcsolédo tar-
talmakat. Gyujtésem elsddleges forrasai a Facebook és az Instagram, az isme-
réseim altal megosztott, altaluk tovabbitott lanc- vagy kor-e-mailek, illetve nehany,
kifejezetten a koronavirus tematikajat kozéppontba allitd, illetve annak apropojan
létrehozott csoport, mint pl. a #karanténtargyak (https://www.facebook.com/
groups/649108605923206), a szamos orszag kutatoit is tomorité The Belief Nar-
rative Network (BNN) (https://www.facebook.com/groups/625573241323757)
oldal.® Egy kiterjedtebb gyujtéhalozatot is kialakitottam: kérésemre kollégaim, csa-
ladtagjaim és ismerdseim, 6sszesen huszonkeét f6 osztotta meg velem a jarvanyhoz
kapcsolodd tematikus tartalmakat, amelyeket az altaluk rendszeresen latogatott
ko6zOssegi oldalakon talaltak, illetve amelyeket e-mailben és Messengeren kaptak
masoktol. Ezeket én is fokent az emlitett (zenetklldd portalokon keresztil kaptam
meg. Mindemellett figyelemmel kisértem a média kilonféle forumain (tv-ben, radi-
Oban, a nyomtatott és az online sajtoban) megjelend folklor jellegl tartalmakat is,
elsdsorban a kontextualizacio érdekeben. Ez utobbi azert is fontos, hogy az on-
line tartalmak offline térhez, példaul a szobeliseghez és egyéb médiatartalmakhoz
(nyomtatott sajto, tv, radio) fiz6do6 viszonyrendszerét feltarhassam. Ezekrdl is jegy-
zeteket készitettem, és a relevans tartalmakat rogzitettem. igy alakult ki az a tébb
szempontot érvényesilé archivum?, amelybdl irasom példai szarmaznak.

3 Tovabbi internetes forrasok: a Legjobb Nyunyoka Mémek (Miiller Celilia) https://www.youtu-
be.com/watch?v=Crugk2Hd1tw&ab_channel=TeljesFilmek%C3%A9svide%C3%B3k, Hu-
morral a koronavirus ellen cim( oldal néhany bejegyzése (https://www.facebook.com/
groups/2504277283157735), tovabba: https://www.instagram.com/muller.cecilia.memek/,
https://www.instagram.com/mullercecimeme/ stb.

4 Az adatolas mikéntje mellett komplex feladatot jelent az online folklorielenségek tébb regisztert
Otvoz6 repertoarjianak rendezése/rendszerezése. Ezeket a tartalmakat a széveg és a (statikus vagy
mozgo)kep (és idoként a hang) 6sszekapcsolasa, azaz az audiovizudlis megjelenités lehetéségei-
nek széles tarhaza jellemez. Mindez rugalmas és pragmatikus kutatoi hozzaallast igényel az anyag
feldolgozasa soran, és elsdsorban a kutatoi kérdésekhez kell igazodnia. Az archivum rendezés
szempontjabol egyelére kezdeti stadiumban van, fontosabb tematikus csoportok, illetve periodu-
sok (elsd, masodik hullam stb.) szerint rendeztem a gydjtést. Kiilon mappakat nyitok az egymas
variansainak tekinthetd alkotasoknak. A kutatok egyelére kiilonbdzd gyakorlatokat alkalmaznak
mind a gyujtés, mind a dokumentalas tekintetében, nem létezik egységes, mindenki altal elfogadott
modszer (Hine 2000, 2015; Lajos 2016; Pink et al. 2016).
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A szajmaszk a folklorban

Az orvosi szajmaszk mint kdzérdek(, ismétlédé téma a jarvany magyarorszagi
megjelenésének idejének kezdetétdl, 2020 marciusatol adatolhatdo a kdzdsségi
meédiaban (Facebookon, Instagramon) is. Olyan hasznalati targyként kertlt be a
meédia-diskurzusba, amely korabban csak bizonyos csoportok (orvosok, kutatok)
munkatevékenységehez koétédott, és (szemben pl. t6bb tavol-keleti orszag gya-
korlataval) nem tartozott a teljes tarsadalom alapvetd, mindennapi eszkdztaraba.
Ebbdl kdvetkezéen tdmeges megjelenése az utcakon és egyéb kdzosseégi terepe-
ken meglehetdsen szokatlan tapasztalatot jelentett. Részben ennek is kdszonhetd,
hogy a szajmaszk szimbolikusan megijelenitette a vilagjarvanyt és annak szamos
aspektusat, vonatkozasat. A tdbbség szamara Uj hasznalati targgyal kapcsolatos
hétkdznapi beszélgetések és az interneten egyre inkabb a folklor strukturajaban
megjelend emlitések jol tikrozik az éppen aktualis torténéseket es viszonyulasokat
a jarvany kulénboz6 szakaszaiban. Ezek alapjan megrajzolhat6 a jelentésvaltozas
vagy inkabb -bdévilés kronoldgiaja.

A legkorabbi idészakban leginkabb a rovid ideig fennalld készlethiany keltette
panik és az ebbdl kdvetkez6 humorosan kreativ (,,csinald magad”’) megoldasok
arasztottak el a kdzOsségi oldalakat. Mindebben természetesen kifejez6dott a
helyzet abszurd értékelése, valamint a valdsag tagadasa, szirrealis abrazolasa, a
probléma eltavolitasa a viccek és altalaban a fantazia vilagaba, tehat mindazok a
tarsadalmi stratégak, amelyek a valsaghelyzetekben aktivalodnak. A legels¢ tar-
talmakban a szajmaszk eredeti rendeltetése, a jarvannyal szembeni védekezés
mint elsédleges funkciod van jelen. Ez utébbi a hianyhelyzetre (estenként az irrea-
lisan magas arra) adott valaszreakciok valtozatossaga mellett is kdzos tartomanyt
kepvisel, azaz hogy a szajmaszkot sterilitas biztositasa €s a fertézések elkeriléese
erdekében viseljlk, a funkcioja erre, és kizarolag erre terjed ki.

tacio (helyettesités), amely a klasszikus retorikaban az egyik alapvetd eljaras. A
nyelvi megvalosulasi formaknak (pl. allegoria, metafora) azonban Iéteznek vizualis
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parhuzamai is, és gyakran a humor eszkdze. Az immutacié - mint latni fogjuk - a
tovabbi példak jelentés részében is jelen van.

A szajmaszk beszerzésének kezdeti nehézségein, vagy a kreativ helyettesitd,
,handmade” megoldasokon tul a maszkviselés helyes modja is a legelsé témak ko-
z6tt bukkant fel. Sokan a kezdeteket jellemzd esetlenségbdl viselték szabalytalanul
a maszkot, masok a tiltakozasuknak adtak hangot azzal, hogy egyaltalan nem, vagy
helytelentil vették fel (pl. mert fullasztd, mert Ggysincs értelme, mert nem nyuijt igazi
védelmet stb.), amely jol illusztralja a kotelezé tarsadalmi szabalyok aldli kibujasi
kisérletek eseteit és egyben egy Ujfajta szocializacio folyamatat. Az erre reflektalo
tartalmak szinte mindegyike humorosan mutatja be a jelenséget, és gyakran élnek
a hasonlitas (hasonlat), szemléltetés eszkdzével.
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A késdbbi példak esetében azonban mar megfigyelheté a szajmaszk funkcio-
nalis béviilése, amely még nem jar egylitt az eredeti jelentéstartomany jelentds
modosulasaval. Az elsd, az alapfunkcioktol (védelem, védekezés, sterilitas stb.)
valo (kronoldgiailag elsé) eltavolodasa ennek a motivumnak a husvéti tematikahoz
kotédik. A locsoloversekben narrativ elemként, a vizualis alkotasokban pedig diszi-
té motivumként jelenik meg a szajmaszk, mig egyes tartalmakban a husvéti ritualis
targyak helyébe lép.°

A locsoloversekre és a husvéti dekoraciokra
részben jellemzé a szajmaszk allomotif (Dundes
1965, 206-215) jellegl felhasznalasa, azaz a
husvéti tematika egy meghatarozé motivumanak
cseréje olyan értelemben, hogy helyettesiti az tin-
nepi dekoracié megszokott elemeit, vagy betago-
z6dik azok kdzé. A szajmaszk ebben a kontextus-
ban azonban még nem lép tul jelentésen a jarvany
kezdeti szakaszaban érvényes jelentésmezén,
amely a tavolsagtartas, megoévas/védekezés tar-
tomanyainak dsszekapcsolasaval rajzolhatdo meg.
A szajmaszk nem csak a vizualis alkotasokban je-
lenik meg, kizarolag verbalis panelként is. A ko-
vetkez6 két példa ezt illusztralja:

WC-papir, szajmaszk, pafrany,
Meglocsollak Hazisarkany!

Kiilbnleges husvét reggel bizony arra keltem,
Szellem varos, lres utca... senki nincs a kertben?
Hol van a sok fiatal? Nem sikit ma senki?
Elfelejtettek az ifjak locsolkodni menni?

5 Bar a jelen tanulmanyban kevésbé keril eld, de ezeknek a tartalmaknak az esetében az is jol vizsgal-
hato, milyen valtozasokat idéz eld az egyes folklorjelenségek életében a hirtelen megvaltozott kor-
nyezet. Ezzel kapcsolatban lasd: Tamas 2020a-g, 2021, 2022, e téma egyes részletkérdéseihez
pedig: Hine 2000, 2015; Apolito 2005; Blank 2009; Howard 2011; Pink et al. 2016; Vargha 2016.
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Azonban ti ne féljetek, hervadni nem fogtok,
Ha kinyilik a tulipan, régtén szédat bontok.
Messzirél spriccelek, hisz szennyezett az éter.
Meglegyen kéztiink legalabb két méter.
Hiszen fontos, hogy taplaliam a szép termé6foldet,
Ha nem hiszed, kérdezd meg az operativ térzset!
Szerintiik a szajmaszk egy kbtelezé holmi,
Mondd hat kedves viragszal, szabad-e locsolni?®

A kovetkez6 periodusban a szajmaszk jelentésének béviiléese fékeént tarsadalomk-
ritika, politikai konnotaciok menten figyelheté meg. A maszk immar nem csupan a
tavolsagtartas, hanem a hallgatas vagy hallgatasra kényszerités, a megalkuvas vi-
zualis metaforajaként is értelmezhetd, ami jelentds eltavolodas az eredeti védd-6vo
funkciotol. A maszkviselés altalanossa valasa, az egyediséget elpalastold, az ar-
cokat jellegtelenné, egységes masszava lényegitd vizualis tapasztalas hivta életre
a ,fels¢ iranyitas alatt allo, konformizalt tomegek” értelmezést. Ezt a jelentéstarto-
manyt természetesen a maszk korabbi, térténeti konnotacioi is tamogattak, ame-
lyek a maszkabal vagy a vasari eléadasok valosagot elfedd, vagy masik valésagot
idéz6 atmoszferajat idézik meg.

atvitt értelemben a vélemeény atjutasanak blokkolasa. Természetesen ennek rogton
megjelennek a humoros kiforditasai, parodiai is, leginkabb a csaladi kérre, par-
kapcsolatokra mintazva. Az elsd példa felirat nélkil az online sajtoban is megje-
lent”, és tobb sikon mutatja be az elébbiekben felvazolt tarsadalomkritikat és a vé-
leménynyilvanitas korlatozasarol szolo vélekedéseket. Mindez kiegészil egy, mar
a jarvany elején forgalomba kerllt szélashasonlattal, amely a kezdeti (azaz valodi
hianyra utalo) értelmehez képes itt inverz, azaz ironikus konnotacioval szerepel,
és nemkivanatos viselkedésformakra, eseményekre utal. Egy tovabbi jelentésre-
teg Mekk Mester mesehds figurajan keresztiil adodik mindehhez, aki soha semmit
nem csinal jol, minden, amit tesz, katasztrofaba fullad. Itt viszont viseli a maszkot,
vagyis az elvart és helyes modon nyilvanul meg, karakterének ismeretében ezaltal
egy nagyon disszonans dsszkép keletkezik. A masodik példa a csalad témajat fel-
dolgozo viccek korébe tartozik, de itt is megjelenik a véleményszabadsagra vagy
éppen annak korlatozasara utalo jelentésmezo.

6 Sajat gy(ijtés. Betlhiv formaban kozlom.
7 https://www.veszpremkukac.hu/szubjektiv-hianyoztok-mint-patikabol-a-szajmaszk/
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Figyelem!!!

Olyan szajmaszkot
keresek a
feleségemnek,amin
nem jon it a hang.
- BED

b.e.

Az aktualis, politikai eseményekben kibontakozo jelentések mellett természetesen
folyamatosan megfigyelheté volt az altalanos emberi szlikségletek, mint a szemé-
lyes talalkozasok, a fizikai kdzelség, és altalaban az ,,offline” kdzeg hianyabdl faka-
d6 nehéz tapasztalatok, érzelmek feldolgozasa és megjelenitése, amiben kilono-
sen fontos kifejezési eszkdzzé valt a szajmaszk.

@@@

Megkérek minden

A fenti példak azt is illusztraltak, hogy az archoz, illetve kifejezetten a szajhoz kap-
csolddo konkrét és atvitt értelmi funkcidk szabad mikddésének akadalyoztatasa-
bol (takarasabol) milyen egyéni és tarsadalmi szinten is érzékelhet6 frusztraciok
bontakoznak ki. A személyes kommunikacioban a mimika - amelynek része a szjj
mozgasa is - meghatarozo az érzelmek, szituativ jelentések szempontjabol. Ha ez
az arc felsé részének a tartomanyara szlikil, a metakommunikacioé részben kima-
rad a beszélgetésbdl, amely bizonytalansagot eredményez, szlkiti a tajékozodas
képességét. Tehat a beszéd és a megértés is korlatozottabba valik. Az ismerkedés
és kapcsolattartas erételjes beszlkiilése szamos pszichés problémat generalt. Az
érzelmek kimutatasa azon madjainak korlatozasa, amelyek fizikai kdzelségben,
érintésekben nyilvanulnak meg, gyakran és sokféleképpen megfogalmazédtak a
kozdsségi tartalmakban. Ezeken beliil kifejezetten jellemzdek voltak az arc szaj-
maszk altal , kitakart” részéhez koétédé aktusokra (mosoly, puszi, csok) torténd uta-
lasok, illetve ezek abszurd abrazolasai.
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Az egyedi arcvonasokat részben elfedd, ezaltal mindenkinek ,egyenruhaszerd”
egysegesseget add maszk jelentéstartomanya kdnnyen kapcsolddott 6ssze kuldn-
bozd politikai tartalmakkal, illetve altalanossagban a tarsadalomkritikaval. Ebben a
gondolatkdrben a jelentésrétegzdédes és a funkciok komplexebbé valasa egyltte-
sen valosult meg. Olyan binaris oppoziciok mentén tortént a valtozas, mint az jel-
legtelen-egyedi, opportunista-aktivista, néma-hangos stb. Részben a politikai jel-
legu felhasznalashoz kapcsolodik a szajmaszk transzparensként torténd felfogasa
és felhasznalasa, és ezzel parhuzamosan a kilonb6z6 (szakmai, etnikai stb.) identi-
tasok megjelenitése. A ,valamit eltakar’ vélekedés ezaltal felcserél6dott (legalabbis
kiegészult) a ,valamit megmutat” lehetéségével. A maszkviselés tehat nemcsak az
uniformizalast vonhatja maga utan (pl. az eltakart, ezaltal részben egyediségliket
vesztett arcok homogen latvanyaval), hanem egy illusztralhato, az 6nkifejezésre és
Uzenetkdzvetitésre alkalmas fellilet lehetéségét is hordozza. Természetesen a koz-
vetiteni kivant tartalmak nagyon kiilénbézéek: a politikai megnyilvanulasoktol a di-
vattervezdk altal megalmodott, elsésorban esztétikai jelentésekig szamos példaval
talalkozunk. A szajmaszk tehat a politikai lzenetek, etnikus identitas, szakmai hova-
tartozas, muveszi dnkifejezés vagy stilusos 6ltdzkodés sajatos ,terepéeve” lép eld.

Egy kommunikacios panel kreativ, jatekos felhasznalasanak egyik modja a tavoli
asszociaciok mozgositasa. Az online tartalmak esetében ennek egyik legjellem-
z6bb formaja egy-egy ismert muivészi alkotas, még gyakrabban egy ikonikus filmje-
lenet, vagy eppen népszerl mesek illusztracioinak, illetve kdzszerepldk fotdjanak a
felhasznalasa. Ezekben az esetekben természetesen nagyon fontos az értelmezé
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-M:I pathericadumime - Folios
¥ Paczzuin de Sag ks Corepia de s

kontextus ismerete. Az asszociaciok egy része elsésorban formai, vizualis hason-
l6sagon alapszik, maskor inkabb attételesen, gondolati sikon fogalmazodik meg. A
konkrét esemeények ilyen modon tortené megjelenitése altalaban a megeértés, fel-
dolgozas meélyebb rétegeit is mozgositja. Egy-egy trauma megélésének kdzdsségi
diszlokacio, azaz a probléma eltavolitasa a fantazia vilagaba. Ez egyfajta kiterjesz-
téskeént is megjelenik, amikor a kdrnyezet targyaira is atterjed az embereket sujtd
probléma, példaul maszkot kapnak a mualkotasok, koztéri szobrok és antropomorf
targyak.

Polie, e, ko, toi et paper Ha ronda vagy, de a szemeid szépek...

Q)

y

.

o N

It ateidd!!

A tavoli asszociaciok megjelenhetnek a traumatikus tapasztalattol, a betegsegtol
val6 félelemtdl mar jobban eltavolodo, esetleg azt komikussa tevé egyedibb, mive-
szi ,javaslatokként” is. Ezekre is jellemzd a tavoli regiszterek dsszekapcsolasa, és
tovabbterjedésiik, szabad felhasznalasuk és varialédasuk révén szintén betagozod-
hatnak a folklor vérkeringésébe. Gyljtésem anyaga alapjan ennek harom kuilén vo-
nulata jelenik meg. Az elsé esetben a kreativitas az az eredetileg adott anyaghasz-
nalatban bontakozik ki, vagyis a ,klasszikus” orvosi szajmaszk a kiindulasi pont. A
szint, az alapanyagot €s az eredeti format is meghagyjak, vagy amennyiben alaki-
tanak rajta, azt egyszeri miiveletekkel teszik, példaul a hajtogatas, 6sszevarras
stb. technikajat alkalmazzak. Ez utobbi nem akadalyozza, hogy felismerjik benne
a,gyari’ alapformat, és nem is cél az eredeti targy azonositasanak megnehezitése.
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Esetenként a tulzott felhalmozast ellensulyozando, a kreativ hasznositas alapanya-
gava valnak, maskor az unalom(izé alkotas eszkozeivé. Ezekben az esetekben mar
megjelenik a szajmaszk funkcidjanak szélesebb spektrumd, idénként az eredetire
mar nem is utald, meglepd kiterjesztése.

A ,mUivészibb”, elvonatkoztatottabb felhasznalas masik iranya az, amikor az
alapfunkcié megdrzése mellett a formavilagban, a felhasznalt alapanyagokban jele-
nik meg a meglepd valtozatossag és szamos tavoli analdgia. Az asszociacios me-
z6ben ezuttal is gyakran a filmek vilaga, vagy mas, a szélesebb tarsadalom altal is
ismert torténetek vagy szimbolumok jelennek meg (egy farsangi jelmez, a pestis
doktor alarca vagy az Alien-tetraldgia f6ldon kiviili, veszélyes teremténye).
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Az elsd két kategoriaval kapcsolatban megallapithatd egy, a kronologiaban kimu-
tathato érdekes mintazat is. A jarvany elején, amikor a szajmaszk - bar igen révid
ideig - hianycikknek szamitott, a k6zosségi média vonatkozé tematikus tartalmai-
ban az ugynevezett otthoni, sajat készitésli és egyéb, nem gyogyszertari beszer-
zeésekbdl szarmazo valtozatok is megjelennek. Ebben a fazisban a hianypdtlas mint
kényszerl motivacio erthetdve teszi az alapanyagok €s a formak sokszinlségét,
persze ezek kozott is van szamos, koltéisegre vagy plusz jelentésrétegek abrazo-
lasara iranyuld megoldas. Késdbb, amikor a szajmaszk mindenki szamara konnyen
elérhetéve valt, a Facebookon és az Instagramon is eredeti formajaban jelent meg
Ujra a szajmaszk, meég a megkulénboztetésre iranyuld jelzések is csak apro vizualis
kiegeészitéssel, példaul a divatmarka megjeldléseével toértentek. Miutan nyilvanvalova
valt, hogy a jarvany, ezaltal a szajmaszk viselése belathatatlanul hosszu idére meg-
hatarozza a tarsasagi hétkdznapokat, Ujra visszatértek a valtozatos megjelenési
maszkok. Ennek inkabb mar esztétikai okai lettek, és persze tikrozik a - jelenleg
is ervényes - praktikus felhasznalasra iranyuld gondolkodast és a koérnyezettuda-
tossagot, vagyis az Ujrahasznosithatd, kimoshato textiimaszkok elterjedését is il-
lusztraljak.

A harmadik vonulatban a funkcié és a forma dsszefliggései (az el6zéekhez ké-
pest) sokkal komplexebbek és attételesebbek. Az U] tartalom mélyebb, vizualis
metaforak formajaban jon létre, miként a jegygylrd, illetve az 8sz (€s ezzel egyutt
a pandémia ujabb hullamanak) kezdete és a maszk 6sszevonasanak esetében. A
jegygylrl és a szajmaszk kdzds jelentéstartomanya a védelmezés és a gondosko-
das. A masik példaban pedig - az elsd két év tapasztalatabdl levont kdvetkeztete-
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sek alapjan - a szajmaszk az 8sz egyik metaforajakent jelenik meg.

A szajmaszkot kommunikacios vagy folklor panelként alkalmazo kreativ tartalom-
készitésnek az emlitetteken kivil meg léteznek egyéb kategoriai is. Magatol érte-
t6d6, hogy azok a filmek vagy térténetek, amelyekben a maszk valamilyen formaja
kozponti témakent jelenik meg, kdnnyen bekerlltek ebbe a diskurzusba. Az alabbi
peldak kozll az elsé képen lathatod karakter a Star Wars-filmek egyik féhése, az
allanddan maszkot viselé Darth Vader, aki szintén kilénleges erd birtokaban van,
ebbdl szarmazik a hatalma. A masodik a The Mask (A Maszk) cim( vigjatékhoz
kapcsolodik, amelynek fészereplbje egy talalt varazsmaszk segitségével atalakul
és emberfeletti dolgokra lesz képes. A képen lathat6 a feliraton tul Gyérfi Pal® arca-
nak megjelenitése szolgal eszkdzll a jarvany-diskurzusba csatolashoz. A harmadik
példa tébb magyarazatra szorul, hiszen ha valaki nem ismeri a Face/Off (magyarul
Al/Arc) cimmel vetitett filmet, nem érti az analogiat. A képen lathatdé John Travolta
latszolag nem visel
semmilyen  masz-
kot, és a Nicolas
Cage név is téve-
désnek tldnhet. A
parhuzam csak
a film térténeté-
b6l értheté meg,
amelyben a ket
foszereplé atmene-
tileg arcot cserél:
egyikik esetében
ez szandékolt, a

8 Gyoérfi Pal mentétiszt, mentalhigiénikus, PR-szakember, az Orszagos Mentészolgalat szovivéje, a
pandémia els6 évének egyik leggyakoribb jarvanyiigyi kdzszerepléje.
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nyomozas egy eszkdze (a pozitiv karakter feldlti a negativ szereplé arcat a leleple-
zéshez szilkséges tudas megszerzéséért), mig a masik a térténet balul elstilt cse-
lekménye (a gonosz ellopja a pozitiv f{6hés arcat). A masodik két példa esetében
tehat maga az arc valik szinhazi vagy karnevali maszkka, amely hordozza a meta-
morfozis megjelenésének lizenetét is. Ez utdbbit, a normalis, emberinek feltétele-
zett identitas megvaltozasat részben az utobbi példa is szemlélteti.

LEGYEL TE IS DARTH VADER

- maszko
-nem litogatjia a
- tdrsadaln

Bar a szojatékként torténd felhasznalasra egyetlen példaval rendelkezem a szaj-
maszk esetében, mégis érdemes megemliteni, mert a szélesebb folklor, sét a nyel-
Vi szocializacio, a hétkdznapi és mlivészi nyelvhasznalat is gyakran él vele.®

9 Nagy valdszinliséggel a szajmaszk szora éplld nyelvi jatékok mas példai is megtalalhatok a vilagha-
I6n. A nyelvi humorral és az ezek hatterében allé ,gondolatalakzatokkal” (Fénagy 1975, 637; 1990;
Balazs 2020, 19-21) kapcsolatban lasd pl. Balazs - Takacs 2009; Tamas 2013; Grétsy 2012;
Balazs 2020, 155-168.
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A jarvanydiskurzus paneleinek kontaminacioja és immutacioja

Veégezetil a panelek egy alkotason belll megvaldsuld ésszekapcsolodasanak for-
mait mutatom be. Az affinitas a folklor egyik ismert jelensége, azaz a tartalmukban
vagy szerkezetlikben nagyon kdzeli, hasonld vonasokat tartalmazo alkotasok egyes
elemei felcserelédhetnek egymassal (immutacio, kiazmus), illetve 0ssze is kapcso-
I6dhatnak (kontaminacio, adjekcio), mindkét esetben Uj variacidkat hozhatnak lét-
re. Ez a kortars folklorban is tapasztalhato. A jarvany folklorjanak kézponti panelei:
a szajmaszk, a vécépapir, a gumikesztyl, a fertétlenitd vagy az oltas gyakran szere-
pelnek egyltt vagy egymast helyettesitve nagyon hasonl6 alkotasokban. Az egyuit-
tes megjelenés lehet egymas melletti, egyenértékl és azonos funkcidban, miként
az alabbi, feldiszitett karacsonyfat abrazolo képen lathato, ahol a gumikesztyu,
szajmaszk és vécépapir a jarvanyhelyzetre t6rténé utalason tul elsésorban diszi-
t6 funkciot lat el, humoros felhanggal. A panelek azonban szervesebben, példaul
funkciocserével is dsszekapcsolodhatnak, mikent a vécépapirbol rogtonzott szaj-
es kiterjedtebb arcmaszk esetében. Az utobbi latvanyvilagaban a Star Wars-filmek
,buckalakoit” is felidézheti (Id. a mellette 1evé kepen), tehat ujabb regisztereket
kapcsol az értelmezéshez. Ez utobbi pedig sokszor az eltavolitas eszkdzeként mu-
kodik a mémekben, azaz a valds problemat egy kepzelt vilagba, példaul a filmek
dimenziojaba helyezik at.

Osszegzés

A gyakran ismétlédd, gazdag variacios lancban és széles kérben terjed6 folklor
jellegui tartalmak egyik fontos jellemzéje, hogy reflektalnak valamire, ami egy adott
tarsadalomban, kdzdsségben kiemelten fontos, és azt kbzmegegyezéses forma-
ban jelenitik meg és adjak tovabb, példaul mindenki szamara ismert és/vagy el-
erhet6 sémak felhasznalasaval. A jelen tanulmanyban bemutatott kommunikacios
paneleken keresztiil ezt mutattam be a teljes tarsadalom szamara relevans jarvany-
diskurzusra vonatkozoan. A vizsgalatban lehetdseg adodott a szinkron és a diakron
tengelyek egyuttes alkalmazasara, hiszen a kezdetekidl figyelemmel kisérhettem
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egy Uj tematikus csomopont létrejottét és életutjat, varialodasat, és lehetéségem
volt a részletes dokumentalasra, amely sokkal pontosabb kontextust biztosit, mint
az altalaban az archivumokban elérheté metaadatok (Tamas 2021).

A konkrét targyak és a hozzajuk kapcsolodo, gyakran sokszorosan Osszetett
jelentések direkt és metaforikus megjelenitese egyarant megfigyelhet6. Szamos
esetben a formai-stilaris jellemzdk mentén is leképezddnek az aktualis tarsadalmi
folyamatok, az ezekre adott reakciok és viszonyulasok. A megfogalmazas maodija
tehat jelentds szerepet tolt be a jelentés arnyalasaban, fokuszalasaban vagy éppen
multiplikaciojaban. Ugyanannak a tematikus ,alanynak” a kilonbozé stilusban es
kontextusban torténd bemutatasa igy nemcsak Ujabb és Ujabb értelmezési keretet
hoz létre, hanem maga a stilus, a nyelvi, tagabban értelmezve pedig a gondolkoda-
si alapsémak is részt vesznek a relevans jelentések kialakitasaban (Hymes 2001,
482-483). A tanulmanyban bemutatott, a jarvanydiskurzusban formalodott és folk-
lorként értelmezhetd megoldasokban a leggyakoribb alakzat az immutacio, amely-
nek gyakori kimenete a humor. A verbalis tartalmakban a humor még stribben el6-
fordulo eszkdze, a kiazmus (Tamas 2022) viszont az itt vizsgalt képes tartalmakban
kevésbé mikodokepes. Ez alapjan ugy tdnik, hogy a vizualis nyelvezet szamara a
helyettesités bizonyul alkalmasabb eszkdznek a felcseréléssel szemben. A formu-

Amikor akkor esinalod meg a hazi
feladatot, mikizhen a tandr a tobbiekét
ellendrzi.

HOZZAK VALAMIT?
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laris keret és az aktualis tartalom kapcsolatanak megértésében fontos szerepet
kap az idérendiseég és a tagabb tarsadalmi kontextus is, amit a szajmaszk - mint na-
rrativ vagy vizualis panel - varialodasaval és jelentésréetegzédésével szemléltettem.

A bemutatott példak az elektronikus csatornakon is terjedd, és kifejezetten az
online térben keletkezett tartalmak. Osszességében megallapithatd, hogy a tech-
nikai ujitasok kovetkezményekeént létrejott Uj kommunikacios regiszterekben is jel-
lemz6 a mar meglévo (a szobelisegbdl és az offline irasbelisegbdl ,,6rékolt”) mintak
aktualizalasa. A folklor alkalmazkodo, gyorsan megjelennek benne a mindenkori
kortars kornyezet és kultura elemei, ennek egyik modja az Uj panelek beépllése a
repertoarba. A folkloralkotasok egyik fontos funkcioja, hogy alakitjak a kozdsségi
reakciokat, értékrendet, bizonyos témakat ,becsatornaznak” a kommunikaciéba.
Egyrészt tovabb orokitik a sémakat, tartalmakat, masrészt kreativan reagalnak a
valtozasra. Az online folklorra is jellemzé az uj (kortars) és az ismerds (hagyoma-
nyozott) elemek frappans, humoros kombinalasa, az ismerds és a szokatlan 6ssze-
kapcsolasa. Ez utobbinak egy kodzkedvelt modja egy-egy regebbi folklorielenseg
mufaji, tematikus vagy formai keretként t6rténé alkalmazasa (a bemutatott példak-
ban ilyen volt a vicc, a locsolovers vagy a himes tojas stb.), és ebben az adott keret-
ben a kortars vilag targyainak és szerepléinek megjelenitése. Napjainkra a formai
keretek repertoarja tipikusan online variansokkal is boviilt, ilyen példaul a mem.
igy képzddik le és valik részéve tehat a kortars vilag a mindenkori folklornak, amit
ebben az 6sszefoglalasban egy Uj tematikus csomopont vagy panel megjelenésén,
elterjedéseén és varialodasan keresztil szemleltettem.
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Abstract

The COVID-19 pandemic is a global public health crisis that has radically changed
us and the world and has a profound impact on every area of life. lts impact goes far
beyond the health sector, affecting all aspects of society and our lives, including our
vocabulary. Since its outbreak, it has led to the explosion of hundreds and hundreds
of newly coined words, terminologies, and phrases in the world’s different languages
and these neologisms play a significant role throughout the course of the pandemic.
The objective of this paper is to analyze the Hungarian neologisms emerging during
the COVID-19 pandemic, to identify the main tendencies in their formation, and to
investigate - among ltalian university students in the Hungarian language - the under-
standing processes of the Hungarian coroneologisms coined during the COVID-19
pandemic in order to describe the relating difficulties (if any) as well as to illustrate the
possible strategies adopted in the translation from Hungarian into Italian. The corone-
ologisms included in the experiment are retrieved from the trilingual domain-specific
Hungarian/Italian/English dictionary of the COVID-19 pandemic created with Lex-
onomy, and they are also analyzed from the word-formation point of view.
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Introduction

The COVID-19-inspired neologisms or coronacoinages are sometimes also re-
ferred to as coroneologism (cf. among others lllykynaa (Shukunda) 2020, pub-
lished online: April 20, 2020; he also uses the term in Russian (cf. koponeonozusm,
in the paper in the plural genitive case: koponeonocuzmos) or Roig-Marin 2020,
published online by Cambridge University Press: August 3, 2020). Before the
publication of the above-mentioned two papers, the term had already appeared in
online newspaper articles, such as “Coroneologisms are going viral” (Economic
Times, April 9, 2020). In the Hungarian context, it was Veszelszki who used the
term koroneologizmus for the first time, which is the Hungarian equivalent of the
English term (2020: 9). Introducing virolinguistics, “a new linguistic discipline that
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investigates the virus language (virolect) based on the Hungarian linguistic mate-
rial”, Istok and Lérincz highlight that the term coroneologism “points not only to
the content of the lexemes but also to a popular type of word formation applied in
their case, the portmanteau (corona+neologism)’. They also propose an alterna-
tive way to discuss virus language neologisms and introduce the term virologism
(Greek virus+logos) “which is shorter than the above-mentioned ‘coroneologism’:
Its advantage is that it can possibly stay in use to denote lexemes of the virus lan-
guage that have lost their neological character (which is being perceived as novel)”
(2021, 93, 97). Coroneologism is used in a broad sense in the present paper as
a term for any type of lexical innovation inspired by the pandemic.

It is difficult to give a unigue definition to the concept of neologism (Minya 2003,
13) since the related scientific literature is abundant in definitions and categoriza-
tions of different types (Cf. Szathmari, Keszler, Minya 2013, Grossmann and Rainer,
De Mauro, Fabian, Ungerer, Minya 2011, Renner-Maniez-Arnaud, Sélyom 2019,
2014). In the Hungarian context, reference is often made to the following definition
by Szathmary (1961: 487): “Neologisms are those words, expressions, shades of
meaning, linguistic forms with which the language is constantly enriched, in parallel
with the evolution of social relations and thoughts.” According to Minya (2011: 15),
rare use and novelty should also be considered criteria for neologisms. In recent
years, Solyom'’s definition (2014: 19) has also received wide acceptance: “Neolo-
gism is a linguistic phenomenon that manifests itself with a new structure to which
in a given situation the speaker and/or listener attributes a new meaning and/or a
new style compared to their previous experiences, knowledge, and expectations”.

Hungarian neologisms have been systematically collected and analyzed by Min-
ya (2019, 2014, 2011, 2007, and 2003) who classifies them according to seven
criteria: 1) intentionality; 2) purpose; 3) frequency; 4) form of communication; 5)
semantic content; 6) way of formation; 7) grammatical category. To these cate-
gories, he added one more: 8) orthography. Based on their patterns of word for-
mation, Minya distinguishes eleven categories of neologisms: 1) neologisms by
compounding; 2) neologisms by derivation; 3) neologisms by backformation; 4)
neologisms by backformation and derivation; 5) neologisms by abbreviation; 6) ne-
ologisms by abbreviation and derivation; 7) acronyms; 8) neologisms by blending
and contamination; 9) neologisms by intended alteration; 10) neologisms in syntag-
matic form; and 11) neologisms by semantic expansion (2011, 27-41). Commonly,
the coroneologisms analyzed in this paper arise out of “necessity” and manifest
practical purposes (cf. Minya 2003, 16).

The strategies used during the translation of neologisms and new expressions
may be of different kinds depending on the typology of the source word or expres-
sion. In this paper, | refer to the classification suggested by Zachar (2013), who
distinguishes seven translation strategies: (1) usage of a neologism of the target
language; (2) usage of an equivalent word or expression, which is not considered
a neologism in the target language; (3) explaining translation; (4) paraphrase; (5)
generalization; (6) domestication, and (7) omission.
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Corpus construction

The coroneologisms included in this study are in the trilingual domain-specific Hun-
garian/ltalian/English Dictionary of the COVID-19 Pandemic (hereinafter referred
to as the Dictionary). The number of entries already exceeds 4,000 (as of July
2022). For the compilation and expansion of the Dictionary, which is an ongoing
process, | use a specialized “coronacorpus” extracted from the Web using Sketch
Engine (Tokens: 8,506,486; Words: 6,813,807; Sentences: 438,021). This is not
the only source; | also analyze the Hungarian corpus of news articles obtained from
examining a list of RSS feed, the Timestamped JSI web corpus 2014-2021 Hun-
garian (Tokens: 1,092,798,428; Words: 903,862,798; Sentences: 52,130,146).
Given the above-mentioned figures and the wide coverage of Hungarian language
sources, | conclude that the size of these corpora can be suitable for analyzing the
phenomena and trends in the Hungarian online press. On the other hand, my “co-
ronacorpus” is useful in detecting the Hungarian coroneologisms and occasional-
isms used not only in newspaper articles and standard Hungarian texts (everyday,
neutral, unmarked) but also on other websites (government websites, homepages,
school/university websites, etc.), blogs, and social networks (Facebook, Insta-
gram, etc.). In this way, colloquial language (slang, informal, familiar) and formal
language (scientific, specialized, academic, literary) will also be represented in the
glossary.

Hungarian coroneologisms formed by compounding

Concerning the Hungarian COVID-19-related vocabulary and expressions, the
analyses of the entries contained in the Dictionary confirm that the most frequently
occurring word formation process is compounding. In the relevant literature, Hun-
garian compounds are usually defined as the combination of two or more words
to form a new word (cf. Kiefer 1998: 182; 2000: 521). In fact, in koronavirus-
vilagjarvany ‘coronavirus pandemic’, the merged words are four: korona ‘crown,
corona’, virus ‘virus', vilag ‘world’ and jarvany ‘epidemic’: [korona+virus]+[vilag+-
jarvany] ‘coronavirus pandemic’.

In Kiefer's view, in Hungarian, there are three different types of nominal com-
pounds: endocentric, exocentric, and coordinative compounds. In the endocentric
compounds, one of the components is the head, in the exocentric compounds
there is no head, and in the coordinative compounds, there is more than one head.
“The vast majority of productive compounds are endocentric and right-headed”."
The head of the compounds is a noun, a verb, or an adjective, while the non-
head is either a noun or an adjective. The head is a verb in back-formations only.
The components of the compounds receive no morphological marking (cf. Kiefer
2016, 3309-3310).

About 4,250 entries in the Dictionary are compounds. Compound stems may

1 Previously, he stated that “[t]he productive patterns of compounding in Hungarian are all endocentric
and right-headed and are formed by mere concatenation” (Kiefer 2011, 528).
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undergo further derivational processes, and this is the case with over 180 entries.
Statistically, it means that compounding involves about 77% of the terms related
to the pandemic. The most frequent components of these combinations are ade-
novirus ‘adenovirus’, antigén ‘antigen’, beteg ‘patient, COVID, COVID19, CO-
VID-19, fert6tlenit to disinfect’, fert6zés ‘infection’, jarvany ‘epidemic’, kampany
‘campaign’, karantén ‘quarantine’, korona ‘corona’ and koronavirus ‘coronavirus’,
kovid ‘COVID’, maszk ‘mask’, olt ‘to vaccinate’, oltas ‘vaccination, inoculation’, ol-
téanyag ‘vaccine’, SARS-CoV and SARS-CoV-2, vakcina ‘vaccine’ and virus ‘virus'.
They can occur in the final head position and also in the non-final non-head posi-
tion. E.g. the word jarvany ‘epidemic’ occurs 21 times in the final head position,
mainly in compounds that refer to the name and to the worldwide spread of the
disease (COVID-jarvany ‘COVID epidemic’, COVID-vilagjarvany ‘COVID pandem-
ic’, Covid19-vilagjarvany ‘COVID-19 pandemic’, Covid19-koronavirus-jarvany
‘COVID-19 coronavirus epidemic’, Covid19-arvany ‘COVID-19 epidemic’, koro-
najarvany ‘corona epidemic’, koronavirusjarvany ‘coronavirus epidemic’, korona-
virus-vilagjarvany ‘coronavirus pandemic’, tbmegjarvany ‘mass epidemic’, tiddé-
gyulladas-jarvany ‘epidemic of pneumonia’, tiidégyulladasos-jarvany ‘epidemic of
pneumonia’, ujkoronavirus-jarvany ‘new coronavirus epidemic’, vilagjarvany ‘pan-
demic’, virusjarvany ‘virus epidemic’). Other occurrences are in deltajarvany ‘delta
epidemic’, humanjarvany ‘human epidemic’, infojarvany ‘infodemic’, kamujarvany
‘epidemic of bullshit’, omikronjarvany ‘omicron epidemic’, 6sszeesklivés-jarvany
‘conspiracy epidemic’) and over 180 times in the non-final non-head position
(jarvanycsucs ‘epidemic peak’, jarvanygérbe ‘epidemic curve’, koronavirusjar-
vany-helyzet ‘coronavirus epidemic situation’, omikron-jarvanyhullam ‘Omicron
epidemic wave’ etc.). Usually, the semantic transparency of these compounds is
rather high, e.g., students in the Hungarian language do not need to put much
effort into understanding their meanings.

In addition, in Kiefer's view (2016: 3310), “[nJominal compounds are recursive,
and all compounds have a binary structure,” which means that in the case of pro-
ductive compounds, compounding always concerns only two components, but
one of the components may already be a compound, e.g. kézfertétlenitészer-
adagolé ‘dispenser of hand sanitizing product(/liquid) is the combination of the
component kézfertbtlenitészer and the component adagold: kéz+fertétlenité
‘hand-sanitizer > [kéz+fertStlenité]+szer ‘hand-sanitizing product’ > [kéz+fertétle-
nité+szerl+adagold ‘hand-sanitizing product dispenser'.

Compounds can take further derivational and inflectional affixes (cf. Kiefer
2016: 3310). In the Dictionary, numerous compound stems with further deriva-
tion contain the following components: COVID (e.g. COVID-gyanu ‘suspicion of
COVID’ > COVID-gyanus ‘COVID-suspicious’), fertézés ‘infection’ [e.g., fertézés-
védelem ‘infection protection’ > fert6zésvédelmi (térvény) ‘infection protection
(act)], jarvany ‘epidemic’ [e.g. jarvanymatematikai ‘epidemiological mathematics’
> jarvanymatematikai (modell) ‘epidemiological mathematical model’], karantén
‘quarantine’ (e.g. karanténmentes ‘free of quarantine’ > karanténmentesség
‘quarantine exemption’), koronavirus ‘coronavirus’ [e.g. koronahalalozas ‘coro-
navirus mortality’ > koronahalalozasi (rata) ‘coronavirus mortality (rate)’, korona-
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virus-szlirés ‘coronavirus screening’ > koronavirus-szirési (program) ‘coronavirus
screening (program)’].

The Dictionary contains examples of another, non-typical compounding pat-
tern. In the following combinations, the respective last components are not inde-
pendent lexical items, but rather semiwords (e.g. -beli, -féle, -fajta, -né, -szerd, al-,
f6-, -rét etc., cf. Gerstner 2006: 52): maszknélkdili ‘without a mask’, COVID-el-
lenes ‘anti-COVID’, COVID-elleni ‘anti-COVID’, Covid19-ellenes ‘anti-COVID-19’,
Covid19-elleni ‘anti-COVID-19', fertézésellenes ‘anti-infection’, jarvanyellenes
‘anti-epidemic, karanténellenes ‘anti-quarantine’, koronavirus-ellenes/korona-
virusellenes ‘anti-coronavirus’, koronavirus-elleni ‘anti-coronavirus’, maszkellenes
‘anti-mask’, maszkhasznalat-ellenes ‘against mask usage’, oltasellenes ‘anti-vac-
cination, no vax, anti-vax, antivax’, sebészmaszkellenes ‘against a surgical mask’,
vakcinaellenes ‘anti-vaccination, no vax, anti-vax, antivax’, védéoltas-ellenes ‘an-
ti-vaccination, no vax, anti-vax, antivax’, véddoltasellenes ‘anti-vaccination, no vax,
anti-vax, antivax’, vakcinaféle ‘type of vaccine’, karanténfajta ‘type of quarantine’,
koronavirus-fajta ‘type of coronavirus’, oltasfajta ‘type of vaccination’, vakcinafajta
‘type of vaccine’, véddoltasfajta ‘type of vaccine’, jarvanyforma ‘type of epidemic’,
Covid19-frontvonalbeli ‘in the COVID-19 frontline’, karanténbeli ‘in quarantine’,
COVID-kértili ‘around COVID'.

Finally, there are also a few examples of exocentric compounds such as an-
ti-COVID (gyogyszer) ‘anti-COVID (drug), nem-COVID (ellatas) ‘non-COVID (treat-
ment), pre-COVID (idészak) ‘pre-COVID (era/period), poszt-COVID (terapia)
‘post-COVID (therapy), etc. These are loanwords adapted from English.

Hungarian coroneologisms formed by derivation

The other word formation processes present in the Dictionary are (i) derivation in
about 200 entries; (ii) affixation of preverbs to verbs in more than 30 entries and (iii)
preverbal verbs with further derivation in about 80 entries; (iv) semantic expansion
(changes in lexical meaning) and (v) blending in about 45 cases.

Derivation is the second most frequent word formation process in Hungarian. In
the Dictionary, there are different patterns of derivation, depending on the gram-
matical category of the input and the output words (nominal, adjectival, verbal deri-
vation). Derivation may either change the category of the input word or the category
may remain the same.

Derivation is highly productive with the following high-frequency COVID-19-re-
lated words and results in large word-families: beteg ‘ill', fertézés ‘infection’, im-
munizal to immunize’, jarvany ‘epidemic’, karantén ‘quarantine’, maszk ‘mask’, olt
to vaccinate’, teszt ‘test’, and vakcina ‘vaccine’. The more frequent these words
are, the more derivational suffixes they can take. Not all of the output words are to
be considered neologisms, but some of them are. However, many of these words
show an increasing trend in the corpus from the outbreak of the pandemic (e.g.
karanténozas ‘quarantining’, etc.). The following are a few examples taken from
the Dictionary: e.g. karanténezett ‘quarantined (N>V>NV); koronatlan ‘without
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coronavirus, not infected with COVID-19’ (N>Adj); koronaz ‘to infect someone with
coronavirus’ (N>V); kénybkézik to do an elbow bump’ (N>V); maszkos ‘some-
one wearing a protective face mask’ (N>Adj); etc. Compounds may also undergo
further derivational processes, such as simple words (Kiefer 2016: 3314), e.qg.
jarvanyhelyzeti ‘of the epidemiological situation’ (N>Adj); koronavirusos (komp-
likaciok) ‘coronavirus complications’ (N>Adj); maszkellenesség ‘the condition of
being an antimasker’, etc.

Hungarian coroneologisms formed by the affixation of pre-
verbs with or without further derivation

The affixation of preverbs is also rather productive in the formation of the Hungarian
coroneologisms, the most frequent COVID-19 related verbs which take different
preverbs are immunizal to immunize’, e.g. atimmunizalédik to get immunized’,
karanténoz ‘to quarantine’, e.g. bekaranténozik ‘to get quarantined’, elkaranténo-
sodik ‘to get quarantined’, elkaranténozgat ‘to stay in quarantine leisurely’; kovi-
dol to do COVID’, e.g. bekovidol ‘to get infected with COVID’; olt ‘to vaccinate’,
e.g. agyonoltott ‘over vaccinated’ (agyon- means ‘over’, too much’, ‘to death’),
atolt to comprehensively vaccinate’, atoltottsag ‘vaccination coverage’, beolt ‘to
vaccinate’, elolt ‘to administer vaccine doses’, raoltas ‘vaccination over infection’;
fertéz ‘to infect, e.qg. fellilfert6zés ‘superinfection’, korbefertéz ‘to infect people
around someone’, lefert6z ‘to infect’, megfertdz ‘to infect’; koronaz ‘to infect with
COVID-19', e.g. megkoronaz ‘to infect with COVID, to ‘coronafy’ and vakcinal ‘to
vaccinate’, e.g. bevakcinal ‘to get vaccinated’, etc.

Hungarian coroneologisms formed by semantic expansion

The ongoing pandemic has also had a significant impact on the meaning of several
previously already existing words. In fact, the meaning of a word can change and
shift over time due to (i) extra-linguistic causes and (i) linguistic causes. Extra-linguis-
tic changes include historical, economic, socio-political, cultural, scientific, techno-
logical, etc. changes, among which are major events such as pandemics. There are
several types of semantic change: 1) narrowing; 2) widening; 3) pejoration; and 4)
amelioration of meaning (Ullmann, 1962, 192-210; Riemer 2010, 369-422).

Before the outbreak of the pandemic with the expressions biztonsagi tavolsag
‘safety distance’ or tavolsagtartas ‘distancing’, we used to refer to vehicles while
driving. Nowadays, the same gained another meaning, and more frequently they
are used in relation to the pandemic, referring to the interpersonal safety distance
of at least one meter to avoid a COVID infection.

The term gorbe ‘curve’ was already used in the medical and scientific fields with
the meaning of ‘statistical chart or curve’, e.g. lazgérbe ‘fever curve’, hBmérsékleti
gorbe ‘temperature curve’, etc. Nowadays, when we hear the same word gérbe,
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the first thing we think about is the pandemic or epidemiological curve as well as
the necessity to flatten the curve. Just like in many other languages, in Hungarian
the usage of the phrase a (jarvany)gérbe (el)lapositasa ‘the flattening of the curve’
has exponentially increased.

During the pandemic, the meaning of elszigetelés ‘isolation’, izolacié ‘isolation’,
and énelszigetelés ‘self-isolation’ seems to have gained new and contradictory
connotations. On the one hand, these have a more positive connotation because
of the good intention implied: isolation or self-isolation is seen as a preventative
and, therefore, helpful measure. On the other hand, it also has negative connota-
tions, as it may provoke loneliness, stress, frustration, depression, etc. It may also
have a positive or negative impact on relationships and family well-being.

Similarly, the word karantén ‘quarantine’ also gained a huge amount of atten-
tion and an exponential increase in usage with a semantic extension and shift. It
underwent derivation and produced a large word family, and it is the first or sec-
ond component of many compounds and blended words too (e.g. kulturkarantén
‘culture in quarantine’, kbnyvkarantén ‘book quarantine’, szallodakarantén ‘hotel
quarantine’, hatésagi karantén ‘official quarantine’, hazi karantén ‘domestic quar-
antine’, szobakarantén ‘room quarantine’, karanténkenyér ‘bread in quarantine’,
and a lot more).

As a consequence of the pandemic, the usage of the adjective pozitiv ‘posi-
tive’ also changed in a significant and rather unpredictable way. Again, just like in
many other languages, the term was already in use in the medical field in relation
to diagnostic tests with positive or negative results. A positive result confirms the
presence of the substance, the disease, or the condition for which the test was
performed. This means that, in medical contexts, pozitiv has to be understood as
something negative, bad, not benign, and, therefore, unfavorable to the subject.
With the COVID-19 pandemic, the frequency of this adjective, with this particular
meaning, increased considerably not only in the medical field but, what is more im-
portant, also in everyday language [e.g. pozitiv COVID-19 teszt ‘positive COVID-19
test’; pozitiv eredménydi teszt ‘test with positive result’; pozitiv antigen teszt ‘posi-
tive antigen test’; pozitiv eset ‘positive case’; (COVID)-pozitiv vagyok ‘| am positive
for COVID’; etc.] and currently the term evokes an infection with COVID-19, a very
negative and alarming condition.

During the first waves of the pandemic, contact tracing represented an essential
public health measure to stop COVID-19 transmission. In the Hungarian corpus,
the words kontakt ‘contact, relationship’ and kontaktus ‘personal contact had a
very low frequency before the pandemic. Immediately afterward, they gained new
meanings, mainly through compounding, and they produced a small word family
and entered everyday discourse referring to possible contact with a newly detect-
ed COVID-19 case: kontaktszemély ‘contact person, a contact of a COVID-19
case’, kontaktkutatas ‘contact tracing’, kontaktmentes ‘without contact’, k6z6ssé-
gi kontakt ‘community contact’, utcai kontakt ‘street contact’, kontaktalé ‘who is in
contact with others’, kontaktszam ‘number of contacts’, szoros kontaktus ‘close
contact’, etc. Consequently, the word kontakt has a negative connotation as it
implies exposure to the virus and a possible risk of infection.



On Hungarian Coroneologisms and their Italian Translation | 48

In the pre-pandemic period, the Hungarian word maszk ‘mask’ was usually used
in minimal proportions and with different meanings [e.g. (i) ‘a covering for the face
that hides the person wearing it', such as in the following example: “The robbers
wore masks to hide their identities”; face mask’ in cosmetics, ‘masks’ used by ac-
tors; ‘anesthesia mask’ in medicine; etc.]. After the outbreak of the pandemic, due
to the mandatory wearing of face masks, the use of the Hungarian word maszk be-
came widespread, and its productivity literally exploded. Now, due to the semantic
shift, the primary meaning of the term is ‘protective face mask to prevent the spread
of COVID-19'.

The Hungarian verb felvesz has many different meanings, such as ‘to pick up’;
‘to withdraw’; ‘to record’; ‘to engage’; etc., but before the COVID-19 pandemic,
it was only used in a very circumscriptive way in combination with vaccines. With
the start of the COVID-19 vaccination campaign in Hungary, the usage of this verb
associated with the vaccination began to show an increasing trend in everyday lan-
guage (e.g. felveszi a vakcinat/oltast/véddéoltast take the vaccine’. The phenome-
non seems to be analogy-based, cf. felveszi a magyar allampolgarsagot ‘to get
the Hungarian citizenship’; felveszi az utolsé kenetet ‘to get the last rites’; felveszi
a kereszténységet ‘to adopt Christianity’).

The semantic shift is also present in other cases, such as teszt ‘test’ and deri-
vates; tdrzs ‘trunk’, ‘tribe’, fuselage’; cstcs ‘peak’ (a jarvany csucsa ‘the peak of
the pandemic’). The first case of COVID-19 recorded in Hungary dates back to 4
March, 2020, and it was announced by Prime Minister Viktor Orban as the head of
the Operational Force responsible for the Prevention of the COVID-19 Pandemic
(Koronavirus-jarvany Elleni Védekezésért Felelés Operativ Térzs) that was es-
tablished by the government on 31 January 2020. The expression operativ térzs
‘operational force’ already existed in the Hungarian language, in particular in the
press language, but its use was minimal. After establishing the above-mentioned
Force, it became widely known and used in the common language. The term was
also used in zoology and botany, with the meaning of ‘strain’, which is also rather
widespread today in relation to the pandemic (cf. COVID-t6rzs ‘COVID-19 strain’;
virustérzs ‘virus strain’).

Cslucs ‘peak is already not only the pointed top of a mountain, the peak of one’s
career, or a record (sport); usually, it refers to the ‘peak of the pandemic’, and it
is both positive and negative. It is negative, as it implies a record number of newly
reported cases, but it is also positive and awaited as it gives hope that the worst of
the pandemic wave is done with. After gérbe ‘curve’ and cstcs ‘peak’, one should
also mention the Hungarian word platé that had the following meanings: ‘platform’,
‘plateau/table’, ‘truck’, and ‘a serving tray’. During the pandemic, its meaning ‘the
flattest, linear part of a graph/curve’ became widespread: platé szakasz ‘plateau
stage’, platé fazis ‘plateau phase’, platén van ‘to be in plateau stage’, a jarvany
platozik ‘the pandemic reached a plateau’, jarvanyplaté ‘pandemic plateau’.

The last example of semantic change and semantic shift is the term has ‘bel-
ly’. In expressions such as hasra forditott (betegek) ‘(patients) turned onto their
stomachs’, hasra forditva (kezelik a betegeket) ‘patients are treated turned onto
their stomachs’, hasra forditott gépi Iélegeztetés ‘mechanical ventilation lying on
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the stomach’), has ‘belly’ has a very negative connotation as it refers to the most
seriously ill patients.

Hungarian coroneologisms formed by blending

Hungarian coroneologisms by blending (portmanteau? words inspired by the pan-
demic) are formed by deleting parts (clipping) from the first, from the second, or
both original components/source words. The fragments that make up the whole
blend are known as splinters (cf. Renner, Maniez, Arnaud 2012, 2). Lehrer (2007:
115) describes blends as “compounds consisting of a whole word and a splinter
(part of a morpheme) or two splinters.” The possible schemes are (i) a full word+a
splinter; (ii) a splinter+a full word; (iii) two splinters; (iv) zero splinters/overlap and
sometimes it is possible to find also (v) embedded splinters (cf. Lehrer 2003, 371).
The first components of the portmanteau words included in the Dictionary are
covid, karantén and korona. The most productive scheme is [a splinter followed
by a full word]. Usually, karantén loses its last syllable -tén or the last two sounds/
letters -én, e.g. karantanya ‘quarantine mother’, from karantén and anya ‘mother’;
karantElmény ‘quarantine experience’, from karantén and élmény ‘experience’;
kaRANdi ‘quarantine rendezvous’, from karantén and randi (diminutive of rande-
vu) ‘rendezvouz’; karanTanya ‘quarantine ranch’, from karantén and tanya ‘ranch’;
karanTars ‘quarantine mate’, from karantén and tars ‘mate’; karanTea ‘quarantine
tea’, from karantén and tea ‘tea’; karanTEbon ‘quarantine madness’, from karan-
tén and téboly ‘madness’; karanTEl ‘quarantine winter’, from karantén and té/ ‘win-
ter’; karanTesi ‘quarantine qym’, from karantén and tesi (slang, from testnevelés
‘physical education’) ‘gym’; karanTEvé ‘quarantine TV, from karantén and tévé ‘tv;
karanTinder ‘quarantine Tinder', from karantén and Tinder; karanTorna ‘quaran-
tine gymnastic’, from karantén and torna ‘gymnastic’; karanTréning ‘quarantine
training’, from karantén and tréning ‘training’; coVlcc ‘covid joke’ from covid and
vicc ‘joke’; koroNatha ‘corona flu’, from korona and natha ‘flu’; koroNeologizmus
‘coroneologism, from korona and neologizmus ‘neologism’. In these examples, |
consider the second component a full word, even if there is overlapping (1, 2, or 3
sounds/letters) between the components (indicated with capital letters). The first
component loses material (there is clipping) and ends with the same sound/letter
or sequence of sounds/letters as the second component (full word) begins with.
Three portmanteau words of the same type (splinter+full word) received further
derivation: karanTEma ‘quarantine theme’, from karantén and téma ‘theme’ > ka-
rantémazgat ‘to talk about things in quarantine”; karanTEnyek ‘guarantine facts’,
from karantén and tények (plural) facts’ > karanténykedés ‘acting in quarantine’ >
karanténykedik ‘to act in quarantine’; karanTindér ‘quarantine fairy’, from karan-

2 Blends are sometimes referred to as “portmanteau” words. This term is attributed to Lewis Carroll
(Through the Looking Glass and What Alice Found There, 1871). Carroll describes it as follows:
“[tlhat'll do very well,” said Alice: ‘and “slithy”?" ‘Well, “slithy” means “lithe and slimy.” “Lithe” is the
same as “active.” You see it’s like a portmanteau - there are two meanings packed up into one
word” (Carroll (1871) 2000: 137).
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tén and tiindér ‘fairy’ > karantiindéring. This last neologism refers to the female
figure designed by Panni Czikkely for the cover of Veszelszki's Karanténszotar.

The scheme [a full word followed by a splinter] is only present once in the Dic-
tionary: kajantén ‘food prepared during quarantine’, from kaja ‘food’ (slang) and
karantén ‘quarantine’. Overlapping is almost complete. The only difference is be-
tween the j in kaja and the r in karantén, and this phenomenon increases its effi-
ciency and fortune.

Another group contains those portmanteau words that have a complete overlap
of one or more sounds/letters, often of a full syllable, but the components do not
lose material. This means that the parts in capital letters have to be counted twice,
as they belong to both source words: coviDinka or kovidinka ‘someone irrespon-
sible during the pandemic’ from covid (kovid) and dinka ‘fool’ (slang); covIDidta or
kovlDié6ta ‘covidiot’ (someone who doubts the existence of COVID-19 and, there-
fore, ignoring the necessary precautions); karantENek ‘quarantine song’, from ka-
rantén and ének ‘song’; karanTENfergés ‘gquarantine idling, from karantén and
ténfergés ‘idling’; koroNApl6 ‘corona diary (a diary written during and about the
pandemic), from korona and naplé ‘diary’; and kovIDék ‘covid times’, from covid
and id6k (plural) times’.

The last blended structure karantini in Hungarian corresponds to two different
neologismes: i) karanTini (splinter+full word with overlapping sound/letter) from ka-
rantén and tini (slang, diminutive of tinédzser ‘teen’) ‘quaranteen’ and ii) karanTi-
ni (splinter+splinter with overlapping sound/letter) from karantén and Martini ‘a
cocktail consumed during quarantine or social distancing’. The ambiguity between
the full Hungarian word tini ‘teen’ and the splinter tini obtained from the truncation
of Martini could potentially lead to difficulties in interpretation because speakers/
readers could not always easily identify the second source component. This means
that the linguistic context has a crucial role as it determines the meaning of the
blended word. This is also a good example for drawing attention to the importance
of preserving adequate transparency of these new formations.

The second component of all the above-mentioned portmanteau words has
also greater semantic weight than the first one, and so it can be considered the
head of the new word. It is also evident that, in Hungarian, non-overlapping blends
are almost completely absent (except karantanya).

Considering the intentions of language users and the creators of these blends,
it is possible to confirm what Lehrer claims: they are usually amusing and “involve
word play, such as puns and allusions, as well as the puzzle of novelty” (2007:
370). The decoding of these neologisms represents small challenges for the in-
terlocutors, readers, or listeners, small moments of fun and satisfaction when they
manage to figure out the “intended meaning” of the blended word. On the one
hand, the new words and expressions that have dominated the pandemic-related
speeches since the outbreak of the pandemic have an informative function and, on
the other hand, they have also become more and more popular and widespread
because they allow people to become an accomplice in a certain sense; to pro-
tect each other, to share warnings, to comment on events, to express and share
feelings like anxieties, fears, worries, anger, or exasperation with others. With their
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help, and this is the case with these blended words too, people can also make
jokes or make fun of this shared lexicon. On a social network, these blended coro-
neologisms are considered creative, fashionable, trendy, and, therefore, catch the
users’ attention.

Strategies used during the translation of Hungarian coroneol-
ogisms into ltalian

For the experiment, twenty coroneologisms (elgydrfipalisodott; fotelvirologus;
karantars; karantea; karantéboly; karantorna; kenyérszliz; koronababa; korona-
valasok; koronas; koronatlan; koronka; maszknemvisel6; maszkos; maszkosan;
maszktalan; maszktalansag; megkoronaz; megkoronazodik; nyunyoka) were
chosen and - in the form of a questionnaire - they were submitted for translation
to the students in the Hungarian language at the University of Naples L'Orientale
in March 2022. In a subsequent moment, a constructive discussion was realized
with them about the difficulties encountered during the translation procedure and
about the suggested translation solutions. The students could explain what they
understood on their own and then could better understand the denotative and con-
notative meaning of the coroneologisms and the strategies used.

The first of Zachar's translation strategies is the usage of a neologism of the
target language. A good example of this scheme is the translation of the Hungari-
an coroneologism nyunydka. Its frequency has seen explosive growth due to the
pandemic. A nyunydka can be anything that is safe for a baby or toddler to have at
sleep time. It is a sort of comfort or transitional item - a blanket or stuffed animal
or other comfort objects of affection that a baby or toddler brings to bed, and that
provides comfort and soothing. Before the outbreak of the pandemic, the term
nyunydéka was uncommon and only used in baby talk, and then, due to the mas-
sive media impact of Chief Medical Officer Cecilia Miller's discourse during the
press conference of the Operational Force, this neologism entered the common
language and became widely known and used. This term has only been present in
the Hungarian online press since 13 May 20203, when the Chief Medical Officer
used it in her discourse concerning the personal hygiene habits that people should
teach kids and the necessity to frequently wash comfort objects.* Mller shared
these tips instead of the daily COVID-19 numbers, mortality and recovery rates,

3 Cf. Timestamped JSI web corpus 2014-2021 Hungarian, https://www.sketchengine.eu/jozef-ste-
fan-institute-newsfeed-corpus/.

4 From Miller’s discourse (https://index.indavideo.hu/video/Csenjuk_el_a_gyermek_nyunyokajat):
“Tudjuk jol, hogy a piciknél van valamiféle ragaszkodas: itt nemcsak a cumikra gondolok, hanem kis
pelenkara, vagy nyunyokara, amit 8 otthonrol hoz és nagyon szereti. Probaljuk meg ezeket otthon
gyakran tisztitani, elcsenni ameddig alszik a gyermek és ezeket kimosni és vasalassal még egy
hékezelésnek alavetni, ami szintén fertétlenité hatasu.” (“We know very well that little babies have
some kind of attachment. Here, | am thinking not only of pacifiers, but also of the little diaper or to
any comfort object he or she brings from home (to the nursery) and loves it very much. Let us try to
clean them frequently at home, grab it while the child is asleep, wash it out and subject it to another
heat treatment with ironing, which also has a disinfectant effect” - autors " translation.)
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current active cases, recoveries, etc. that people were actually expecting. The
result of the search query using Google is a list of 24,900 pages (On 25 June
2022).

The noun nyunydka may undergo further derivation and become a verb
(nyunyokazik) or a deverbal noun (nyunydkazas). Most probably the onomatopoe-
ic word may bring to mind the ideas of nyugalom ‘calm’, szunydka ‘a nap’ as well
as nydl or nyuszi (diminutive) ‘rabbit’. In psychology, this type of item is called a
transitional object (Hun. atmeneti targy, It. oggetto transizionale).

In relation to this coroneologism, the students involved in the survey gave differ-
ent solutions, a few of them did not answer as they had difficulty in understanding
the meaning of the source word, others opted for oggetto transizionale ‘transition-
al object’, and still others for peluche ‘stuffed animal’ or dudu. ltalian dudt comes
from the French doudou and may be considered the equivalent of the Hungarian
term. In the written version of Italian baby talk, both doudou and dudt (adapted to
the ltalian orthography) are used and need to be considered as neologisms that
appeared already before the outbreak of the pandemic.

A second example of Zachar's first strategy is given by the translation of the Hun-
garian coroneologism fotelvirolégus ‘armchair virologist'’. The students managed
to understand the meaning of the term and provided two different solutions.

The first is virologo da poltrona, a very rare expression in ltalian [e.g., i) Non
conosco le risposte a queste domande e mi asterrd dal partecipare alla ten-
denza molto popolare di diventare un epidemiologo o un virologo da poltrona,
ma so che queste domande e molte altre esistono. (16/08/ 2020); ii) Gli eventi
in Ucraina stanno trasformando il virologo da poltrona di ieri nell’Alessandro
Magno di oggi. (24/02/2022)].

The second possibility is the usage of the ltalian coroneologism virologo da
tastiera ‘keyboard virologist’ which seems a more suitable solution as it follows
a productive pattern [X+da tastiera] e.g. economista da tastiera, calciatore da
tastiera, esperto da tastiera, etc.

The same strategy (usage of a neologism in the target language) may be used
during the translation of coroneologisms such as elkaranténosodik > It. quaran-
tenizzarsi to become quarantined’, karanténositas > It. il quarantenare / il qua-
rantenizzare ‘quarantinisation’; karanténozott > It. quarantenizzato ‘quarantined’.

The second strategy mentioned by Zachar is the usage of an equivalent word or
expression, which is not considered a neologism in the target language. The equi-
valents of four portmanteau words fall into this category: karantars > It. compagno
di quarantena/isolamento,; karantéboly > It. delirio da quarantena; karantea > It.
té in quarantena, té consumato durante la quarantena; karantorna > It. ginnasti-
ca in/da/durante quarantena.

The neologisms in the third category require explaining translations in ltalian:
e.g. maszkos > It. con la mascherina; maszkosan > It. indossando la masche-
rina. The Hungarian word maszkos could be translated into ltalian as mascherato
because due to the pandemic it has undergone semantic expansion and is now
used to refer - in addition to the range of meanings indicated in the dictionaries
[wearing a mask as a disguise, wearing a mask at a carnival or masquerade or
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something hidden behind a false mask; cf. 1. a. Con il volto coperto da una ma-
schera, o anche da un fazzoletto o sim., per non farsi riconoscere: due banditi
m.; i tre rapinatori erano mascherati. b. Che ha al viso una maschera, o € vestito
da maschera, per divertimento, per uno spettacolo, per prendere parte a una
festa di carnevale [...] 2. fig. Dissimulato sotto false apparenze. (https://www.
treccani.it/vocabolario/mascherato/)] - also to the condition of wearing a protec-
tive face mask against COVID-19.

The meaning of the new compound maszknemvisel6 [maszk ‘mask’+nem
‘non, not'+viseld ‘wearing’] in Italian can only be expressed if we provide an ex-
plaining translation, e.g. persona che non indossa la mascherina ‘a person who
doesn’t wear a mask’. The same can be stated for the other derivates of maszk
‘mask’: maszktalan ‘not wearing a protective face mask’ > It. privo di mascherina;
maszktalansag ‘the condition of not wearing protective face masks’ > It. condizio-
ne di stare senza mascherina®.

The compound kenyérszliz [kenyér ‘bread’+sziiz 'virgin'] registered by Veszelsz-
ki in her Karanténszétar (2020: 42) refers to someone who began to bake bread
at home only during the pandemic. Students suggested an explaining type of trans-
lation, e.g. persona che non ha mai fatto il pane in casa prima della pandemia,
even if someone also suggested a kind of neologism: vergine di pane in analogy
with vergine di baci ‘virgin of kisses’ and a few other occurrences, vulgarisms with
a sexual sense. Examples that refer to the same trend taken from the lItalian online
press: Gli italiani in tempo di lockdown fanno i panettieri ‘ltalians during the lock-
down become bakers' (https://www.worldnotix.net/2020/03/26/farina-e-lievi-
to-introvabili-nei-supermercati-gli-italiani-in-tempo-di-lockdown-fanno-i-panettieri/
March 26, 2020); Coronavirus, durante il lockdown italiani panettieri, pasticceri
e pizzaioli ‘Coronavirus, during the lockdown ltalians are bakers, pastry chefs, and
pizza chefs’ (https://qds.it/coronavirus-durante-il-lockdown-italiani-panettieri-pas-
ticceri-e-pizzaioli/ 6 June 2020).

The compound koronavalas(ok) ‘divorces resulting from the stress caused by
the pandemic’ is the Hungarian equivalent of the English covidivorce. Students
managed to recognize without effort the two components and understand the
meaning of the new word, most probably also because they were already familiar
with the English term. As an equivalent, they suggested divorzi ai tempi del coro-
navirus.

The fourth strategy mentioned by Zachar is the usage of a paraphrase. This is
the case during the translation of the Hungarian coroneologism elgydrfipalisodott
(Veszelszky 2020, 23). The term derives from the name of Pal Gydrfi, a parame-
dic, a spokesman for the Hungarian National Ambulance Service who became very
popular during the pandemic and well-known for his maradj otthon ‘stay at home’
message in the Hungarian media. The new term elgydrfipalisodott refers to some-
one who is under the influence of Pal Gydrfi and, therefore, encourages people to

5 Cf. Ennek fényében nem meglepd, hogy szombaton, a maszktalansag elsd napjan sokan meg is
szabadultak a maszkoktol. (2021/07/05), in the Italian online press, we can find the following
examples: primo giorno senza obbligo di mascherina // via le mascherine // assenza di masche-
rina.
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stay at home and draws attention to the importance of preventative measures. Ac-
cording to the students involved in the survey, in Italian, an equivalent paraphrase
could be chi risponde a ogni situazione di panico con “rimanete a casa”. The
difficulty of the students is more than understandable because they are required
to know who Gyérfi Pal is, and why he is popular in Hungary, and then they have
to overcome cultural differences and transfer that knowledge and meaning to the
target culture.

Regarding the translation of the other coroneologisms derived from koronavirus
that loses the second component by backformation, students suggested both ne-
ologisms present in the target language and explaining translations: (i) koronas
‘covidated, infected by COVID’ > It. coviddato, (un) contagiato da coronavirus,
persona affetta da coronavirus; koronatlan ‘corona-free, free from corona(virus)
infection’ > It. non contagiato (da coronavirus); megkoronaz ‘to covidise’ > It.
incovid(d)are, infettare (qn) con il COVID; megkoronazddik ‘to get covidised’ >
It. incovid(d)arsi, prendere il COVID, prendersi il COVID, infettarsi con il COVID;
koronka (diminutive of korona(virus), -ka is a diminutive suffix in Hungarian, cf.
Veszelszki 2020, 48) > It. covidino.

Finally, students used one more translation strategy, that is, translation with the
usage of a universally known neologism and/or with an explaining type of trans-
lation. In Hungarian, a certain number of coroneologisms are calque translations
from English, e.g. koronababa from coronababy. In ltalian, it is possible to use the
same loanword coronababy or an explanation, such as bambino nato durante la
pandemia da COVID-19 ‘a baby born during the COVID-19 pandemic’, bambino
nato ai tempi del coronavirus ‘a baby born during the era of coronavirus'.

Conclusion

The lexical creativity boosted by the COVID-19 pandemic is exceptional. It resulted
in a great number of neologisms entering the everyday language, and it has creat-
ed a specialized discourse. Some of these coroneologisms might disappear after
some time while others might survive. To document the development of the Hun-
garian language, its creativity, and innovation potential, it is very useful to identify
the new terms, the new topics inspired by each phase and wave, and to analyze
word frequencies and trends in the Hungarian press language and coronalexicon
during this global emergency.

The present paper describes the results of the research in detail not only from
a strictly linguistic point of view but also from that of language teaching and learn-
ing. During the teaching activities, students in the Hungarian language also work
on authentic texts usually taken from the Hungarian online press, and, therefore,
they are exposed to a certain number of neologisms and gain awareness of them
in their original context. Through the analyses, understanding, and translation of
these new terms into ltalian, the students can understand how language changes.
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Kultara sa spaja len s ¢lovekom, viaze sa na jeho poludstenie. Mozno o nej hovorit
ako o zavr$eni procesu hominizacie, suvisi s medziludskou interakciou, lebo ma vy-
razny spolodensky charakter. Studentky slovendiny ako tie, ktoré Studuju jeden zo
zakladnych prejavov kultury - jazyk a re¢ v spatosti s ich odrazom v umeni, beletrii,
krasnej literature, by mali byt ak nie nositelkami samej kultury, tak aspon tymi, ktoré
ju v dostatoc¢nej miere kriticky percipuju, maju o nej dostatocnu reflexiu i by ju mali
(vediet) reflektovat. Nehovoriac uz o absolventkach slovenského jazyka a literatury,
ktoré sa dostavaju do praxe a na pracovny trh - ¢i uz ako samotné ucitelky alebo
pracovnic¢ky v kulture, ale aj na hocijaku poziciu, ved' jazyk, kultura, vzdelanie tvoria
integralnu ¢ast osobnosti ¢loveka a urcite prispeli prinajmensom k samotnému se-
barozvoju a moznosti lepsSieho sebariadenia.

Vznik kultury je klu¢ovym problémom antropogenézy (vzniku ¢loveka) ako novej
kvalitativnej zmeny vo vyvoji. Za¢ina sa zhotovovanim nastrojov (Kral - Ryzkova
1990, 7). Kultura je a bola v priebehu histérie definovana rézne. Inak kulturu vnima
historia, psychologia, etnologia, kultirna antropoldgia, sociologia, socialna psy-
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chologia, so specifickym vymedzenim kultury sa stretneme v kazdodennej praxi.
Fakt je, ze kultura predstavuje pre ludstvo charakteristicky fenomén. Vymedzit ju
mozno z niekol'kych réznych hladisk (Novy - Syrunek 20086, 77).

Antropologovia Kroeber a Kluckhohn zhromazdili vyse 164 réznych definicii kul-
tury a ich detailnou analyzou dospeli k tomu, ze

- kultura je typicky fudskym produkiom,

- kultura vznika v urcitej Casovej a priestorovej dimenzii,

- kultura sa vyznacuje Specifickymi hodnotami,

- kultura sa uskuto¢nuje v procese vyberu a vyvoja,

- kulture sa mozno ucit,

- kultura je zalozena na vzoroch,

- kultura ma socialny charakter (Novy - Syrunek 2006, 77).

Za klasicku definiciu kultury byva ozna¢ovana definicia E. B. Tylora z roku 1871,
podla ktorej ,kultura je celistvyym komplexom zahrnujucim znalosti, presvedcenia,
umenie, moralku, pravo, zvyky a akékolvek dalsie schopnosti a navyky pozadované
od Cloveka ako ¢lena spolo¢nosti. Tak kultura nie je len umenie a hudba, s ktory-
mi sa niekedy stotoznuje, ale zahruje predovsetkym normy a hodnoty, v kiorych
ramci sa realizuje nas socialny zivot, nase vedomie dobra a zla, nas jazyk, nase
nabozenstvo atd.“ (Novy - Syrunek 2006, 77 - 78).

B. Malinovsky kulturu chape ako konkrétny sposob uspokojovania potrieb ¢lo-
veka v spoloénosti. Podla Kloskowskej méze byt kultura struéne definovana ako
relativne integrovany celok zahrnujuci ludské spravanie a jeho vytvory, pricom sa
toto spravanie riadi v urcitom spoloCenstve v procese interakcie vytvorenymi vzormi
(Novy - Syrunek 2006, 78).

A. . Arnoldov definoval kulturu ako aktivnu tvorivi ¢innost fudi (individui, social-
nych skupin, tried, narodov, celej spolo¢nosti), ktora sa uskuto¢nuje vo sfére ma-
terialnej a duchovnej produkcie smerujucej k osvojeniu sveta; je to ¢innost, v ktorej
sa produkuju, uchovavaju, rozdeluju, vymienaju a spotrebuvaju spolocensky vyz-
namné materialne a duchovné hodnoty; je to rovnako suhrn tychto hodnét spred-
metnujucich tvorivi ludsku ¢innost (Kral - Ryzkova 1990, 17). Arnoldovu definiciu
reprodukoval aj V. Brozik a prijali ju aj autori Dejin hmotnej kultury (Kral - Ryzkova
1990, 18).

V prvotnom a najstarSom vyzname termin kultura oznacuje aktivitu, ktorou ¢lovek
zuslachtuje seba samého, aby dosiahol plnost svojej fudskosti, aby bol rozvinuty
vo svojich specifickych [udskych schopnostiach, predovsetkym v ich duchovnych
zlozkach, a realizuje sa ako osoba vo vztahu k bliznym vo svojej jedineénosti a au-
tonomii (Csontos 2016, 16 - 17).

Podla L. Csontosa ma kultura niekolko dolezitych ¢rt, je predovsetkym humanis-
ticka, subjektivna, spiritualisticko-restriktivna a aristokraticko-elitarska; podla neho
obsah a rozsah moderného pojmu kultira mozno kvalifikovat ako antropologicky,
objektivny a pasivny (Csontos 2016, 17-19).

Battista Mondin vycClenuje konstitutivhe prvky kultury styri: jazyk, technika, zvyk-
losti, hodnoty - a niekedy pripaja piaty: politiku. Kultura je tak vSetka &innost ¢lo-
veka, ktora sa vyjadruje v aktivitach: poznat a komunikovat, vyrabat, konat a kont-
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emplovat, reflektovat (Csontos 2016, 21).

Medzi zakladné oblasti kultury, ktoré zastresuje slovenské ministerstvo kultu-
ry patria: scénické umenie (divadlo a tanec), hudobné umenie, literatura a knizna
kultara, vytvarné umenie, architektura, dizajn, kinematografia a audiovizia, média,
ochrana pamiatok a pamiatkova starostlivost, mizea a galérie, tradi¢na a ludova
kultara, folklér, kultirno-osvetova c¢innost, zaujmovo-umelecka ¢innost, cirkvi a na-
bozenske spolocnosti a kultura mensin. V prispevku sa venujeme predovsetkym
im.

Kazdému socialnemu celku zodpoveda zvlastny kulturny systém, Cize kazda
spolocénost, socialna skupina a vyznamné socialne organizacie maju svoju vliastnu
kulturu (Novy - Syrunek 2006, 81).

Prispevok sa orientuje na socialnu skupinu studentiek, resp. absolventiek slo-
venciny. Vzorku prieskumu tvorilo 15 Studentiek ucitelstva slovenského jazyka
a literatdry v 5. roéniku (2. magisterskom). Priemerny vek bol 23,4 roka (devat
23-ro¢nych a Sest 24-ro¢nych). VSetky mali slovensku narodnost. Pat byvalo v
obci, devat v meste a jedna neuviedla moznost bydliska.

Oslovené studentky - absolventky reprezentuju vekovu a socialnu skupinu, kto-
ra je charakterizovana spolocnymi znakmi. V strukture spolo¢nosti ma Specificke
postavenie, ktoré sa sociologicky oznacuje ako socialna pozicia alebo socialny
status. OdliSuje sa na rovine biologicko-psychologickej, socialno-ekonomickej a
ideovo-politickej. Z hladiska ontogenézy Cloveka Studentky - absolventky pred-
stavuju vyvinové stadia mladej dospelosti. Najvyznamnejsim psychickym znakom
dospelosti je samostatnost, relativna sloboda vlastného rozhodovania a spravania,
spojena so zodpovednostou vo vztahu k inym ludom, so zodpovednostou za svoje
rozhodnutia a Ciny.

Kulturne aktivity danej skupiny plnia funkciu sebarealizacie, funkciu vlastného
rozvoja osobnosti, ¢asto aj rekreacno-zabavnu funkciu. Kulturne zaujmy su su-
¢astou spolo¢enskych zaujmov, s obrazom vzajomnej interakcie spolo¢enskych
podmienok a psychologickej potencie ¢loveka. Ich formovanie je ulohou vychovy
a vzdelavania.

V prispevku podavame vysledky prieskumu, v ktorom sme sa zamerali na kom-
plexny obraz percepcie kultury absolventkami slovenciny a ich zapojenia sa do
kulturneho zivota. Skumali sa:

1. ziva kultura - hudba, divadlo a tanec, film a audiovizualna tvorba, literatura a

knizna kultura, vytvarné umenie, architektura a intermedialne aktivity;

2. kultarne dedi¢stvo - pamiatkovy fond a historické prostredie, nehmotné kul-

turne dedi¢stvo, muzea, galérie, kniznice;

3. medialne prostredie - rozhlasové a televizne vysielanie, tlacené media a

agentury, nové média;

4. nabozenske spolocnosti a cirkvi a

5. c¢innosti kulturno-osvetoveho a umelecko-vzdelavacieho charakteru.

Tento prispevok predstavuje len sondu. Cielom prieskumu bolo podat obraz
o percepcii kultury studentiek - absolventiek slovenciny a ich ochote zapajat sa do
kulturnych aktivit, aby sa vyplnili existujuce medzery v znalostiach a vedomostiach
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o tejto oblasti Zivota mladeze. Prieskum mal odpovedat predovsetkym na otazky,
ake su u tejto skupiny:

1. oblubenost a popularnost jednotlivych druhov kultury,

2. aktivna a pasivna zapojenost do kulturnych aktivit,

3. vytvorené podmienky pre konanie kulturnych aktivit, moznosti pasivnej a aktiv-
nej ucasti na kulturnych aktivitach,

4. potreby, tuzby a oCakavania kulturnych aktivit pri pasivnom a aktivnom zapo-
jeni sa.

Udaje sme zistovali metodou zhromazd'ovania informécii technikou dotaznika.

Hudobné poduijatia navstevuje 73,3 % Studentiek (11 studentiek), z nich 90,9 %
(10) sa zucastnuje na velkych letnych festivaloch (open-air), 72,7 % (8) na klubo-
vych akciach - koncertoch, 63,6 % (7) na koncertoch popularnej hudby, 54,5 %
(6) na rockovych koncertoch, 27,3 % (3) na parties - alternativnej tane¢nej hudbe,
rovnako 27,3 % (3) na punkovych koncertoch. Gospelovu a krestansku hudbu z 11
Studentiek navstevovalo 18,2 % (dve), pricom este jedna, ktora uviedla, ze nena-
vstevuje ziadne hudobné poduijatie, vyplnila moznosti ponuknuté navstevnikom po-
dujati, a oznacila jednu moznost - gospelovu a krestanskd hudbu. Ludova hudbu
navstevuje 18,2 % Studentiek - navstevnicok hudobnych podujati (2) a hip-hopove
koncerty a hip-hopové festivaly po 9,1 % (po jednej osobe). Z uvedenej vzorky
nikto nenavstevuje parties - alternativnu hudbu na poc¢uvanie, metalove koncerty,
klasicku (vaznu) hudbu, dychovku, dzezové festivaly, dzezové koncerty, bluesové
vystupenia, romsku (cigansku) hudbu, travesty show.

Tabulka ¢. 1 - Prva navsteva hudobného podujatia

Druh hudobné- Vek prvého navstivenia
ho podujatia
Velké letné 15 122 |20 |22 (22 |? |? |7 23/18 17
festivaly (open
- air)

Rockové kon- 15 18 | 21 ? ? 16
certy

Koncerty po- 23 15 | 23 23 (20 |7 ? 16
pularnej hudby

Hip-hopove 23
koncerty

Hip-hopové 23
festivaly

Klubové akcie | 22 15 |23 |12 | 21 21?7 16
- koncerty

Parties - alter- 22
nativna hudba
na pocuvanie
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Parties - alter- | 21 22 21 ?
nativna hudba
tanecna

Metalové kon-
certy

Punkové kon- 17 21 16
certy

Klasicka (vaz- 20 18
na) hudba

LLudova hudba 12 (7 16
Dychovka 121 10

Dzezove fes-
tivaly

Dzezové kon-
certy

Bluesové
vystupenia
Gospelova 14 20 23/15
a krestanska
hudba
Romska (ci-
ganska) hudba

Travesty show

Poznamka: Prvy stipec je volny, pretoze jedna z respondentiek doteraz nenavstivila
uvedené poduijatia.

Aktivne sa venuju hudbe dve respondentky, ¢o tvori 13,3 %. Obe sa venuju
hraniu na hudobnom nastroji. Jedna v zakladnej umeleckej skole, na disku a party,
druha v gospelovej skupine. Zvysnych 13, ¢o predstavuje 86,7 %, sa hudbe aktiv-
ne nevenuju.

46,7 % Studentiek (7) chodieva na plesy. Tane¢né podujatia navstevuje 86,7 %
Studentiek (13) a vobec nenavstevuje 13,3 % (2).

86,7 % (13) chodi na diskotéky, 53,3 % (8) navstevuje zabavy, rovnako 53,3 %
(8) sa zucastnuje party. 26,7 % (4) tancuje, Ci cvi¢i zumbu. Dve Studentky, ¢o je
13,3 %, sa venuju ludovym tancom. 6,7 % (teda po jednej studentke) sa zaobera-
ju spolo¢enskym tancom, latinsko-americkym tancom, break dancom a brusnym
tancom.
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Tabulka ¢. 2 - Prva navsteva taneéného podujatia

Druh Vek prvého navstivenia
tane¢ného
podujatia

Diskotéky |15 |15|- |14 |23 | 16 18 |18 151?720 23P [ 17
/18

16

Zabavy 15 14123 |16 19 | 18 ?

16

Ludové 7 16P
tance

Spo- 23 18
lo¢enské
tance

Latins- 23 | 16P
ko-americ-
ké tance

Party 23 | 16 19 |neodp |15 |72 |? 18

16

Break 23
dance

Brusneé 23
tance

Zumba 18| 23 ?

18

Vysvetlivky k tabulke: P - pasivne
LLadovu revue navstivila len jedna Studentka, ostatnych strnast nie. Krasokoréulo-
vanie navstevuju dve studentky.

Tabulka ¢. 3 - Prva navsteva bohosluzieb (v rokoch)

Bohosluz- Vek prvého navstivenia
by
Rimsko- 511418 7 |22 |6 |7 VI1|V]- [3mes. |15|7 |6
katolickej
cirkvi

Grécko- 19
katolickej
cirkvi

Evanjelic- 24 6
kej a. v.

Poznamka: Znakom .V’ oznacujeme v tabulke odpoved Studentiek, ktoré navstivili
dané bohosluzby, ale neuviedli, v akom veku.

Dve studentky boli bez vyznania, nabozenstvo nepraktizuju, bohosluzby nenavste-
vuju; dve studentky rimskokatolicke nabozenstvo praktizuju, bohosluzby nenavste-
vuju; jedna studentka rimskokatolicke nabozenstvo praktizuje - r. kat. a ev. a.v. bo-
hosluzby navstevuje nepravidelne; sedem studentiek rimskokatolicke nabozenstvo
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nepraktizuje, bohosluzby navstevuje nepravidelne; tri Studentky rimskokatolicke
nabozenstvo praktizuje - bohusluzby navstevuje pravidelne.

Kniznice v obciach a mestach v 40 % (6 pripadov) organizuju a v 33,3 % (5
pripadov) neorganizuju podujatia pre vekovu kategoriu respondentiek. V jednom
pripade (6,7 %) Studentka nevedela, Ci sa u nich konaju podujatia a tri pripady (20
%) boli také, ked sa neuviedla na otazku odpoved. V pripade konania akcii pre ve-
kovu kategoriu Studentiek, kniznice usporiadavaju podla respondentiek stretnutia a
besedy s autormi, ¢itaCky so znamymi spisovatel'mi, prezentacie knih a prednasky
na rozlicné témy. Besied so spisovatelmi sa nerado zucastnuje az 73,3 % sStuden-
tiek (11) a rado len 26,7 % (4). Literarnych kvizov sa nerado zucastnuje az 80 %
Studentiek (12) a len 20 % (3) ich ma rado.

Cislo, ktoré predstavuje nezaujem o literarne kvizy, ale predovéetkym nezaujem
0 besedy so spisovatelmi, je prekvapivé (a mozno povedat az nestastné), kedze
ide o Studentky slovenského jazyka a literatury a takyto zaujem by sme ocakavali.

Divadelné predstavenia 2-krat za mesiac navstevuje 13,3 % opytanych, 1-krat za
mesiac 6,7 %, 1-krat za polrok 53,3 %, 1-krat za rok 6,7 %, menej Casto 13,3 % a
6,7 % nenavstevuje predstavenia vobec.

Z opytanych nikto este nenavstivil baletné predstavenie, len jedna operu a dve
operetu. Nasledujuca tabulka podava prehlad, kedy respondentky navstivili dané
predstavenie po prvy raz.

Tabulka ¢. 4 - Prva navsteva divadla

Vek prvého navstivenia

Cinohra [12 |- |24 [10|- |- |18 |18 |- [v |7 |10]|- |- 15
Opera - - |- 13 | - - |- - - - |- - |- - -
Opereta | - - 123 |- |- - 15 |- -1- |- - - - -
Balet - - |- - |- - - - -1-1- - - - -
Muzikal |14 [- |- [17 |20 |- [15 |- |- |- |18 |11 |15 |15 |-
Babkové (8 |- |- - |10 |10]|8 |- - |V ]- - |- 7 12
divadlo

Poznamka: Znakom ,V’ oznacujeme v tabulke odpoved’ Studentky, ktora uz navsti-
vila dany druh, resp. zaner divadelného umenia, no neuviedla, v akom veku.

Tabulka ¢. 5 - Najradsej navstevované divadelné predstavenia

Cinohra v |2 |v |v

Opera -

Opereta - %
Balet -
Muzikal - Y
Babkové divadlo -

NN NN NN
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Poznamka: Znakom ,v’ oznacCujeme v tabulke volbu odpovedi Studentiek, ktore
divadelné predstavenia navstevuju najradse;j.

Z oslovenych boli (resp. su) len dve ¢lenkami nejakeho umeleckého suboru. Jedna
bola od 7 do 15 rokov ¢lenkou detskeho folklorneho suboru, druha je od 15 rokov
doteraz ¢lenkou zboru.

Ako najoblubenejsi muzikal studentky uviedli: Cyrano z predmestia, Luskacik,
Traja musketieri, Pomada, Adam Sangala. Desat neuviedlo Zziadnu odpoved.

Ako najoblubenejsie Cinoherné predstavenie dvakrat spomenuli Tri letusky v Pa-
rizi, raz Zmierenie alebo Dobrodruzstvo pri obzinkoch a Poplach v hoteli Westmis-
ter. Jedna Studentka napisala dve odpovede - Mrtve duse a Statky-zmatky. Desat
Studentiek neuviedlo ziadne predstavenie.

NajoblUbenejsimi operami boli La Traviata a Carmen. Trinast Studentiek nespo-
menulo ziadnu operu.

Filmové predstavenia navstevuje 2-krat za mesiac priblizne 26,7 % oslovenych,
1-krat za mesiac 26,7 %, 1-krat za polrok 26,7 %, 1-krat za rok 13,3 %, menej
Casto nikto, nenavstevuje vobec priblizne 6,7 %. Filmy v televizii pozera kazdy den
20 % studentiek slovenciny, 2x za tyzden priblizne 26,7 %, tyzdenne 40 % z nich,
2x za mesiac nikto z nich, 1x za mesiac priblizne 6,7 %, menej ¢asto priblizne 6,7
%. V skupine, ktora nepozera filmy v televizii vobec sa neocitol nikto. Filmy na DVD
alebo bluray kupuju tri z opytanych, zvy$nych dvanast nie. Filmy v poZi¢ovni si poZi-
Ciava len jedna respondentka. Medzi znamymi si filmy na DVD alebo bluray vymiena
Sest Studentiek z patnastich.

Najoblubenejsimi slovenskymi filmami Studentiek slovenciny boli: Nevera po
slovensky (2-krat), Rysava jalovica (2-krat), Svako Ragan, Pasla kone na betone,
Vianoéné oblatky, Love. Sest $tudentiek nemalo ziadny oblUbeny film alebo neu-
viedlo odpoved, jedna si nevedela spomenut. Najoblubenejsimi ¢eskymi filmami
boli: Libas jako dabel (2-krat), Libas jako Blih, Kridla Vianoc, Princezna ze mlejna,
Roman pro muze, Pro¢, Pupendo, Jak vytrhnout velrybé stolicku, S tebou mé bavi
svét, Hogo fogo Homolka, Divka na kostéti (respondentka uviedla nespravny nazov
Saxana), Tri ofisky pro Popelku (respondentka uviedla nespravny nazov Popelka).
Jedna studentka nema oblubeny ¢esky film a jedna neodpovedala. Medzi najoblu-
benejsie zahrani¢né filmy absolventiek slovenciny patrili: Zapisnik jednej lasky/No-
tebook (2-krat), The Great Gatsby (2-krat), Gladiator (2-krat), Zivot je krasny, Navrat
do buducnosti I, II., lll., Armageddon, Posli to dalej, A walk to remember, Méda,
Chlapec v pruhovanom pyzame (2-krat). Jedna studentka uviedla dva filmy, jeden
z nich bol este film Twilight. Jedna respondentka napisala tri oblubené zahranicné
filmy - Kuriér, Thor a Forrest Gump.

Pat Studentiek - respondentiek ¢italo radsej knihy, Styri casopisy a dve Student-
ky informacie vyhladavali na internete. Dalie odpovede boli nespravne, ked' boli
vyznacenych viacero moznosti: ¢asopisy - noviny, knihy - informacie vyhladavam
na internete, ¢asopisy - knihy, podciarknuté vsetko.

Noviny citalo denne priblizne 6,7 % Studentiek - absolventiek slovenciny, 3 - 4
razy za tyzden priblizne 6,7 %, 1 - 2-krat za tyzden 60 %, 2-krat za mesiac nikto
z opytanych, 1-krat za mesiac 20 % a menej Casto priblizne 6,7 %. Otvorenou
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otazkou bola otazka, aké najcastejsie noviny studentky citaju. Niektoré z nich v od-
povedi uviedli viaceré. Spomenuté boli: Plus 1 den; Povazskobystrické novinky;
Novy ¢as; Novy ¢as - Sme; Novy ¢as; My Kysucké noviny - Novy ¢as; Hospodar-
ske noviny; Sme - Regionalne noviny - Hospodarske noviny; Sme - Regionalne;
Pravda; Obzor - Pravda - Sme. Jedna respondentka nevedela odpovedat, dve
uviedli zIU odpoved, pricom ako noviny spomenuli Plus 7 dni a Novy Cas pre zeny.
Jedna studentka do odpovede napisala ,Literarna revue®, periodikum s takymto
nazvom sa nam nepodarilo identifikovat ako noviny. Okrem jednej studentky vsetky
(93,3 %) ¢itali v novinach aj kultarne rubriky. Pri dalSej otazke mali podéiarknut, ¢o
éitaju najcastejsSie, pripadne mali dopisat vlastni odpoved. Pat studentiek upred-
nostnovalo recenzie knih, Styri recenzie filmov, Styri podciarkli aj recenzie knih, aj
recenzie filmov. Jedna studentka podciarkla vSetko a jedna neuviedla ni¢, pretoze
ni¢ necita.

Casopisy Sita 1 - 2-krat za tyzden priblizne 66,7 %, 2-krat za mesiac priblizne
6,7 %, 1-krat za mesiac priblizne 26,7 %. Odpovede 6-krat za rok, 3-krat za
rok a menej Casto nevolil nikto. Medzi odpovedami, ktoré su najCastejSie Citané
Casopisy Studentiek slovenciny, boli: Baje¢na zena - Novy Cas pre zeny; Novy Cas
pre zeny; Plus 7 dni; Emma; Enigma - Epocha - Eva; Ema, Eva, Slovo Salanov,
Novy ¢as pre zeny; Prakticka Slovenka, Novy as byvanie; Sarm - Baje¢na zena;
Fit a styl, Emma, Eva; Fit a styl; Enigma - Epocha - Plus 7 dni; Zdravie; Zdravie,
Vitalita. Jedna studentka volila vSeobecnu odpoved - zamerané pre zeny, jedna
zle odpovedala, ked ako ¢asopis spomenula noviny Novy ¢as. Ako zaujimavé moze
byt, Ze medzi odpovedami nefiguroval ziadny odborny jazykovedny i literarnovedny
casopis.

Na internete denne travi do 1 hodiny O % opytanych, 1 - 2 hodiny 26,7 %, 3 - 4
hodiny 53,3 %, 5 aviac hodin 20 %. NajCastejSie na internete Studentky slovenciny
vyhladavali informacie do skoly a viazuce sa na studium, e-knihy, spravodajstvo,
socialne siete a elektronicku postu (odpovede: info do Skoly, spravy; informacie do
Skoly; informacie potrebne k studiu; veci do Skoly; e-book, informacie suvisiace so
Studiom; chatuje s priatel'mi, inf. ohladom Skoly; komunikaciu s priatel'mi; vSetko,
¢o potrebujem; ¢lanky o udalostiach, spravy; spravodajstvo; facebook, gmail, ¢o
sa deje aktualne vo svete (aktuality.sk); zaujimavé informacie, socialne siete), raz
sa objavilo aj oblec¢enie, dve neodpovedali.

Knihy na internete pozera 11 Studentiek (73,3 %), z internetu stahuje hudbu 13
Studentiek (86,7 %), z internetu stahuje filmy 14 studentiek (93,3 %), na internete
pozeraju obrazove galérie a umelecke fotografie 4 studentky (26,7 %).

Studentky ako najobltubenejsich slovenskych spisovatelov uvadzali Martina
Kukugina (2-krat), J. G. Tajovského, Matkina, |. Kraska, Veroniku Sikulovu, Janu
Benkovu, Heribana, Pavla Hiraxa Bari¢aka (2x). Jedna Studentka uviedla dvoch
autorov, pricom druhym bol este B. Filan. Dve studentky nemaju najoblubenejsieho
slovenského spisovatela a tri neodpovedali. Ako najoblubenejsich zahrani¢nych
spisovatelov spominali nasledujucich spisovatelov a spisovatelky: Tolkien, Delia
Fialo(ova), J. K. Rowling(ova), Halima Bashir(ova), S. Meyer(ova), A. C. Doyle,
Marquéz. Jedna studentka uviedla dvoch spisovatelov - lana McEwana a Julliana
Barnesa. Dve nemaju oblubenych zahrani¢nych spisovatelov a Styri neodpovedali.
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NajoblUbenejsimi knihami absolventiek slovenciny boli: Hobit, Neodolatelna ponuka
(Barbara Delinska), Harry Potter, 50 odtienov Sedej, Pustny kvet, Twilight (vSetky
Casti), Zlocin a trest (Dostojevskij), Mas, ¢o si chcel, milacik (Jana Benkova), 100
rokov samoty. Dve Studentky uviedli po dve knihy: The Great Gatsby (Fitzgeralt),
Sophie’s choice (Styron) a Tajomstvo Budhovho usmevu, Maly princ. Tri nemaju
oblubenu knihu a jedna studentka neodpovedala.

Knihy (beletriu) ¢italo denne 26,7 % Studentiek slovenciny, 3-4-krat do tyzdna O
%, 1-2-krat do tyzdna 46,7 %, 2x za mesiac 13,3 % a 1x za mesiac 13,3 %. Knihy
kazdy tyzden nekupoval nikto, kazdé dva tyzdne 13,3 % Studentiek slovenciny, raz
za mesiac 13,3 %, viac ako 4-krat za rok 26,7 %, 2-krat rocne 20 %, raz za rok 20
%, kazdé dva roky O % a menej Casto 6,7 %. Z kniznice si poziciavalo knihy 60 %
Studentiek kazdy tyzden, 26,7 % kazde dva tyzdne, 13,3 % raz za mesiac. Moznos-
ti viac ako 4-krat za rok, 2-krat ro¢ne, menej Casto a nepoziciava si nevyznacil nikto.
Fakt, ze v obci/meste bydliska studentky je kniznica, potvrdilo 100 % z opytanych.
Spokojnych s ponukou kniznice a jej sluzbami bolo 66,7 % respondentiek (10).

Televiziu pozeralo denne viac ako 3 hodiny 6,7 % opytanych, 1 - 3 hodiny den-
ne 33,3 %, denne do 1 hodiny 20 % a menej ¢asto 40 %. Najcastejsimi sledovany-
mi TV stanicami boli: Markiza (5x), Joj (2x), Doma (2x), STV1 (1x). Nasledovali nes-
pravne odpovede, ked respondentky uviedli viac TV stanic: Markiza, Joj; Markiza,
Joj, STV1; Joj, Waw, Markiza; Animal Planet, HBO. Jedna studentka nesledovala
ziadnu TV stanicu. S ponukou televizie bolo spokojnych len 26,7 % (4) a nespo-
kojnych az 73,3 % (11). Najradsej v TV sledovali serialy a filmy, telenovely, relacie
o vareni, TV spravodajstvo, zriedkavejsSie dokumentarne a prirodovedné filmy, kvizy
a vedomostné sutaze (z odpovedi: serialy; telenovely, film; relacie o vareni; TV no-
viny, filmy; kvizy, vedomostné sutaze; relacie pre Zzeny; Televizne noviny; serialy;
filmy, serialy; spravodajstvo, Burlivé vino; serialy, relacie o vareni, telenovely; ro-
manticke filmy, serialy; dokument. filmy, prirodovedné; ziadna odpoved).

Na otazku, aku rozhlasovu stanicu pocCuvaju najCastejSie, Studentky uvadzali:
Funradio (3x), Radio Viva (2x), Expres (2x), ziadnu. Ako neplatné odpovede mozno
oznacit pripady, ked zaznamenavali viac stanic: Radio Express, Europa 2, Fun-
radio; Expres, Radio Antena; Radio Expres, Slovensky rozhlas; Radio Express,
Fun radio; Europa 2, Express, Slovensko 1; Jemné melddie, Anténa Hit Radio.
S ponukou rozhlasovych stanic bolo spokojnych 60 % studentiek (9), 33,3 % (5)
nebolo spokojnych a jedna studentka neodpovedala. Nezistovali sme, aku dobu
Studentky pocuvali rozhlas.

Spomedzi absolventiek slovenciny len jedna pocuvala rozhlasové hry. Dévody,
preco Studentky nepocuvali tieto hry boli rézne: nemam c¢as (2x), nemam na to Cas
ani naladu (1x), nezaujimaju ma (2x), nezaujimaju ma a rozhlasova stanica, ktoru
pocuvam, nevysiela hry (1x), ziadne nevysielaju (1x), radSej si ich sama precitam (1x).
Dalej jedna studentka napisala, Ze podula iba jednu a Styri studentky neodpovedali.

Hudbu pocuvalo do 1 hodiny denne 40 %, 1 az 2 hodiny denne priblizne 46,7 %,
3 az 4 hodiny denne priblizne 6,7 % a 5 a viac hodin denne priblizne 6,7 % Studen-
tiek. Medzi najoblubenejsimi zahrani¢nymi hudobnymi skladbami boli: Last Christ-
mas; Hurt Lovers; Passenger - Let her go; Thousand years; James Blunt - Bonfire
heart; | love you till the end; Anything could happened; Lana Del Rey - Young and
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Beautiful; Just give me a reason (Pink); The verve - Bitter sweet symphony; Mars
- Locked Out of Heaven. Dalej jedna $tudentka napisala, ze oblubuje hoci¢o od
Katy Perry a Aviciiho, dalSia vsetko od Nohavicu, ina zase, ze oblubenych piesni
ma viacej. Jedna nema ziadnu oblubenu skladbu. Najoblubenejsimi slovenskymi
hudobnymi skladbami absolventiek slovenciny su: Dominika Mirgova - Je koniec
(2x); Horkyze slize - Nazdar; Cierny dazd’; Po schodoch; V piatok podve&er; Opri
sa o0 mna; Polemic - Komplikovana; Tina - Si sam; Fialovy kvet; To sa stava. Dve
Studentky uviedli len meno (nazov) interpreta (skupiny) a preferuju vsetky jeho (jej)
skladby: od Elanu hocico, Majk Spirit - vSetky. Jedna Studentka nema ziadnu oblu-
benu slovensku skladbu a jedna neodpovedala. NajoblUubenejsie slovenskeé [udove
piesne absolventiek slovenciny su: Tota Helpa; Okolo Dubnice; Vydala mamicka;
Chalupka v udoli; Dedinka v udoli; Mam ja orech. Jedna Studentka ako oblubenu
slovensku ludovu piesen uviedla ,,Prec¢o bych sa nevydala®“, piesen s tymto nazvom
¢i textom sa nam vsak nepodarilo identifikovat. Jedna Studentka zase napisala ako
oblubenu ludovu piesen Ruzicky ¢ervené, tato piesen vsak nie je ludova, jej autor-
mi su Gejza Dusik (hudba) a Pavol Braxatoris (text). Sedem Studentiek bud’ nema
oblubenu slovensku ludovu piesen, alebo neodpovedalo.

Zakladnu umelecku skolu vsetkych 15 respondentiek nenavstevuje, 5 z nich
ju vSak v minulosti navstevovalo. Dve chodili na vytvarny odbor, dve na hudobny,
pricom jedna uviedla navstevovanie hry na hudobny nastroj. Ostatné Studentky
neodpovedali. Jedna studentka hra na klavir, jedna na klavesy, jedna hudobny nast-
roj blizSie neSpecifikovala. Jedenast buducich uciteliek slovenciny nehra na ziadny
hudobny nastroj a jedna neodpovedala.

Na otazku, ¢&i rady tancuju, kladne odpovedalo 10 oslovenych, 5 odpovedalo
zaporne. Dve studentky nevedeli tancovat, Sest neodpovedalo. Jedna respondent-
ka podla jej slov vie tancovat vsetky tance, jedna skoro vSetky, dalSie odpovedali
nasledovne: 1. valcik, 2. valCik, ¢a-Ca, 3. zaklady val¢ika, rumby, ¢aca, 4. ludove,
zumba, 5. moderné, klasické. Pat chodilo do taneénej Skoly, desat nie.

Kreslia tri oslovené, dvanast nie; maluje jedna, Strnast nie; nikto sa nevenuje
grafitom; pat fotografuje, desat nie; jedna vysiva a strnast nie; nikto nepalickuje
Cipky. Z vytvarného umenia studentky najviac zaujimalo: 1. obrazy, 2. trosku ob-
razy, 3. malby, obrazy, 4. malby, 5. kreslenie, 6. fotografovanie. Pat nezaujimalo
ni¢ a styri neodpovedali.

Nikto z oslovenych sa nevenoval nejakému [udovemu remeslu. Sedem ani nech-
ce ziadne ovladat, Styri Studentky neodpovedali. Dalsie maju zaujem o palickovanie
Cipiek; sitie; drotarstvo; hru na fujaru (¢o sa vSak nepovazuje za ludoveé remeslo).

Trinast dievcat navstevuje hrady a zamky, dve nie. Jedenast navstevuje muzea,
Styri nie. Osem uviedlo aj odpoved, o aké muzea najCastejsie ide: historicke (2x);
prirodovedecké, voskovych figurin; ludové umenie, expozicie v hradoch a zam-
koch, drevarske muzeum; na hradoch a zamkoch; mestske, r6zne zamerania;
muzea vyznamnych osobnosti (napr. Stefanik), tematicky zamerané muzea (napr.
vojenské m.); galérie vytvarného umenia. V skanzene boli uz vsetci okrem jednej.
Do galérii chodia styri oslovené, desat nie a jedna niekedy.

Podla A. Krala (Kral - Ryzkova 1990, 15) sa spolo¢nost musi programovo sta-
rat o svoj jazyk, spolo¢nost musi svoj jazyk cielavedome zdokonalovat - kultivovat.
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Kultivovanie a kultura reci (a jazyka) je aj kultivovanim a kultirou myslenia, kultivo-
vanim a kulturou ¢loveka a spolocnosti. Kultura reci je mierou kultury spoloc¢nosti
(Kral - Ryzkova 1990, 15).

Poznanie svojho materinského jazyka si rozvija 12 studentiek, tri nie. Ak respon-
dentka nehovori nare¢im svojej obce/mesta, v troch pripadoch by sa ho chcela
naucit, v jedenastich nie, v jednom pripade nebola odpoved jasna.

Ak by oslovené studentky vlastnili kroj, v styroch pripadoch by ho za ziadnych
okolnosti nenosili, jedna studentka neodpovedala, dalSie odpovede boli: na vys-
tupenie pri prilezitosti niecoho, vyrocia obce; iba na nejaké prilezitosti, oslavy; na
nejaké prilezitosti (oslavy vyrocCia obce, svadba, atd’); pri nejakej kulturnej prilezi-
tosti, vyro¢i mesta a pod.; na kulturne podujatia; ak by doty¢nu k tomu viedli - tra-
dicie v mieste bydliska; pri vyro¢i mesta; keby bola v subore; ak by bola v nejakom
folklornom subore, trebars na akciach ako stavanie maja, hody, Velka noc...; pri
nejakych oslavach.

V obci/meste studentiek je dostatocna ponuka kulturnych podujati pre ich veko-
vu kategoriu podla piatich, podla jednej je lepsia ponuka v inej obci, podla siedmi-
ch je ponuka lepsia v meste (vi¢Som meste), dve odpovede boli chybné. Jedenast
oslovenych tieto podujatia aj navstevuje, styri nie. Tie, ktoré nechodia na podujatia,
na to nemaju ¢as (2x) alebo nemaju zaujem (1x).

Na otazku, akeé kulturne podujatia by chceli, aby boli v ich obci/meste, odpove-
dali: koncerty; koncerty; viac koncertov; hudobné vystupenia, rozne skupiny; ziveé
koncerty, historické besedy, divadelné predstavenia; hudobné podujatia, vystavy;
divadlo; divadlo; divadelné predstavenia; kino, festivaly; zabijackové hody; volej-
baloveé zapasy. Tri neodpovedali.

Osem studentiek vyuziva sluzby alebo navstevuje podujatia, ktoré organizuje kul-
tarne stredisko/centrum, Sest nie a jedna odpoved’ bola chybna.

Cirkev v danej obci organizuje kulturne podujatia podla Siestich respondentiek,
podla deviatich nie. Na otazku, o aké ide, uviedli len dve: jaslickovi poboznost,
Gospelové dni Kysuce. Len dve oslovené uviedli, ze navstevuje kulturne poduja-
tia organizované cirkvou. Medzi dévodmi, preCo ich nenavstevuju, uviedli: nemam
rada cirkev; je to pre malé deti (jaslickova slavnost); nemam ¢as (2x); nie som
doma, ked’ sa konaju tieto podujatia; nechodim ani do kostola, takze nemam pre-
hlad; neviem o nich; nie som veriaci ¢lovek.

Na otazku, Ci organizuje nejaka zaujmova organizacia v obci kulturne podujatia
pre mladez (polovnicke zdruzenie, hasi¢sky zbor a i.), odpovedalo kladne pat opy-
tanych, Sest zaporne, nevedeli sa vyjadrit traja a jedna neodpovedala. Naj¢astejSie
organizovali podujatia hasici (hasi¢sky zbor) (4x), raz boli uvedeni letecki modelari
a raz spolu s hasi¢skym zborom aj mestské zastupitel'stvo, ¢o nemozno povazovat
za zaujmovu organizaciu, ale za organ samospravy.

Len jedna studentka odpovedala kladne, ze politické strany v obci organizuju
kulturne podujatia pre mladez.

Obecné zastupitelstvo v obci nepodporuje kulturne podujatia pre danu vekovu
kategoriu v 6smich pripadoch. Hodnotenie prace ObZ v tejto oblasti na stupnici 1
az 5 bolo nasledovné: 2 (1x), 3 (3x), 4 (2x), 5 (4x). Pat respondentiek neodpove-
dalo.
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100 % opytanych nespolupracuje na organizovani kultirnych podujati. Dalsia
otazka - akym sp6sobom spolupracuju - bola teda irelevantna.

Aké podujatia chybaju v danych obciach? Odpovede boli pomerne pestré: fes-
tivaly, kulturne podujatia; koncerty; divadlo; viac sportovych aktivit; vianocne, sil-
vestrovske, detské; viac divadla, kino; viac zivych koncertov, divadelnych predsta-
veni; venujuce sa mladezi; vystavy; hudobné podujatia (viac festivalov); koncerty;
koncerty, besedy.

Na akych podujatiach by studentky - absolventky spolupracovali? Dve respon-
dentky by nespolupracovali vobec: na ziadnych, len by sa aktivne zucastnovala; asi
na ziadnych. Pat studentiek neodpovedalo. Osem oslovenych svoju spolupracu
deklarovali slovami: na vSetkych (2x); kulturnych; koncerty, besedy; vystavy, bese-
dy; na Sportovych; diskusie; nieco pre deti.

Mladez v obci respondentiek sa najCastejsie stretava: v kréme (4x); v kaviarna-
ch; v krcmach, podnikoch, diskotéky; v podnikoch; v baroch (2x); na diskotékach,
posedeniach; v pastoraénom centre v danom meste; na ZS, v kultirnom dome;
kino. Jedna studentka neodpovedala a jedna nevie.

Ugast studentiek na kultirnych podujatiach ovplyviiuju: finanéné prostriedky
(38x), ponuka podujati - zaujimavost (3x), vzdialenost od miesta konania (3x),
dostatok volného Casu (2x), kamarati (1x). Jedna respondentka neodpovedala
a dve odpovede sme povazovali za chybné, ked' boli podciarknuté viaceré moznosti:
1. financné prostriedky, vzdialenost, kamarati, dostatok volného ¢asu, nalada, 2.
vzdialenost, dostatok volného ¢asu, ponuka podujati - zaujimavost.

Ak nenavstevuju Studentky kulturne podujatia, robia to z najcastejsie z dévodu
nedostatku Casu (4x), dalej preto, ze nemaju ¢as a ani nie je aké; bud nemaju
s kym ist, alebo nemaju prave vtedy volny ¢as; lebo nemaju peniaze na ,zbytoc¢-
nosti‘.

Zaver

V prispevku sme sa pokusili podat komplexny obraz percepcie kultury absolvent-
kami slovenciny a ich zapojenia sa do kulturneho zivota. Je zaujimave, ze medzi
Studentkami nebol zaujem o besedy so spisovatelmi ¢i literarne kvizy a ze student-
ky medzi citanymi Casopismi neuviedli odborné jazykovedné a literarnovedné Ca-
sopisy. Za ziadané podujatia oznacili najméa koncerty a potom divadelné predstave-
nia. Realizovany prieskum umoznil identifikovat potreby skimanej skupiny a méze
tvorit zaklad pre pripravu novych vzdelavacich programov v oblasti kultdry. Zistené
fakty mézu byt podkladom i pre dalSie smerovanie statnej kulturnej politiky v sme-
re k mladezi (konkrétne k studentkam slovenského jazyka a literatury), pre tvorbu
mladezi ur¢enych prioritnych programov podporovanych samospravou, moézu slizit
ako vychodisko pre vytvaranie kulturnych aktivit na celostatnej, regionalnej a miest-
nej urovni.



Yol Miroslav Kazik
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The emergence of experience and creativity in education
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Taking into account the learning habits of the new generations, it can be said that
educators need to create a new, interactive learning environment so that students
enjoy lessons and their attention remain constant throughout the lessons. In order
to realize that, first we need to raise the question if we can give experience-based,
competence-improving, attention-conscious, problem-solving, and creative lessons.
In this study, it is not my intention to examine digital education or to clash the psycho-
logical and pedagogical analytical views of flow. Instead, based on objective research
results, | am looking for answers to the following questions: (1) How do experience
and creativity come to the fore in learning and teaching habits? (2) How can the focus
be shifted from traditional education to experiential teaching and learning, using the
flow state? (3) To solve the latter issue, | developed the flow-based pedagogical mod-
el, which leads to the final question:’ (4) What is the meaning of the model and how
can it be integrated into the education portfolio?
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The basics of change in education

One possible way to change education is through the emergence of experien-
tial pedagogy. Experiential pedagogy means nothing more than teaching through
direct experience and active education (Farkas, 2017). Developing soft skills or
personal skills is one of the goals of this method since they further aid in improving
self-knowledge, self-assessment, and individual responsibility. Finally, experiential
pedagogy can develop collaboration, conflict management, leadership skills, and
creativity.

The main character of the learning process is the student; therefore, the learning
environment must support their conscious role, and autonomy, encourage them to
learn about their learning style and develop their own learning strategies. However,

1 The elements of my flow-based pedagogical model include creativity, flexible thinking, playfulness,
humour, and the inclusion of brainstorming in education. Using these elements by educators,
students can reach the flow channel (Dominek 2020; Dominek 2021a).
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Knutson (2003) points out that during experiential learning, not only do students
need to learn new skills, but educators also require new roles and different lesson
organization techniques. “Learning is a longer-term, adaptive change that takes
place in a system” (Nahalka 2007, 9). This definition contains three elements:
systematicity, long-term change, and adaptability.

Gasko (2007) described her information processing model, in which, in her
opinion, the key elements are attention and memory (30). She is convinced that if
the student pays attention to the instructor, he/she selects the elements that are
important to him/her and easily notes them during the acquisition of knowledge.
However, it is important to note here that the association of emotions triggers at-
tention (e.g. boring/interesting). According to Kolb (1984), the principle of experi-
ential learning is to involve the entire student’s personality in the learning process.
It is fulfilled if:

- the learning objective is relevant to the learners;

- it is possible to implement multipath solutions based on the students’ different
interests and abilities;

- creativity, initiative, and autonomy play a key role in the learning process, and

- the learners have the opportunity to collaborate with others, and to share
knowledge as a member of a supportive community.

Considering digital education, the Digital Competence Framework (Dig-
CompEdu) is divided into six dimensions based on the requirements for skills and
competencies that support the digital transformation of education and learning. In
these competence areas are included the levels of proficiency to be achieved and
the list of relevant knowledge, skills, and attitudes. The mention of twenty-first-cen-
tury technology is irrelevant if the appropriate digital competence is missing in ed-
ucation. In my opinion, it is important to exploit the potential for digital competence
development at all levels of education. Due to the epidemic caused by COVID-19,
the effectiveness of distance learning introduced in higher education was partly
influenced by educators’ proficiency in digital solutions and the effectiveness of
flexible adaptation to the digital environment. Digital literacy is required to develop
digital skills and competencies, including the ability to filter out fake news and mis-
leading information, a high level of computer education, and thorough knowledge
and understanding of artificial intelligence. If we want to implement experiential
pedagogy in the digital space, it should be emphasized that the greatest benefits of
digital content are edibility and adaptability. These provide an opportunity to shape
digital content so that they best serve the given objectives within the framework
of the chosen methodological solution. It is important that the digital curriculum is
varied, interesting, and motivating.

Based on the above, the role of the educator is transformed into a helping, sup-
porting, and moderating person, and, in this environment, students neglect their
usual roles and take on new ones, such as the technique of independent thinking,
negotiation, reasoning, and persuasion. Where experiential pedagogy is based on
FLOW methodology, in addition to experience, the liberation of consciousness,
joyful challenge, and joyful development also appear. An interesting and motivating
curriculum supposes creative content.
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Creativity

Guilford introduced and defined the concept of creativity in the 1950s. According
to his theories, creativity can be measured by the tests of originality, fluency, flexi-
bility, and the factors of paraphrasing, elaboration, and evaluation (Landau 1974).

Guilford also pointed out the differences between creativity and intelligence. He
described intelligence as convergent. In his opinion, the intelligence tests of that
time were outdated, and he started the process whereby more emphasis should
be placed on individual factors in intelligence tests. The following factors played the
most significant role in determining the components of creativity: fluency (ease),
flexibility, originality, sensitivity, elaboration, and redefinition (Guilford 1950).

According to Mihaly Csikszentmihalyi, “creativity is a process through which the
symbolic domain in culture changes. New songs, new ideas, new machines - this
is what creativity is all about” (Csikszentmihalyi 2008, 14). Creativity is also influ-
enced by thinking skills. Among the characteristics of creativity, | would also men-
tion the experimental, somewhat forgetful, and busy students’ curiosity and their
ideas - without tasks being assigned (Dominek 2021c).

The meaning of creativity is used in many senses (e.g. to form, to produce),
but psychology means it as an internal process based on curiosity. Creativity is an
inherent part of social existence and its imprint, rather than a solitary activity. This is
accompanied by a number of influencing circumstances, including the individual's
personality traits, motivation, and social environment (Buda-Péter-Szarka 2014).
Today, about eighty percent of productivity growth in developed countries is due to
some form of implemented innovative ideas. Creativity is of crucial importance in
increasing competitiveness, improving export capacity, maintaining employment,
and raising the level of services, in other words, enhancing social welfare.

To sum up, based on the definitions and descriptions above, it can be con-
cluded that creativity is a process, in which we create a novel, original and usable
outcome. The main point is, therefore, in addition to ideas, to train people capable
of producing ideas, and to increase and develop the creative skills of human re-
sources. My questions are thus the following:

1. Do we have to accept that the need for experience-based education is strong-
ly present in new generations’ education, and should we acknowledge that if we do
not consciously take advantage of these flow-based positives, these generations
will be even more “bored” of the education system? Is it possible to intervene in this
educational process, act against it, or change it?

2. Shall we rather think about the dual dynamics and relationship between tradi-
tional and experience-based education? How do they affect each other, and what
phase changes can they have?

3. How does Martin Seligman’s PERMA model, Csikszentmihalyi Mihaly's Flow
model, or the cybernetic model described by Andreas Héjj influence the experi-
ence in education?
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Maslow (1954) was the first to emphasise the need to create positive psychol-
ogy, according to whom, the study of “crips” results in “cripsy psychology”. Martin
Seligman and Mihaly Csikszetmihalyi laid the foundations of today's trend. They be-
lieve that the psychology of positive human activity will find scientific understanding
during its development (Seligman-Csikszentmihalyi 2000). The important mission
of positive psychology is, therefore, to shift the focus of psychology from the obser-
vation of dysfunctions and pathological phenomena to the exploration and exploita-
tion of human strengths and virtues thus bringing the concept of well-being into
the scientific discourse. Positive psychology therefore not only strives to correct
the bad things in life but also attempts to create and preserve positive things. The
movement, therefore, considers the attitudes determined by a person’s emotions
to be the basic starting point of learning. The representatives of the movement em-
phasize (Seligman-Csikszentmihalyi 2000, Héjj 2013) that every learning situation
has some kind of experience or emotion. Positive psychology can also appear in
education since its use can increase learning performance. Based on the research
of Clifton and Rath (2005), it can be established that students who received praise
from their teacher in class improved their results by 71%, those who were criti-
cized, by only 10%, and those who received no feedback, by only 5%. This study
illustrates that a positive attitude is one of the most effective ways to promote devel-
opment. For students to be able to master their studies properly, it is also important
to include a supportive environment and good experiences in education because
they help the development of individuals and at the same time the development of
positive qualities (Olah 2012). One of the biggest challenges is getting students’
attention and keeping them motivated. This can only be achieved by having the
educational activities used by the educator (Dominek, 2021b).

In 2011, Martin Seligman published the so-called PERMA model which is an ac-
ronym made up of English initials and is a model of happiness based on which ped-
agogical or developmental programs can be developed. According to Seligman,
the components of happiness are pleasures caused by experiences (Pleasure), im-
mersion in an activity, i.e. flow (Engagement), social relationships (Relationships),
the meaning of life, i.e. the mission (Meaning), and successes and achievements
(Accomplishments). Positive education and the pedagogy movement voice that
schools and teachers representing positive pedagogy are the basis for creating
well-being in different cultures.

According to the father of the “Flow theory”, Mihaly Csikszentmihalyi (2012),
new psychology using scientific methods is needed to focus people’s attention on
what it means to be human. He considers the power of joy important, its conscious
experience in every moment. In his opinion, the primary motivation is flow, and this
is what can have a positive effect on school performance. Flow (Figure 1) refers to
a state in which someone is preoccupied with what he/she is doing. The distrac-
tions of the outside world disappear, and time flies unnoticed.
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Figure 1: Flow
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We start from the theory of Rhodes (1961) when we claim that the creation of
flow can be derived from the theory of creativity. According to Rhodes, based on
his extensive research, the definitions of creativity point to four areas: Persona-
lity, Process, Press, and Product. So, creativity requires a creative person, the
creative process, external environmental influences, and the result (Mez6 2015,
12). According to Csikszentmihalyi, flow can only be achieved if achieving such
challenges gives rise to new desires. There are many different ways to achieve
mind control, but they all have one thing in common: allow the joy of discovery. In
this way, students’ abilities to perform increase, and they can experience a more
complex state of consciousness, and reach a more advanced stage of their Self,
which is the key to the flow experience. It differs from simple pleasure because
simple pleasure comes from the fact that one of our expectations has been sat-
isfied. Real pleasure is different. According to Csikszentmihalyi, this is when we
can exceed expectations, and we can experience something that we did not even
expect before (Dominek 2020). Experiencing the flow experience can only unfold
in an internally controlled personality in situations in which the possibility of self-di-
rection is given. To achieve this state of consciousness, different components must
come together:

- It occurs when we carry out regulated and purposeful activities;

- We must be able to focus on what we are doing;

- We must act without effort, with commitment;

- At the same time, pleasurable experiences should promote the achievement of
control over one’s own actions;

- As aresult of the perfect experience, the preoccupation with existence ceases;

- One of the most characteristic features of a perfect experience is that time
does not pass as usual.

According to Andreas Héjj's (2013) cybernetic model, students’ sense of secu-
rity increases as emotional support rises, which enhances the desire to approach
the new curriculum, attention, and experimentation. All of this has a favourable
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effect on the occurrence of success, which the student records as a result of their
actions, so their competence is strengthened. The practices of positive education
programs include, for example, writing a gratitude journal, empathy training, iden-
tifying strengths, and strengthening critical thinking. In education, creativity and
opportunities for students to speak are still very limited and the role of the game
can hardly be found in lessons. If the flow experience can be implemented in edu-
cation, the students’ states of mind can be developed (Dominek 2021b).

Taking into account the questions and theoretical insights presented above,
the theoretical model | imagined and developed attempts to follow, and even con-
sciously try to control the emergence of experience-based education with the pos-
sibility of using flow.

The Flow-based pedagogical model
Proposal for a new educational model: | developed the flow-based pedagogical
model for the sake of an innovative educational model. | consider it important that
this system is able to plan educational content, apply educational methods, devel-
op competencies, and measure and evaluate this process (Figure 2).

Figure 2: Flow-based pedagogical model?
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From the figure above, it can be seen that, based on the model, the curriculum
must be developed with a positive approach in terms of content, which is the trigger
for experiences, novelty, and excitement. If we associate the educational contents
with them, based on the above, we can also stimulate the spirit of entrepreneur-
ship, with which attention and motivation can be achieved. Therefore, with the help
of these, the educator becomes capable of competence development. This can
be achieved if the student develops a sense of security and during the prompt-
ing to action, as a result of the discovery and experience that comes from within,
they are interactively involved in the playful environment created in the lesson. With
the help of these methods, various competencies can be developed, for example,
critical thinking and reasoning techniques (see Figure 2). A model is valuable, in
my opinion, if it provides an opportunity to measure and evaluate. For this reason,
Figure 2 contains all the test systems with which the educators can measure the
effectiveness of their lessons during the application of the model.

Area of application: In my research conducted in 2020 and 2021(Dominek
2020, Dominek 2021a) | tried this model in the field of museum education. The
museum is a learning arena in addition to being one of the most complex public
collections, which is nothing more than a public cultural and scientific institution
(Dominek, 2011, Dominek, 2020). Its task is the continuous collection, registra-
tion, preservation, and restoration of specified materials of cultural assets, scien-
tific processing, and publication, presentation at exhibitions, and in other ways.

A museum is also an important place for society hence communication, as a
means of knowledge exchange, is an essential pillar of museum learning. Accord-
ing to the “contextual model” of museum learning, the success of a visit depends
on personal motives, the social environment, and the physical context (Falk-Di-
erking, 1997). Falk (2009) later integrates the contextual model into his model for
the museum visit experience, which focuses on the internal motivation that causes
the visit. According to his theory, visiting a museum as an experience influences
the visitor's identity. Looking at the international literature, in the study published in
2005, Tal, Tali, et. al discuss the role of science centres and natural history muse-
ums. The study focuses on the role and observations of teachers accompanying
school groups during museum visits with their class, following the pattern of other
similar research. In museum pedagogy practice, which forms the backbone of mu-
seum experiential pedagogy, there are methods with which educational activities
can be carried out in the museum space. It is also worth mentioning the processing
of worksheets, which can be considered thematic, then, children or adult guides
of exhibitions (Vasarhelyi T.-Vasarhelyi K. 2009), and, finally, role-playing, or sit-
uational play as it is called otherwise. K. Allison Wickens’s study (2012) showed
that if students listen to a story, examine objects and take part in activities in the
museum with the educator’'s guidance, the students can better relate the actions
and characters to the authentic objects and experiences in the museum, and the
experience is ensured. The success of the game depends on the activity of the
participants. Twenty-first-century museums are already introducing the use of dig-
ital tools. One of these supporting tools is, for example, augmented reality (AR),
when some digital content is connected to a real object that the camera recogniz-
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es. A classic example is when the camera shows the original design and operation
of an object, and that to what extent this has changed over time.

Gaining experience is one of the primary distinguishing features of museum ped-
agogic sessions. As a result of the experience, the group relaxes, and the visitor
can experience a different kind of world during the gaming experience (Dominek,
2011). Museum pedagogy is a special field of educational science, we can also
mention it as the outdoor trend of experiential pedagogy (Hahn, 1987) hence edu-
cation takes place outside an educational institution.

Summary

| strongly believe that if - based on the flow-based experiential pedagogic edu-
cation - | proved that museum pedagogy (either connected to classes or guided
tours) can bring visitors into the flow channel with the help of the museum educator,
this model could also be implemented in education. By applying the Flow-based
pedagogical model in education, students would receive experience-based educa-
tion, which is important because in this type of class the educator has the oppor-
tunity to develop soft skills, including creativity, communication, conflict manage-
ment, and sensitization.

The usefulness of the creative approach, the use of various problem-solving
methods, and the creation and implementation of workable ideas are essential ar-
eas of creativity. If we do not recognize our own autonomy and opportunities for
self-expression, then our creativity is lost. If education can awaken “children’s nat-
ural curiosity”, it would channel its inner drive in a self-motivated, courageous, free-
ly interpreted manner, combining several forms of self-expression. The students
would realize their ideas and experiences; they would use their ability to think dif-
ferently and would use their creativity. The most important thing is that students
dare to embark on new ways of thinking in education, take on their innovative ideas,
learn from others, and inspire others. Students shall be able to flexibly adapt to
uncertain situations and have the tools to see through complex problems.

| consider it important to emphasize that the field of education urgently needs
the introduction of the flow-based pedagogical model and its experience-based
teaching methodology. Achieving cognitive flexibility among students is an innova-
tive opportunity, with the help of which soft skills can be developed. The use and
incorporation of the so-called flow phenomenon into the lecturer's presentation
style and the teaching framework can be the key to enhancing experiences, there-
by achieving the development of soft skills. In my opinion, the task of educators is
to prepare the students to handle and solve problems and conflicts by developing
the necessary communication skills, showing the tools of creativity, and striving
to develop a creative way of thinking. As for other tasks, it is to ensure that the
students find joy in the challenges, and the implementation of new solutions, pro-
vide factual and applicable knowledge and techniques, and, finally, the educators
should encourage innovative actions, recognizing and avoiding activities involving
unnecessary stress.
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As long as education predominantly focuses on teaching the answers to sci-
entifically and professionally clarified questions, instead of making the students
investigate and search for problems, problem-solving and speaking skills cannot
be developed (Dominek 2021b). As a consequence, sadly and supposedly, it will
face a generation that is unable to think independently and discover its creativity.
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Introduction

On April 5, 1946, the USS Missouri, an American battleship, arrived in Turkey to
bring the corpse of one of the most critical Turkish diplomats, Munir Ertegiin. The
Turkish government and the public welcomed this gesture from the US. On the
same day, in one of the most prominent newspapers, Cumhuriyet, Nadir Nadi
published an article with the following headline: “Welcoming the sailors of friendly
America”." Only five days after the arrival of the USS Missouri, another journalist
of the Cumhuriyet, Abidin Daver, demonstrated this gesture as a manifestation
of Turkish-American friendship.? Both Nadi and Daver were journalists and politi-
cians. While Nadi was a Member of the Parliament (MP) from the Democrat Party,
Daver served as an MP during the single-party period. As they revealed, starting
from April 1946, Turkey and the United States began to have much closer relations
on the eve of the Cold War. Particularly during the 1950s, the Democrat Party gov-

1 See more in Nadir, Nadi (1946): Dost Amerika’'nin denizcilerini karsilarken. Cumhuriyet, 5 April.
2 See more in Abidin, Daver (1946): Eski Dostlugun Yeni ve Parlak Bir Tezahtir(i. Cumhuriyet, 10 April.
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ernment in Turkey implemented highly pro-American attitudes. Even President Ba-
yar, the former Prime Minister of Atatlirk, wishfully called Turkey “a tiny America”.®

From sending troops to Korea to becoming a member of NATO, Turkish deci-
sion-makers sought closer ties to the West, especially to the US, hoping for the
country’'s economic growth and the rise of its military power (Lippe 2000, 92 -
102). Accordingly, the general tendency among historians has usually been to fo-
cus on military and political dimensions. In other words, much of the current litera-
ture concentrates on developments that emphasize mostly high politics (Ungér
- Ornek 2013, 2). However, beyond military and economic objectives, closer ties
with the United States caused momentous transformations in the public’s cultural
and intellectual life, which have usually been neglected. Besides a limited number
of studies, these mainly concentrate on developing Turkish literature, architecture,
and ideological conflicts within society.

Even fewer studies concern Turkish music progress despite the importance of
Erteglin and his sons, Ahmet and Nasuhi Erteglin, in transforming both American
and Turkish music industries. While Minir Ertegiin was organizing receptions in the
Turkish embassy for African American jazz musicians during his mission, his sons
were the founders of Atlantic Records.

In this manner, this paper mainly aims to provide a new interpretation of the
development of Anatolian Rock. The fundamental question is how a generation of
young musicians who had studied in various western schools of the country, such
as Robert College, Uskiidar American Academy, and German School of istanbul*
was influenced by the Cold War dynamics and played a role in transforming Tur-
kish Anatolian music. The essential argument is that during the first twenty years of
the Cold War period, the trend of Turkish-American relations directly affected the
structure of Anatolian Rock. In the 1950s, with closer ties to the US, young artists
were highly influenced by American music, especially Rock’N Roll. But during the
turbulent times of the 1960s in Turkish politics, such as the military coup and the
Cyprus problem, Bayar's idea of kiiciik bir Amerika® (a tiny America) was contest-
ed. The 1960s was a decade of transformation for Turkey, and with the changes
in domestic politics and foreign policy, the image of the USA had shifted (Alkan
2017, 933 - 987). This deterioration of diplomatic relations and the rise of Ke-
malism contributed to the transformation of Anatolian Rock. Instead of performing
a complete “American” style, their music evolved into a more hybrid style with tra-
ditional structures at the forefront. It also turned into a protest against mainstream
American music and the development of an “authentic” music genre called Anadolu
Pop-Rock (Camgéz 2020).

3 See more in Celal, Bayar (1957): 30 Yil Sonra KiigUlk bir Amerika Olacagiz Dedi. Cumhuriyet, 21
October.

4 Further examples: Turkish istanbul Alman Lisesi and German Deutsche Schule istanbul.

5 Kuguk bir Amerika Olacagiz Dedi, 1957.
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The 1950s: American sailors and the outbreak of Rock’N Roll

In the 1950s, Rock’N Roll swept across the United States. From “Rock the Joint”
by Jimmy Preston to “Rock Around the Clock” by Bill Haley & The Comets®, the
music spread in all countries by crossing the borders of the United Kingdom and
the United States. And Turkey, as a country building a solid relationship with West-
ern countries, especially with the US, had already begun to be affected by this
“outbreak”.

After the arrival of the Missouri Battleship, Turkish-American relations started
to blossom. The Agreement on Aid to Turkey within the framework of the Truman
Doctrine was signed on 12 July 1947, which would soon become a foundation for
most of future bilateral agreements (Bilgic 2015). However, the Doctrine was not
the only significant development for Turkey. During the 1950s, this gesture and
economic aid immediately continued with the visits of many American musicians,
who performed in Turkey (Erkal 2014, 43). Dizzy Gillespie and Quincy Jones were
two of the most influential musicians, who gave concerts in Turkey.

As for the most notable aspect of these visits, the collaboration of Turkish-Ame-
rican navies led to almost all those performances by American musicians. Many
American naval officers organized various receptions and parties in the Sports and
Exhibition Hall located in Harbiye (Erkal 2014, 51). In other words, the first Turkish
encounters with Rock’N Roll musicians occurred through the gates of nizamiye.
The critical audience was first both the professional military personnel and a young
generation serving their compulsory military duties.

A famous jazz artist ismet Siral was one of these people influenced by American
musicians during his military service. He tried carrying the music he observed to
the stages and formed the “Big Band” orchestra in 1951 (Erkal 2014, 45). Howev-
er, because his music was not widely accepted in the early 1950s, Siral could not
be as popular as later in the 1960s. Despite the short-term failure of Siral, naval
officers continued to carry out the music genre they had embarked on. In 1957,
for instance, another vital attempt was made in Bahriye. “Somer Soyata ve Arka-
daslan” was emerged within the Naval Academy (Meri¢ 2017). Although five young
students of the Academy came together to form the first Rock’N Roll band, it was
not welcomed by their commanders, and once again, the band could not continue
to perform their music (Erkal 2014, 60).

Despite all the failed attempts, these first encounters introduced a new type of
music to the public. The outbreak of Rock music eventually spread beyond the
military circles in the late 1950s. Taking into account the popularity of many Ame-
rican artists, such as Elvis Presley or Chuck Berry in the US, it would be difficult
to prevent its influence outside the military and its Turkish intellectual environment.

6 Although it is difficult to determine which was the first Rock’N Roll song, the consensus is that it was
the “Rock Around the Clock” released in 1954. See more in Erkal, Glven Erkin (2014): Turkiye
Rock Tarihi. [The History of Turkish Rock]. Esen Kitap.
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The spread of the “Devil’s Music” in Turkey

“Dut agacindan teknesi, kiri°ten bagl perdesi.
Behey insanin Teresi, seytan bunun neresinde?”
(Asik Dertli)

The Ottoman folk poem above, entitled “2eytan Bunun Neresinde” ("Where is the
devil on it?”) and written by Asik Dertli, responded to those who claimed that play-
ing baglama/saz was against Islam and should be restricted in the Ottoman Em-
pire. Dertli however argued that the Turkish traditional musical instrument, saz,
does not belong to the “devil”, so there is nothing to be afraid of. Although it is a
poem from the Ottoman period, when authorities did not always welcome (such
cultural) changes, it can also be adapted to modern Turkey's developments in the
mid-twentieth century.

In 1956, Rock’'N Roll music increased its influence in the public sphere. In
19586, the records of Elvis Presley, Chuck Berry, and Jerry Lewis were introduced
to Turkey, and the first Rock'N Roll book, Diinya Sarsiliyor, was published (Erkal
2014). While these developments were taking place, people thought this music
was harmful to Turkey's ethical values, and that it was unsuitable for social moral-
ity. It was even officially requested that this type of music should be banned from
the public sphere.” However, neither magnitude of these criticisms nor negative
attitudes towards the music were enough to discourage a generation of young
musicians. This generation was educated in modern Turkish high schools with
western values.® During the late 1950s, students of these current institutions were
impressed by the records of American artists, mostly Elvis Presley and Chuck Ber-
ry, and started to spread their songs in various student organizations, proms, and
parties. Erkin Koray, one of the most influential figures in the history of Turkish
music, was one of them.

Although jazz, rumba, and salsa were more popular on the radio compared to
Rock’N Roll, Koray had an opportunity to listen to one of Elvis Presley’'s songs.
He immediately formed a band with his friends from the German School of istan-
bul (Ozkarabekir 2010). Koray thus represented the classic western rock stars by
leaving home early, entering the commune life, and growing his hair (Solmaz 2017,
1007). The band (“Erkin Koray ve Ritimcileri’) became very popular in a short peri-
od with two concerts they gave at Galatasaray High School and Uskiidar American
Academy.® Inspired by Chuck Berry and Elvis Presley, Koray became one of the
idols of young people and contributed to the spread of Rock’'N Roll (Erkal 2014).
One of these young people who eventually became the essential representative of
Anadolu Pop-Rock was influenced by this outbreak. His name was Cem Karaca.
After he graduated from an American institution, Robert College, Karaca's music
career started under the influence of the trend, and he spent most of his time cov-

7 See more in Striptease ve Rock’N Roll'un yasak edilmesi istendi. Milliyet, January 8, 1957.

8 Robert College, Uskiidar American Academy, and the German School of istanbul could be the best
examples.

9 Another vital figure of Turkish Anatolian Rock music, Baris Mango, was in the audience at Galatasa-
ray High School, another vital institution adopting the French school of education.
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ering Rock’'N Roll songs. Even his father, initially protesting against American-style
music: booed him while singing Elvis’s songs on stage (Gler 2018, 27).

Consequently, this outbreak, which entered the country through American naval
officers, seemed striking to the young musicians at the time. One of the prominent
musicians, Sanar Yurdatapan once stated: “This excitement led us to find a group
called “The Comets” in 1958. Rock’'N Roll was fashionable that year, and every-
body aimed to imitate what they heard well...” (Yurdatapan 20086). They played and
sang the current songs on the radio and read in the newly established music mag-
azines. If the Platters were singing “Only You”, or “The Great Pretenders”, Turkish
musicians were singing them too; in other words, they never stayed behind (Blyuk-
bur¢ 20086). Thus, in the 1950s, the American musical influence on a generation
of Turkish musicians was overwhelming.

Finally, the American soldiers not only started but also brought an end to this
trend, and therefore, they caused a massive transformation in Turkish-American
relations for the next decade.

The return to Kemalism and its influence on Anatolian Rock

Unlike the 1950s, the American image of the 1960s was replaced by an idea full of
insults (Alkan 2017). While the dynamics of world politics influenced Turkey, it was
also trying to reveal its characteristics (Alkan 2017). Added to Turkey's internal tur-
moil, foreign policy and actions of the USA had been equally effective in damaging
the US-Turkey relations and, consequently, the Turkish perception of the US. The
Vietnam War had already damaged the prestige of the US. Along with the Vietnam
War, the US attitude towards the Cyprus problem also contributed to the shift of the
US image in Turkey.

The standoff between these two countries turned into hatred among the pub-
lic and intellectuals. And ultimately, Turkish music was highly influenced by these
new attitudes. All those musicians of the 1950s who became the representatives
of American Rock’'N Roll music in Turkey took a different approach in the next
decade. Despite their western-educated background, they turned into a more tra-
ditional musical style with a strong protest against American music. It is also worth
noting that the rise of Kemalist ideas after the coup was an essential trigger for this
transformation.

On 3 February 1958, the Turkish Prime Minister, Adnan Menderes, was put on
the cover of TIME magazine with the title: “Turkey’s Premier Menderes”. According
to the report, Menderes had become more autocratic and more sensitive to crit-
icism every year in the office, and Menderes ultimately shaped Turkish policies.
Yenigiin was the only newspaper criticizing the magazine’s article claiming that
Menderes is the greatest Turk since Ataturk. Ultimately on 27 May 1960, only two
years after the cover story of TIME, the first military coup appeared in Turkey.™ Un-
der the rule of Cemal Girsel, The National Unity Committee dissolved the Turkish
Parliament and started to work on a new constitution classified as more democratic

10 The leadership of Cemal Giirsel conducted it. He was a Commander of the Turkish Army.
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and libertarian.™ Nevertheless, it also enhanced Kemalist ideas within society.

The US reaction to the reflections on Turkey's new constitution was pronounced
regarding the ideological transformation of Turkey, which was based on more na-
tionalist and Kemalist senses. In 1963, the official report from the istanbul US
Consulate to Washington D.C. demonstrated Turkish social and spiritual condi-
tions. The report addressed that 27 May was commonly called a restatement of
the ideals of Atatlrk, and in this respect, the makers of 27 May brought a few new
social ideas to the fore (Bali 2010). In other words, the military coup was an attempt
to return to Atatiirkism or Kemalism, which was considered an acceptable source
of ideology (Bali 2010).

Another report from the Embassy in Ankara to the Department of State ex-
pressed Turkey's ideological nature in the 1960s. Robert S. Dillion, Deputy Chief
of the Mission, defined the ideological atmosphere in bureaucracy and society
as neo-Atatlrkism (Bali 2010). After Ismet Inonu became the Prime Minister of
Turkey, Kemalist ideas played a prior role in shaping Turkish politics and public
opinion. In this respect, Dillion demonstrated that Turkey was narrowly nationalistic
and aimed to enhance national strength and prestige (Bali 2010). Unlike the rule
of the Democrat Party, an essential part of the reform included the avoidance of
foreign cultures and the rediscovery of Turkish heritage. Therefore, Ismet Inonu’s
description of the Turkish ideological transformation is necessary to understand
its reflections on the development of Turkish music that transformed into (a) more
traditional (protest).

From Rock’N Roll to Anadolu Pop-Rock
Bakin su deyyusun kac tarlasi var
Aman da kizlar ne zor imig burcak yolmasi
Burcak tarlasinda yar yar, gelin olmasi
Egdirme fesini yavrum, kalkar giderim
Evini basina yar yar, yikar da giderim.

Ziya Gokalp is an intellectual who pioneered the modernization movement in the
field of music, which was tried to be actualized using official applications of the
state since the first years of the Turkish Republic. In his famous book Tirkguligiin
Esaslari, he states “there are three types of music: oriental, western, and folk mu-
sic. Which of these types of music is national for us?” (Gokalp 1923, 143). Further,
he mentioned that since folk music characterized the Turkish identity and western
music belongs to the new civilization, Turkish national music should be derived
from both types. By the ideas of Gokalp, Mustafa Kemal also supported that Turk-
ish national music should use western or modern musical techniques. Hence, a
mixture of both local and contemporary elements is necessary.'®

11 See more in Meclis feshedildi, yeni Anayasa ve demokratik miiesseselerin kurulma hazirligina
baslandi. Cumhuriyet, 28 May 1960.

12 Tllay German: “Burgak TarlasI”, 62 - 67p. Kalan Miizik Yapim, 2001.

13 Sami N. Ozerdim. Atatiirk ve Muzik. Dustince Alani, 18 January 1972.
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After Kemalism started to dominate both the public and intellectuals, almost all
Turkish artists under the influence of Rock’N Roll during the 1950s changed their
musical style in line with Kemalist discourse. While some artists like Erol Blyuk-
burg, Erkin Koray, or Cem Karaca were examples of this change, some musicians
such as Tilay German and bands like Mogollar or Mavi I°iklar also appeared in this
period.

The turning point in the transformation of Turkish Rock music dates to 1962.
One particular alumnus of the Uskiidar American Academy, Tilay German, a for-
mer jazz artist, started to become famous in istanbul. With the change in people’s
attitude towards music, she was convinced by her friend Erdem Buri to use Turkish
poems as the lyrics of original American songs. Buri said to German: “You are not
an American. Let them sing Jazz. You are a Turk. Why don’t you sing your music in
your language?”’ (German 2019, 92). Putting lines of Turkish poems in lyrics, he
proposed using Western instruments with traditional melodies. Thus, Anadolu Pop
started to spread among musicians in the 1950s.

Although with the increase in the number of artists performing Anatolian Rock,
this “authentic” style was not widely accepted by the public at first. In 1962, after
German enacted the new genre on the stage, criticisms started to appear. Once
German gave a response to a group of audience who said that they came to listen
to English songs: “As a person who graduated from an American school, | want to
sing your folk songs, but you as a group of people from Adana, want me to sing
English songs...” (German 2019).

Two years later, on 1-2 September, the 10th Balkan Melodies Festival took
place in Belgrade. In order to represent Turkey at that festival, “The National Or-
chestra” was formed, including Tanju Okan, Erol Blylkburg, and Tilay German.
The artists of “Milli Orkestra” performed Turkish songs in line with Western musical
harmony. German’s “Burgak Tarlasi” (Eng. “The Vetch Field”) became a hit not only
in Belgrade but also in Turkey. With this performance, German was chosen as the
favorite singer of the music critics, and she was on the cover of the magazine of
Arena in Yugoslavia (German 2019: 112). Even she started to be called Anadolka
Tilay, which means Tilay of Anatolia (German 2019). Therefore, this success of
the National Orchestra contributed to the spread of Anadolu Pop in Turkey by the
second half of the 1960s.
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The deterioration of Turkish-American relations and the rise of
Anatolian Rock in the second half of the 1960s

We used to put Elvis Presley’s songs on the record. With an ear aptitude that comes with being a
Robert College student, we would pull the lyrics from the record and sing whatever Elvis Presley
said. Now, | don’t care what those guys are doing. An American fascination with the vast opportu-
nities provided by the American College at that time...

(Cem Karaca)

Apart from the ideological changes in Turkey, another vital contribution to the de-
velopment of Anatolian Rock was the change of perception in American image
because of the attitude of the US regarding the Cyprus problem. More nation-
alistic/Kemalist ideas had already shaped Turkey. Anti-American attitudes in this
context were not entirely separate from feelings toward the Greeks because of the
long-standing US friendship with Greece. This shift was reflected in politics and
was seen in Turkish intellectual and cultural life, especially in the development of
rock music in Turkey. From the mid-1960s, most musicians - pioneered by Tulay
German - started to evolve their essences. Especially German’s record of “Yarinin
agrkis’” was used as a propaganda song for TIP (Workers Party of Turkey), and
Anadolu-Pop turned into a protest genre (Giler 2018). The Turkish government,
especially the Justice Party, also promoted the development of Anatolian Rock.
The most significant attempt to promote the spread of this original music genre
was the Golden Microphone Music Contest. It was organized by Hiirriyet, one of
the most popular newspapers. At this contest, musicians had to perform a song
that synthesized both Turkish and Western musical elements. In 1965, forty-one
different musicians performed with eighty jury members in this competition. The
top three musicians, respectively Yildinm Gurses, Mavi Isiklar, and Siluetler, be-
came the first representatives of this organization which lasted only three more
years (Erkal 2013). “Helvaci Helva”, the song of Mavi Isiklar, is considered one
of the most successful examples of this synthesis genre with its local lyrics and
Rock’N Roll instruments. ™ The following year, Mavi Isiklar won second place again.
Still, the band’s song, “Cayir Cimen Geze Geze”, was another vital illustration of
Anatolian Rock because it was a modern version of an old Turkish folk song.
Among these four contests from 1965 to 1968, the most important was the one
in 1967. One of Anatolian Rock’s most influential and long-standing representatives
became popular in this contest, whose name was Cem Karaca. Until 1967, Karaca
had been influenced by American Rock’N Roll, primarily by Elvis Presley. But dur-
ing his military service, the whole of his musical philosophy changed. He stated: ‘I
missed my home and Istanbul. Behind our regiment in Antakya, there were moun-
tains. | would look there, and | would have homesickness. And | said: No more
Elvis Presley!” (Guler 2018). After too much exposure to the sound of baglama
and meeting with a famous Alevi Turkish folk poet, Asik Mahsuni 2erif, in Antakya,
he decided to adapt his music to the new trend of the time by harmonizing Anatolian
soul and the western instruments (Guler 2018). Thus, after returning to istanbul,

14 Mavi Isiklar (2002): “Helvaci. Turk Pop Tarihi”, Ada Mizik.
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he started working with a band called Apaslar. As he intended, Karaca and his
band covered numerous pieces by folk poets such as Karacaoglan, Dadaloglu,
and Pir Sultan Abdal. In 1967, they participated in Golden Microphone Contest, a
song written by the nineteenth-century Turkish folk poet Erzurumlu Emrah.™ Even
though they won second place - Altin Cocuklar/The Golden Boys were the winner
- they released two different songs.'® Both were the rearrangement of two local
poems, “Karacaoglan” and “Emrah”."” These records can be considered a com-
bination of Anadolu-Pop and the Beat. After Karaca left the band in the 1970s, his
music turned into protest music using leftist discourse with his new band, Mogollar.

Since the 1967 Golden Microphone, the influence of Anatolian Rock music has
continued to spread. In the 1950s, there was a continual shift from American music
to Anatolian Rock. Erkut Tackin and Erkin Koray started to write songs with Turkish
lyrics and used traditional and local discourse in their music.® In addition to these
changes, many new musicians and bands have emerged, such as Kaygisizlar, Ha-
ramiler, and Selguk Alagdz. Thus, from the mid-1960s, Anadolu Pop as an “authen-
tic” and unique genre could have been seen in newspaper headlines or billboards
with its gradual development and success.™®

Conclusion

The Cold War substantially altered the ideological positions of the official circles
and various social groups in Turkey during the second half of the twentieth century
(Ung('jr and Ornek 2013, 2). The musical interaction between Turkey and the Uni-
ted States started when Turkey's Ambassador of Washington D.C., MUnir Ertegun,
hosted jazz musicians from all races, colors, and identities even during the seg-
regated years in the United States. In 1946, the corps of Ertegiin was brought to
Turkey, which was finally seen as the manifestation of Turkish-American friendship
on the eve of the Cold War.

Both the political and cultural trends highly influenced Turkish musicians in these
two countries. In other words, during the first two decades of the Cold War, the
music of politics dominated the cultural environment of Turkey. During the 1950s,
American Rock’N Roll music came to Turkey through the interaction between
Turkish-US naval forces and spread among young musicians studying at Western,
primarily American institutions. After the military coup, however, those musicians
transformed their music by returning to Kemalism. They adopted a music style that
synthesized Western and Turkish traditional elements. The so-called Anadolu Pop
was the result of this. However, their popularity in the 1960s could not last long.
Again, it took a different path in terms of relations with the dynamics of Turkish

15 See more in Cem, Karaca - Apaslar (2019): Emrah. Yavuz Burg Plak.

16 See more in Altin Mikrofonu Bu Yil Altin Cocuklar Grubu Kazandi. Yeni Gazete (istanbul), 7 April
1967.

17See more in Cem Karaca - Apaslar (2019): Karacaoglan. Yavuz Burg Plak.

18 See more in Erkin, Koray. (1962). Bir Eylil Aksami/Its So Long. Melodi Plak.

19 See moe in Yeni Bir Beat Toplulugu - Mogollar, 4 December 1967. Yener Siisoy: Avrupa'yl Etkisi
Altina Alan Bir Akim: Soul Miizik. 12 December 1967.
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politics and was characterized as more political/left-oriented in the early 1970s.
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Introduction

The use of literary texts in the language classroom has been a recurring question in
language pedagogy, and in recent years an increasing number of academic papers
have been going beyond discussing the potential advantages of literary texts and
instead offer concrete and tangible methodological advice for their use. It would
be invaluable to shift the primary focus of research on such specific methodologi-
cal advice as the reading of creative and literary texts is already a set requirement
in educational documents (Common European Framework of Reference for Lan-
guages, 2020; Kerettantervek, 2020; Nemzeti Alaptanterv, 2020) while daily prac-
tice often still struggles to meet this expectation and to integrate creative texts in
adequate, useful and enjoyable ways. Numerous sources ignore this dilemma and
their approaches make it seem as if the integration of literary texts automatically
results in motivating and successful classroom work (Asyouf 2020; Hollo 2019;
Koutsompou 2015; Martin de Leon & Garcia Hermoso 2020; Szénasi 2012; Szi-
ta 2002-2012). However, those sources that consciously draw attention to the
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problems of daily teaching practice point out that learners and teachers alike give
evidence of uncertainty, dislike, or even anxiety towards work with literary texts.
Researchers note reservations such as the overly challenging complexity of literary
material (Lazar 1994; Alemi 2011; Crahay 2020; Blyth 2013; Floris 2004), and
the distance between texts and learners’ interests or texts and learners’ cultural
knowledge, which lead to aversion (Jimola 2017) or the misconception that cre-
ative texts are irrelevant to learners’ lives and interests (Alemi 2011; Floris 2004).
My own experiences in language teaching (especially among advanced language
learners and considering the prior experiences of students at language faculties)
show a similar picture.

The primary reason for this, in my opinion, is the lack of a clearly defined set
of theoretical and methodological factors as a basis for classroom work with lite-
rary material, similar to the types of guidebooks readily available for other aspects
of language teaching. Filling this gap would be essential, since literary texts, just
like any other source material for language learning, offer not only a wide array of
potentials but also specific challenges. While experiences gained from work with
other text types are valuable and strategies, to a degree, transferrable, literary texts
present additional challenges to learners and educators alike. One possible way
of emphasizing this difference, according to Hollo (2019), is applying the distinc-
tion between reader and writer responsibility (based on Hinds 1987) to text types.
While writer-responsible texts require the writer to provide necessary information
as clearly as possible, text types that favour reader responsibility leave more room
for interpretation to the reader (73). User manuals, contracts, laws, or rules, for
instance, are of the former and literary texts of the latter category. In other words,
the interpretation of literary texts is an active meaning-making process, which goes
beyond language level comprehension, and requires specific reading skills that
students need to be prepared for.

Surprisingly, the fact that facilitating work with literary material poses specific
challenges not only to language learners but educators as well is largely ignored in
the literature on the subject. According to Varga-Monok, assessing the language,
style, content, and didactic potentials of texts, and the ability for deep and sensitive
analysis of texts are the main criteria for teachers (Varga-Monok 2021, 325-331).
That is, the literary reading skills of educators and their ability to assess the peda-
gogical potential in source materials are basic requirements for adequate, mean-
ingful work with literary texts. Thus, it would be essential to pay special attention
to offering teachers concrete assistance in how to use literary texts in meaningful,
variable, and successful ways, moreover, to help them integrate new ideas and
methods into their extensive methodological repertoire, which would further enable
them to make literary texts integral and essential parts of language learning.

Despite the gradually increasing number of articles offering practical advice,
it still seems as if educators often feel unprepared in dealing with literary texts in
the language classroom. In order to understand the reason for this, | scrutinized
sources that explicitly aim to offer concrete practical advice in dealing with literary
texts. Hoping to highlight good practices across languages and cultures, | chose
to focus on sources written in several languages (English, Hungarian, German,
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Spanish), dealing with the instruction of several languages (English, Hungarian,
German, French, Spanish, Portuguese), and written by educators working in a
variety of countries (Hungary, Spain, Portugal, United Kingdom, United States of
America, Greece, Belgium, Indonesia, Iran, Jordan, Nigeria). Each of the twen-
ty-one chosen sources contains ideas and experiences worth considering; how-
ever, it is striking, that even sources offering innovative and useful advice, all too
easily slide back into traditional patterns, primarily in terms of student-teacher roles
and types of tasks.

This is particularly astonishing, considering that a majority of these sources at
least mention Collie & Slater's Literature in the Language Classroom, a guide-
book for language teachers from 1987, which makes the same observation. The
book is primarily a bank of activities but contains a theoretical introduction that
answers the most common questions and fears of teachers of the time, which are
strikingly similar to the uncertainties of teachers today, 35 years later. However,
all sources seem to be focusing on ideas in the chapter titled “Why”, where Collie
& Slater make a case for using literary texts in the language classroom. Their four,
regularly quoted aspects are authenticity, language enrichment, cultural enrich-
ment, and personal involvement. While these are crucial arguments for the use of
literary texts, other equally central observations ought not to be disregarded. Some
of the observations mentioned are:

- Sometimes the teacher falls back upon a more traditional classroom role in which
he or she sees himself or herself as imparting information about the author, the back-
ground to the work, and the particular literary conventions that inform the text.

- At more advanced levels of work with literature, the teacher may resort to the metalan-
guage of criticism and this may distance learners from their own response and cause
them to undervalue it.

- Even if the teacher hopes to do more to sharpen students’ response to the literary
work, [...] unless questions are genuinely open-ended, there is often a feeling on the
part of the students that the teacher is slowly but surely edging them to particular an-
swers that he or she has in mind. There is little room for either their own responses or
their involvement during such sessions (9).

Their aim is not to suggest that such approaches are at all times to be avoided.
All of the above-mentioned methods may align with a specific learner's or group’s
needs; however, the book highlights the fallacy of thinking that these methods are
universally applicable. Even the twenty-one sources aiming for innovation often
posit teachers as the sources of information while learner tasks in all phases of
the reading process tend to be various forms of discussion exercises, as shown in
detail later (Table 1).

This proves how essential and needed it is to offer tangible guidance to teach-
ers, amalgamating methodological ideas and a variety of practices. My aim is not
to imply that existing practices are to be devalued and discarded, on the contrary,
| argue for a way of integrating the use of literary texts in a more natural, con-
nected way into the successful patterns of language teaching. Collie and Slater
(1987) point out as well that all teachers possess a variety of tools already since all
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methods already used, e.g. role-play, improvisation, creative writing, discussions,
questionnaires, visuals, etc. for livening up classroom work can be used with lite-
rary texts as well (9). Gillian Lazar (1994), too, emphasized that frequently used
classroom practices can be successful with literary texts as well (123). The validity
of these statements is evidenced by most sources as they frequently contain tasks
like writing summaries, gap filling, etc. However, it cannot be ignored that to reduce
the treatment of literary texts to such familiar exercises is to ignore their speci-
fic potential. Therefore, a kind of methodological variety is needed in order to go
beyond basic comprehension tasks and offer learners the chance for meaningful
expression and the negotiation of meaning.

Idoya Puig (2020) in her article makes a case for a variety of good practices and
offers a broad range of source materials for a wide audience (19). | would extend
this appeal: a variety of good practices is needed that showcase clear methodo-
logical considerations, and offer a large variety of forms and exercises in order to
help all language teachers to find ways of creating processes aligned with their
learners’ specific needs. In this paper, | collected aspects | find crucial in two main
categories: aspects of text selection and methods in practice. The categories and
aspects listed here are in themselves not innovative and contain elements that all
educators consider within teaching processes. However, my own experiences as
well as the analyses of my sources suggest that literary texts are still inserted into
the language learning process as foreign bodies, in connection with which both
students and teachers struggle to use their otherwise successful strategies in opti-
mal ways. Based on these twenty-one selected sources and my own observations
and ideas, | aim to offer an approach that contains tangible advice to practicing
language teachers on what to consider and how to integrate literary texts into the
language learning process.

2. Aspects of text selection

The selection of proper source materials is evidently of central importance in lan-
guage teaching. However, when it comes to literary texts, there are no textbooks
or books of activities for selected texts readily available for teachers. It is important
to note that according to my definition of literary texts, graded readers are not part
of that category. Out of my sources, only two (Szénasi 2012; Koutsompou 2015)
make no distinction between graded materials and authentic literary texts, and while,
admittedly, the same considerations and activities can be useful in both cases, | find
it unwise to make no distinction between an authentic text and a material altered ac-
cording to pedagogical considerations. Moreover, | argue that the fallacy of defining
graded readers as natural and unavoidable precursors to authentic literary texts con-
tributes to the difficulties of classroom work. Without disregarding the potential use-
fulness of graded readers, | claim there is a fundamental difference between them
and the authentic literary material in terms of function and effect. Thus, the existence
of graded readers does not fully prepare readers for interaction with authentic literary
texts; therefore, a shift to allowing learners of all levels meaningful interactions with



97 | Katalin Agnes Schmidt

authentic literary materials is crucial. However, while graded materials offer teachers
help in terms of language level and a selection of comprehension and discussion
tasks, in the case of authentic literary material, no such help is available neither in
terms of text selection nor in terms of possible ways of working with the text.

Interestingly, the majority of the selected sources disregard the aspects of text
selection altogether, and only a few give specific aspects that a teacher might
adopt to help in their own work. Floris (2004) highlights language and cultural
competency, the length of text, and student interests as crucial factors to consider.
Alemi (2011) essentially uses the same categories, but names the latter two: time
available and personal involvement. Alemi also emphasizes that proper text selec-
tion may minimize the difficulties of work in the classroom. Crahay (2020) merely
states that simple texts must be prioritised (when working with beginners), which
are playful and yet challenging. Szénasi (2012) stresses the cultural aspect of in-
teracting with literary material and justifies her own text selection by highlighting the
material's potential in showcasing aspects of everyday culture in addition to being
culturally significant products of the target cultures. Szénasi also takes age-spe-
cific interests for granted (e.g. fairy tales for children). The most detailed set of
selection aspects can be found in Varga-Monok (2021), using the system set up by
Feld-Knapp (2014) and adapting it to specific literary texts. Two sets of principles
can be found in Feld-Knapp’s writing that may be of use for teachers. Firstly, she
creates a table of principles of text-analysis in order to help teachers unearth the
potential of literary texts. The second table, also used by Varga-Monok, is connec-
ted to the pedagogical potential of literary texts, listing aspects like target group,
comprehensibility/readability, themes, length of text, cultural aspects, teacher and
learner goals, points of connection, teaching methods, incentives to read (is the
text interesting?), experiential learning, reception (Feld-Knapp 2014, 199).

My own set of aspects is not specifically designed as a synthesis of the
above-mentioned principles; although, in my deliberations, | do attempt to keep
in mind all criteria used by these sources. These are not intended as a closed set
of principles, as all specific teaching circumstances might contain additional con-
siderations; however, my goal is to mention a wide and sufficient range of aspects
and factors in order to provide a stable, easy-to-use starting point for teachers’
classroom work.

2.1. Framework: space and time

While many sources take into consideration time availability, none of the sources
mention the importance of space, even though in terms of the practical realisation
of activities it is crucial to be aware of the specific constraints and possibilities
available for learners and teachers (e.g. do they have the possibility to stand up and
move around?). The fact that this aspect is entirely ignored by sources indicates
the limited variety of activities used as space can only be disregarded in case most
activities only require verbal reaction or interaction. This further proves that change
is needed and increased attention to other forms of expression is necessary.
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In contrast, time is regularly discussed in articles, possibly because one of the
main uncertainties among teachers is whether the limited time available for them is
best used when working with literary texts. According to Lazar, many teachers view
work with literature as a “timewasting distraction” (Lazar 1994, 116). Floris empha-
sizes the need for balance between workload in class and at home (Floris 2004, 5)
and works with a poem due to its relative length. Alemi suggests short stories and
views time availability as one of the main aspects of text selection. She even explic-
itly states that “Drama can be used in classes, but it will be difficult to act out a play
in crowded classes within limited course hours” (Alemi 2011, 178). This attitude
suggests that Alemi falsely supposes that dramatic works can only be worked with
by performing the entire text with a group, which is not the case. A good example
of that is Crahay (2020), who requires intensive creative writing work according to
aspects of language use and communicative factors in connection with a dramatic
work. Additionally, even sources not explicitly talking about time constraints and
text length evidently prioritise supposedly shorter forms like poetry or short stories.

One particularly innovative approach is that of Reimao (2020) as she suggests
the use of so-called micro-contos. These text types are known under many names
(micro-fiction, flash fiction, short-short stories, etc.) and are “very short literary
texts that are self-contained. This means that, unlike when using a novel or short
story, the full length of the text can be addressed and explored during the class,
leaving ample time for discussion and other activities” (52.). Due to their length,
these texts rely largely on association and subtext; therefore, despite the relative
shortness of textual input, in terms of content and learning potential, they require
complex work. The “reader has to construct meaning from very few elements”, and
since the texts are “usually ambiguous [...] the reader must make decisions based
on subtle linguistic elements to infer meaning or justify an interpretation” (54).

Using such self-contained short texts is an excellent option; however, it is crucial
to note that text fragments may be just as useful and enjoyable; moreover, in certain
cases necessary, not due to time constraints, but out of pedagogical considera-
tions. Lazar (1994) works with only a few verses of a poem in one of her examples
and only offers the full poem as additional homework. One of Szénasi's (2012) ex-
amples focuses specifically on the first two pages of a longer prose work while Puig
(2017) uses deliberately selected scenes of a play for classroom work. Despite
such examples of using extracts rather than full works, none of the sources explicitly
states this option, or what didactic aims such a choice might require regardless of
the aspect of time available. On the one hand, there may be different goals involved
in the close reading of an extract or the global understanding of a longer piece of
text. Even more importantly, however, it is my conviction that using extracts ought
to be a crucial step in the process of learning how to interact with literary texts.
Regardless of length and complexity, the requirement to read and understand a
full text cannot be expected to be the first step in this process. As with all other as-
pects of language learning, moving from smaller, linguistically simpler units towards
longer, more complex ones must be the central guiding factor in connection with
literary works as well. In order to achieve this, elements such as titles, sentences, or
paragraphs must be seen as valuable resources containing in small units crucial el-
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ements for the learning process. Consider the linguistic and interpretive possibilities
of (in terms of vocabulary relatively simple) titles such as Heart of Darkness (Joseph
Conrad), Brave New World (Aldous Huxley), This Side of Paradise (F. Scott Fitzger-
ald), Oranges Are Not the Only Fruit (Jeanette Winterson), Silence is My Mother
Tongue (Sulaiman Addonia), The Island of Missing Trees (Elif Shafak). Titles like
these let even beginner learners experience the kind of linguistic playfulness and
ambiguity that language learners regularly encounter both in literary and everyday
contexts. The chance to create similar titles can be one way of setting the foundation
for a natural, creative attitude towards language use.

2.2. Learner competencies: language level and literary competency

While it is evident that sources used generally need to be challenging but not de-
motivating, in connection with literary material, this aspect continued to be one of
the most controversial ones as most fears and uncertainties are connected to this.
According to Lazar (1994), it is a common view that literary language “includes vo-
cabulary, grammatical structures, and syntax considered too complicated to be in-
cluded in the syllabus for learners at lower levels” and uses “literary devices difficult
to unravel” (115). Other sources record similar doubts (Alemi 2011; Blyth 2013;
Crahay 2020; Floris 2004). While considerations of language complexity are not
to be dismissed, such simplistic arguments against literary texts disregard what a
vast and heterogeneous category this is. General assumptions of “literature” as an
entity are counterproductive especially when we talk of source materials. It is crucial
to be aware that each literary text is ultimately unique in its combination of features
along the lines of genre, time of writing, themes, age of readers, and other aspects.
Therefore, assuming a homogenous literary language that is viewed as complex and
difficult is misleading and stands in the way of productive work with literary texts.

A further assumption often linked to this thought of difficulty is that productive
work with literary material can only be conducted after a certain level of language
proficiency. This seems to be an underlying assumption even among educators
searching for innovative approaches. Out of the twenty-one sources | examined
in detail only seven (Bernal Martin 2012; Blyth 2013; Crahay 2020; Grossegesse
2015; Kouvari & Margaroni 2012; Lazar 1994; Reimao 2020) consider the possi-
bility of using literary texts with learners of lower than B1 proficiency, and only Ber-
nal Martin and Crahay offer specific examples of how to integrate literary texts from
the start of the language learning process. According to Lazar (1994), a common
view expressed by teachers is that even if learners at lower levels understand cer-
tain literary texts and form opinions of their own, they generally lack the language
proficiency to express them (116). This view points to the lack of variety in methods
used in the language classroom as it only seems to take into account verbal utter-
ances, primarily in prompted discussions of key themes. Broadening the scope of
activities allows learners of all levels a larger variety of self-expression and deeper
analysis, and can help facilitate work with beginners as well. Lazar (1994) mentions
associations, supplying titles, drawing or sketching interpretation of a text, and writ-
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ing an ending for it as “ways of encouraging students to develop their interpretive
abilities” (123). Particularly useful in my experience are the tools of drama-based
pedagogy since for instance a freeze-frame or tableau activity can produce active,
creative interpretations without verbal output. Further activities linked to these (like
giving voice to certain characters within a freeze-frame or a tableau) can offer even
beginners the chance for utterances that do not exceed their language capabilities
but create complex interpretive moments. Additional interpretive tasks can be to
create cover designs, express the mood of a scene, or extract by creating sounds
with everyday objects, or, if available, instruments. Learners might also be told to
consider the appearance and personality of a character and cast an actor they
think would be most suitable to play the role. In other words, not only the specifics
of the used text but also the activities learners are expected to participate in deter-
mine the overall language proficiency required for work with any literary material.

Furthermore, in terms of competency, the experiences learners have had in any
language connected to literary texts and ways of interacting with them are to be
taken into account. Reading, interpreting, and enjoying literary texts are acquired
skills that need to be actively developed the same way all other language-related
skills are - by taking into account previous knowledge and experiences, activating
and developing them. Therefore, literary skill cannot be expected to automatically
appear after a certain level, as it is not purely a reflection of language proficiency.
As already mentioned, it is indispensable to allow learners a gradual improvement
of their skills by providing regular interaction with smaller units of literary material
from the start of the learning process.

2.3. Age and interest

Collie and Slater aptly point out that “one primary factor” when choosing a literary
text to work with is “whether a particular work is able to stimulate [...] personal in-
volvement” because “if it is meaningful and enjoyable, reading is more likely to have
a lasting and beneficial effect” (Collie-Slater 1987, 8). Despite the central impor-
tance of a series of pedagogical considerations in all language learning situations,
it would be a mistake to ignore that the primary function of literary texts is pleasure,
regardless of genre or quality. Disregarding this aspect would defeat the point of
using literary texts as ways of enrichment and motivation. “Enjoyment; suspense; a
fresh insight into issues which are felt to be close to the heart of people’s concerns;
the delight of encountering one’s own thoughts or situations encapsulated vividly in
awork of art; the other, equal delight of finding those same thoughts or situations il-
luminated by a totally new, unexpected light or perspective: all these are incentives
which can lead learners to overcome enthusiastically the linguistic obstacles that
might be considered too great in less involving material” (Collie-Slater 1987, 8).
Common practice is to link interest with the factor of age and at the same time
with gradually growing language proficiency: children’s stories for young begin-
ners and young adult novels for more proficient secondary school learners. This
kind of broad generalisation, however, disregards several factors: specific inter-
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ests of learners that may not align with age, and specifics of texts that may not
align with genre expectations. Furthermore, it disregards all language learning
situations where the process does not start in childhood, resulting in awkward sit-
uations where adult learners are expected to read authentic content for children,
or sacrifice authenticity and only read graded texts. Therefore, it would be crucial
to disentangle the interest-age-proficiency level and pay more attention to gener-
al methodological considerations that may be used to link those three factors in
group-specific ways.

The category of interest, however, contains other complex topics as well that
must be mentioned briefly. It is my firm conviction that interest is not a static quality
certain learners possess and others do not. Therefore, any claim of learners not
having a prior interest in literary works is utterly irrelevant in terms of success. As
long as the activities and learning situations take into account the specifics of the
learners and the process itself is created in a way that allows for active, meaningful
work with the material, interest can be awoken for the process itself. Collie and
Slater (1994) draw attention to this as well, stating that “an array of student-cen-
tered activities is particularly important when working with students [...] who may
not as yet have developed a wish to read literature in the target language on their
own initiative” (9).

Finally, the topic of interest can also be connected to the subtopic of cultural
competency. Arguably, this might be better placed in the learner competencies
chapter; however, | decided to link it to the topic of interest for one specific reason.
Any reading situation is a meeting point between the reader's personal and so-
cial experiences, values, views, and the situations, thoughts, and cultural aspects
offered by the text. These cultural aspects can be manifold: daily habits of the
societies where the target language is spoken or other depicted cultures, social
or personal values or lifestyles, habits, and customs of other ages, etc. These are
all points of meeting in which learners need strategies to negotiate the distance
between their views and those to be found in the text. Interestingly, some sources
conclude that the literary material used in the classroom must contain themes in
some way linked to the reader’s country or culture (Carter-Long 1991; gt. in Alemi
2011). Developing this idea further, Alemi (2011) would go as far as to disregard all
texts from writers in a given language that are not set within the target cultures, stat-
ing that “developing cross-cultural understanding is not the aim of using the short
story in ESL classes” (178). This explicitly stated attitude in the selection process
seems extreme as it directly opposes aspects of interculturality central to language
learning today. Moreover, focusing exclusively on circumstances learners have ex-
perienced dismisses several genres learners often enjoy and works that in many
cases form part of the cultural heritage of the target country (e.g. crime fiction/
works of Agatha Christie).

Therefore, it is crucial to understand that Collie and Slater's (1987) observa-
tions on cultural competency are not to be understood as prescriptive but point
to the fact that interaction with a text takes place on linguistic and thematic levels,
activating cultural and personal factors. Thus, attention must be paid that a text
should not pose too great a challenge in all aspects at once to avoid the task being
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demotivating. A text covering familiar and engaging content may contain a higher
level of difficulty on a linguistic level. However, when a possibly challenging meet-
ing between cultures takes place, the discovery of something unknown, then the
language ought to be more accessible. This also proves how crucial it is for the
educator to be aware of aims and what those entail for the learners.

2.4. Pedagogical aims

Since considering the possible pedagogical aims of literary texts is the most com-
monly discussed aspect in connection with literary texts in the language class-
room, | deliberately pay less attention to it here. Countless different approaches
can be seen in the literature on the topic: transmitting aspects of the culture of
the target language (daily cultural habits, cultural heritage), linguistic development,
and personality development. In addition, it can be treated as a natural motivating
factor, a basis for communication or work that might focus on the aesthetic aspects
of literary texts. Some approaches even try to integrate all of these (e.g. Dalmau et
al. 2012). The main reason | do not go into detail about these possibilities is that |
am convinced that any aim can be valid as long as it is the right fit for the learners. A
balanced, well-constructed learning process in my view involves all of these goals
at one time or another, therefore, artificially allocating a hierarchy of importance for
these aims is pointless. They are not intrinsic aspects of texts or constraints for text
choice but are always dependent on the wider learning process and the specifics
of the learners.

3. Methods in practice

My second main category is that of methods used to work with the chosen text,
which is of equal importance to text selection. While methodological decisions are
closely linked to all factors already discussed, and the choice of suitable practices
cannot be unlinked from the specific attributes of a group, pedagogical goals, and
constraints of time and space, treating this category as a separate, crucial entity
emphasises the necessity of conscious consideration of methods used. This is
particularly important to defeat the misconception that a well-chosen text will by
definition motivate and engage learners. On the contrary, it is indispensable to find
the right methods to draw out the full potential of texts and allow active, in-depth
work regardless of prior interest in learners.

As mentioned before, teachers already utilize a large variety of tools that can
be of use with literary texts as well. The goal should not be to overwrite existing,
successful patterns, but to consciously build on them and integrate new methods
into their ranks. This is particularly important with literary texts as their aesthetic
qualities and their potential for emotional and intellectual involvement require an
approach sensitive to such layers.

The twenty-one sources vary greatly in how they treat the methodological as-
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pect of working with literary texts. Kouvari and Margaroni (2012), for instance, do
not pay attention to ways of working with the text beyond making a case for using
concrete poetry in the classroom. Szenasi (2012), despite showing a high level of
sensitivity in questions prompting interpretation, only highlights the importance of
playfulness with children. This widespread misconception often results in teachers
ignoring the importance of engaging activities with young adults or especially adult
learners. My own experience as a drama teacher, however, taught me that the
thirst for engaging activities, varying modes of expression, and a playful approach
are not age-specific, and can benefit learners of any age or proficiency level.

Another aspect to be taken into account is the importance of considering all
three phases of the reading process and taking into account the activities accord-
ingly. These three phases are: before reading, during reading, and after reading.
This is fundamentally similar to the approach modern language textbooks have to
any topic, and so should be familiar to teachers. And yet, many sources pay no
attention to these phases. Hollo (2019) only gives ideas for activities after read-
ing (summary, message of the short story, comprehension questions, discussion
of personal and cultural habits). Similarly, Szita’'s (2002-2012) otherwise carefully
and intelligently constructed worksheets only give activities for after reading (true/
false exercises, grammar exercises, cultural aspects, style of writing, etc.). Such
approaches suggest an attitude that takes the basic linguistic and thematic under-
standing of the literary text for granted, and a personal language challenge more
than anything else. In Table 1, | compiled all activities suggested by the sources
used, allocating them to the three phases, even if the given source only describes
the process and makes no reference to the importance of the phases.

TABLE 1
Activities used in connection with literary texts

Activities befo- | Activities du- Activities after reading
re reading ring reading

Content topic intro- - comprehension guestions: discussi-

aspects duction: short on (Floris 2004; Hollo 2019; Reimao
discussion, 2020)
guessi- - comprehension questions in writing:
ng game, true/false, open questions, etc. (Szita
vocabulary, 2002-2012; Puig 2017, 2019)
brainstorming - summary (Holl6 2019)
(Alemi 2011) - two true and three false statements

about the story (Koutsompou 2015)

- order of events (Szénasi 2012)

- discussion of personality traits of the
character based on the text (Dalmau et
al. 2012; Puig 2017, 2019)

- discussion of the background of
characters, why they are the way they
are (Alemi 2011)
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Language - difficult voca- | - underlining - understanding language (Alemi 2011)
aspects bulary (Alemi unknown wor- | - grammar exercises (Dalmau et al.
2011) ds (Koutsom- | 2012 ; Szita 2002-2012 ; Lazar
pou 2015) 1994 ; Puig 2019)
- glossary (Szi- | - search for vocabulary connected to a
ta 2002-2012) | given theme (Dalmau et al. 2012)
Context - information - more information about the text (Floris
about the 2004)
author (Crahay - information about the author (Szita
2020; Puig 2002-2012)
2017, 2019) - discussion about the author’s style
- assessing (Szita 2002-2012; Puig 2017)
previous - internet research (Dalmau et al.
knowledge 2012; Szénasi 2012)
(Koutsompou - discussion about cultural aspects of
2015) the time of story/writing (Dalmau et al.
- anticipation 2012; Holl6 2019; Szita 2002-2012;
guide (Jimola Puig 2019)
2017)
- historical
and cultural - discussion of the broader context of
background the story - argumentation (Floris 2004)
- internet - discussion of the broader context of
search (Puig the story - personal opinion and/or
2017, 2019) connection between the lives of lear-
- radio prog- ners and the text (Alemi 2011; Dalmau
ramme and et al. 2012; Floris 2004; Koutsompou
interview with 2015)
the author
(Martin de
Ledn & Garcia
Hermoso
2020)
Strategies - close read- - reading strategy practiced with
ing - iceberg | another text (Reimao 2020)
theory (Re-
imao 2020)

- collaborative
reading (Blyth
2013)
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Creative - associa- - watching the | - giving a title as a form of interpretation
interpretive tions on the performance (Lazar 1994)
activities title, guessi- of the chosen | - what happens next (Alemi 2011;
ng content extract (Cra- Koutsompou 2015; Martin de Ledn &
(Floris 2004, hay 2020) Garcia Hermoso 2020)
Koutsompou - gap filling - improvisation with two characters
2015, Lazar (reconstructi- | (Alemi 2011)
1994; Puig ng poem with [ - writing dialogue (Crahay 2020; Mar-
2017, 2019) missing lines) | tin de Leon & Garcia Hermoso 2020)
(Lazar 1994) - creative writing exercises (Reimao
2020; Alsyouf 2020; Lazar 1994;
Bernal Martin 2012)
- letter writing (to a person from the
time of the story about cultural diffe-
rences)(Dalmau et al. 2012)
- writing an article connected to a broa-
der context or an event in the story
(Dalmau et al. 2012)
freedom of gamification:
text choice - board game (Martin de Leon & Garcia
(Reimao Hermoso 2020)
2020)

As can be seen, the third phase gets the most attention from the sources and
includes the most activities while the second is largely ignored. Furthermore, the
number of traditional activities is high, learners are predominantly expected to par-
ticipate in pair or group discussions, or answer questions from the teacher. This is
often true even for thematically rich worksheets with a variety of engaging content
(e.g. Puig 2017, 2019; Dalma, et al. 2012). Therefore, | want to draw special at-
tention to a few approaches that go beyond such forms and try to find innovative
modes of expression.

3.1. Creative activity types: gamification, parallel text methodology, role on
the wall

Martin de Ledn and Garcia Hermoso’s (2020) article is a kind of summary of re-
search findings, therefore, it does not focus in detail on specific methods, however,
there is mention of a number of ideas that are worth discussing. The researchers
aimed to develop empathy towards characters in the texts used in the classroom,
hoping that this empathy would then also manifest in everyday communicative con-
texts (41). While working with children, the importance and possibilities of gami-
fication are mentioned and the text suggests creating a board game to the story
used in class. While details are not given on how they envisage this, it is a particu-
larly unexpected and potentially engaging form that is worth considering not only
for children. Another creative task mentioned is interviewing the main character of a
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story, which in this example the learners are prepared for by listening to interviews
with the writer. Similarly, writing dialogues for characters, or finishing a chapter are
all creative ways of engaging with a story and its characters. Furthermore, they de-
velop linguistic skills and style of writing, and imagination, and highlight the creative
use of language.

Another particularly useful idea is that of parallel text methodology suggested
by this source, which means the use of two (or more) texts at the same time. In this
text, the reason for such an approach is a similarity between characters’ attributes,
however, | would see the possibilities of going beyond thematic similarities. Using
extracts from a variety of literary texts teachers can emphasize the heterogeneity
of literature, which might help reluctant learners to dare engage with texts and be
aware that the dislike of one particular text is not a failure and a different type of
text might prove a better fit leading to joy and success. In addition, teachers might
gather information about their learners by observing their ways of interacting with
extracts, which might facilitate the choice of materials for the future learning pro-
cess. Furthermore, the freedom to link thematically similar extracts from different
types of literary texts allows teachers to create source material that can be used
according to learners’ needs. For instance, a set of character descriptions from
different works may be used even with beginners as describing the characteristics
of a person and describing themselves is generally the first large thematic unit in
the learning process. Using extracts of literary texts that thematically link to this
area of learning allows the extended use of the acquired vocabulary and expands
it. Moreover, literary contexts may raise an often tedious and repetitive topic to a
complex and meaningful level that requires an active interpretive act from learners
rather than the mechanic repetition of learnt structures. This might also be used to
help learners experience how simple linguistic choices influence the communica-
tive effect, which is an understanding necessary for any language speaker.

Such activities can be used to draw attention to how even simple language use
involves creative input, which can be an invaluable early experience that can de-
velop the ability to make interpretive comments or choices in activities on higher
levels. Another highly useful activity | additionally suggest is called role on the wall
which is often used in drama pedagogy. It could be used to collect attributes of
characters from a literary text but also as a way to enhance creativity in a simple,
low-anxiety way by collaboratively creating a new character. Even beginner lan-
guage learners have enough resources to collect expressions about appearance
and personality, always paying attention to the input of all members of the group
in order to create a fully-fledged character that might be a useful source for more
work later on in the learning process, as a basis for collective story building.
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3.2. Creative writing

Interestingly, in the CEFR 2020, all writing by learners (e.g. a letter to an imagi-
nary friend) is categorised as creative writing, which means the expression is not
exclusively used for texts created for aesthetic purposes or for the methods used
to create them. This attitude draws attention to how regularly learners are already
expected to use their creative imagination in the language classroom. On the one
hand, this means attention must be paid to preparing them for such forms of ex-
pression, and, on the other hand, it proves that there is no need to hesitate about
expecting complex creative utterances from learners as those are not that far re-
moved from already existing tasks.

3.2.1. Cento and transformative writing

Alsyouf (2020) presents the method of cento, which is a kind of creative writing
process where learners freely use lines from several poems (written by one or
several poets) to create a new poem. For this, Alsyouf offers a selection of Shake-
speare sonnets, then tells learners to determine a central theme and select and
combine lines accordingly to create a self-contained new poem. This way learners’
imagination and creativity are challenged and developed, and they grow more con-
fident in creating texts of their own. The process described by Alsyouf has several
deficiencies: mainly the lack of preparation or activities to help the reading pro-
cess, creating the illusion that reading and understanding Shakespeare’s sonnets
do not require attention in itself. However, despite the lack of attention to this part
of the process, the form itself is highly useful.

Transformative writing is regularly used in language learning, for example,
longer texts are often cut up and have to be rearranged by learners with the help
of logical progression of thoughts and the use of linguistic elements (e.g. linking
words). Creative transformations use the same principle, but rather than attempting
to find a single correct answer, learners have the freedom of creativity. Creative
transformative writing contains activities that require active attention to language
use (sentence structure, connection words, word class, etc.), and simultaneously
allow meaningful creativity. The creative transformation from Alsyouf's example can
be modified and used for work on a single poetic text in the preparatory phase.
Learners might be told to rearrange the cut-up lines of a poem according to their
own taste, emphasizing that the goal is not to figure out the original poem but to
find a coherent, meaningful text they like. When reading the different versions, it is
advisable to discuss possible differences in meaning as well as linguistic ways in
which lines are connected. This allows learners to form a deeper, active connec-
tion with the text before they are asked to read the poem for the first time.

A similar aspect of creative writing can be found in Crahay (2020), where a French
dramatic text is used for beginners of French in higher education. The play consists
of unfinished sentences that learners are required to find creative ways to complete.
Crahay emphasizes that while there are linguistic constraints to this, within those
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constraints learners have the chance to find creative, often unexpected ways of ex-
pression (80). Similar gap-filling type activities are given by Bernal Martin (2012) in a
Spanish language learning context, where beginner learners are expected to create
a poem by filling in a blueprint text according to simple instructions. These forms of
“poema personal” and “poema acrostico” are creative forms that can be easily used
in new groups as part of them getting to know each other (35-36).

3.2.2. Erasure or blackout poetry

Not considered in any of the sources, but equally useful for classroom work is era-
sure or blackout poetry. This is a different form of transformation, where parts of
the source text (usually prose) are crossed out. The remaining expressions form a
self-contained, meaningful poem. Similarly to the previous examples, learners are
expected to create new texts by transforming existing literary materials. Awareness
of the rules of the language is equally important, adhering to them or deliberately
breaking them in creative ways is crucial while learners have the safety of an exist-
ing source material to work from.

One aspect of erasure poetry | find highly useful is that it can be approached
in a variety of ways. The text used as a basis can be anything depending on the
pedagogical aims of the activity. The focus might be on different genres (creating
poetry from prose), or even the transformation of informative texts into forms of
literary expression. When learners have reached higher language proficiency, they
may be given additional challenges (e.g. central theme or form), but on lower levels
rather simple, one-line sentences can be expected. Even single sentences can
be the basis for further work as they might be further combined to create a sort of
poem using all sentences of the group.

In terms of text selection, | see two possible approaches: learners might be ex-
pected to read, understand and engage with the material in a variety of ways, and
this transformation might be one of them. In that case, it is important to choose a
literary extract that will not prove too challenging for the learners. However, if the
goal is to create texts that can become the main focus of classroom work, even
challenging texts can be used that exceed the proficiency level of students. This
way they are expected to endure not understanding all elements, a task usually
highly challenging for learners, and find meaning based on linguistic elements they
already know. Especially in a group with varying proficiency levels, the poems cre-
ated by them might vary significantly. Thus, teachers can use the imaginative work
of their learners to make observations on future learning goals and aim to decrease
differences within the group.
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3.2.3. Micro-fiction and interpretive strategies

The little texts created in the previous section share similarities with the already
mentioned micro-fiction category, and it is possible to work with them similarly.
When working with micro-fiction, Reimao (2020) uses the so-called iceberg theo-
ry, according to which the text itself is only the visible tip of the iceberg and hides
information on the sequence of events, characters, and themes. In Reimao’s case,
a text selected by the learners was used to develop strategies of reading and in-
terpreting that they could later deploy with other texts. The examples in this source
are for Portuguese language learners, but, especially in English, it is very easy to
find such examples online. One of the most well-known examples of such fiction
is the six-word story anecdotally attributed to Earnest Hemingway (though the con-
nection is not proven): “For sale: baby shoes, never worn”. Such examples can be
found on the internet, but small extracts of literary texts chosen by the teacher can
function in a similar way, independent of the work itself.

It is important to further highlight, that Reimao is the only one out of all sources
used here (and among all sources | have encountered recently) that attempts to
give learners strategies for reading and interpreting literary texts that they might
use not only in the specific context but when interacting with other types of texts
as well. The general lack of focus on this aspect is problematic and ought to be
remedied.

3.4. Reading as a social activity - eComma

Finally, it is important to highlight another unique source. Not for the obvious rea-
son of using modern technology as a tool, but because this is the only instance
where reading is not seen as a solitary activity but rather a social one. Blyth (2013)
introduces the program called eComma and its array of potentials by presenting
the observations of several case studies. The program was created in 2009 by
the English department at a Texan university and originally aimed to help students
of English literature to work with literary texts. However, soon language education
began to regard it as useful, and after a full reworking of the program in 2010/11,
it became an open source tool that now anyone can use.

Without going into the specific details of the four case studies, it can be said that

they generally used eComma in the following ways:

- giving groups of learners different tasks, asking them to pay attention to differ-
ent aspects of the text and mark them for all to see (poetic devices, different
past tenses, singular/plural, active/passive sentences, etc.)

-looking for content in collaboration (less time looking for new vocabulary for the
individual as others might have already looked those words up)

- reactions to content, adding first thoughts and interpretations to be used as a
basis for further discussion.

These are all examples of how reading becomes a collaborative effort rather

than a challenge that learners have to face by themselves. In addition, by collabo-
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rating this way, learners can also learn from each other's reading strategies. Fur-
thermore, the teacher, too, can draw conclusions with the help of the program’s
various features. For example, if a part of the text contains too many annotations, it
can indicate that further work with it is necessary. Additionally, conclusions can be
drawn about individual learners’ reading strategies (e.g. who focuses on grammar,
who, on vocabulary, who, on content with a global understanding of the themes,
etc.).

One particularly useful example Blyth mentions is how a teacher might influence
the reading process without directly giving instructions, which might disrupt the
natural flow of work. In the case study, learners were expected to read a poem
and reflect on their own reactions to it by commenting on parts of the text that
affected them. During this process, the teacher noticed it would be beneficial to
draw the students’ attention to some interpretive factors, but did not want to give
the impression that the work being done was wrong or not valuable. So, instead
of direct instruction, the teacher added his/her annotation to the text, highlighting
certain aspects. This was successful, as certain learners noticed and commented
on this annotation while others began adding similar thoughts to other parts of the
text. To me, this example shows that the teacher, by putting themselves in the po-
sition of yet another reader, and without adding stress and the feeling of concrete
expectations to the process, managed to positively influence the reading and inter-
pretation. This is a good example of how a technological tool, when used well, can
help in a variety of ways.

In my opinion, redefining reading as a social activity is a particularly useful app-
roach. Recently, the connection between reading and social media has been
increasingly present. Content creators on Youtube, called BookTubers produce
videos containing book recommendations or book reviews on a variety of topics
(for example, award-winning books, translated books, and books for different
countries), and book recommendations can be found on TikTok, using #BookTok.
Often reading lists of celebrities are in the centre of attention, or books read by
specific characters in TV series or films. The site named Goodreads is specially de-
signed for book recommendations and reviews but wears attributes of social media
sites, like the possibility of friending or following people, liking their content, etc.

Regardless of what one might think of social media and the way such sites ope-
rate, the existence of these connections with reading shows the existing need in
society for reading and storytelling to be a social activity. It is useful for teachers to
react to this existing need. While a large number of existing authentic video mate-
rials might be used in class, it is especially important to highlight the possibility of
integrating certain forms, themes, or attitudes into the learning process. For exam-
ple, a popular English BookTuber uploaded a video in May 2022 titled books i'd
sell my soul to read again for the first time. He passionately talked about books
(both classical and contemporary) that he had loved to read for the first time without
knowing how they would end. The video closes with the sentiment that while he
cannot read these books for the first time again, the viewers can (Jack Edwards
2022). This is a good example of how talking passionately on any topic can have a
strong effect on the actions of other people. Rather than telling learners to describe



111 |  Katalin Agnes Schmidt

the last book they have read, teachers might tell learners to create a video (or short
presentation) with this title, introducing three books that had a profound effect on
them. While the language requirements differ only minimally, the emotional involve-
ment of learners is higher. The same user at the beginning of May hosted a reading
livestream on YouTube, where he was simply reading a book for thirty minutes in
silence and so tried to motivate viewers to join in with a book of their choice. Over
35 thousand viewers joined the event (either live or in the weeks since then to mo-
tivate themselves to read for a set time). This kind of communal experience can be
easily used to motivate reading at home, either for a specific reading assignment or
as a way to motivate learners to build their own sustainable reading habit. These are
good examples of how certain situations in the digital world can be useful sources
for the language classroom; hence, their existence shows real-life needs that can
be adapted for the needs of language learners.

4. Summary

Observing a part of the literature on how to integrate literary texts in the language
classroom (specifically those texts that offer practical advice), it can be concluded
that the same topic can be approached in numerous ways, with a wide array of
emphases. This leads to a broad range of innovative and valuable approaches and
ideas that can enrich our methodological tools. However, it is also evident, that
basic guidelines in approaches to literary texts are largely missing. There is a need
for research that would go beyond running circles around aims and potentials and
would offer universally useful aspects and methods in order to support teachers
practically in integrating literary texts into their teaching processes in the best pos-
sible way.

Based on the variety of methodological ideas proposed, first, | analysed the
suggested aspects of text selection, which showed a particularly eclectic picture.
In addition, | highlighted particularly innovative aspects of the sources and attempt-
ed to add some of my own. In Table 2, | sum up briefly the aspects that have been
mentioned and formulate a number of questions teachers should consider when
working with literary texts in the language classroom.
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Summary of Key Ideas

Aspects of text selection

Some innovative methods

1. Framework: space and time

How much time do I have for the entire
process and for each part of the pro-
cess?

How much time do we have in class,
and how much time can | expect stu-
dents to work at home?

How much time do | want to dedicate to
reading vs. activities?

What is the learning space like? What
constraints and possibilities does it
have?

Is it easy to move around?

Are there any objects that can be
integrated creatively into any of the
activities?

drama-based pedagogy:
- freeze frame

- tableau

- role on the wall

2. Learner competencies: proficiency
level, literary competency

How much practice do students have
with interacting with literary texts?

What reading strategies have they acqui-
red so far?

In what ways do they generally interact
with texts (reading for information,
reading for pleasure, reading as an
assignment, etc.)

What habits and strategies do they have
negotiating interpretations with others?
Can they easily access strategies and
experiences used when reading in their
first language?

Is the text accessible for them with
regard to their language proficiency?
How much explanation/help is needed
to make the text accessible? Is that ade-
quate, or too much, not enough?

- creative writing: cento

- creative writing: erasure/blackout poetry
- a letter to a character

- an interview with a character
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3. Age and interest

How old are my students?

What topics are they generally interested
in?

What are their literature-specific intere-
sts, if any? Do these align with assump-
tions about their age?

What (cultural and personal) back-
ground do my students have?

What are their attitudes towards reading
in general?

What attitudes might they have towards
certain topics of the selected text?

- designing book cover

- gamification (boardgame)

- "casting” based on the attributes of a
character, what actor might play them

4. Pedagogical aims

What aspect of work with literary texts
is my immediate concern? What are my
possible secondary or tertiary aims?
Do I want to work with specific aspects
of language? (e.g.: describing people,
different past tenses in stories, commu-
nication situations)

Do | want to use the text for cultural
enrichment? (e.g.: social and situational
aspects of communication, the role of
women today and in the past, minorities
in different cultures, learning about
important literary works of a certain
culture)

Do | want to use the text to allow perso-
nal development? (e.g. respect towards
other cultures or groups, the ability for
self-expression, negotiating different
opinions respectfully, forming a habit of
extensive reading, learning to read for
pleasure)

- eComma: reading as collaboration

- reading as a social activity: Booktube,
BookTok, Goodreads, etc.

- iceberg theory as a reading strategy

Though | hope this paper has managed to sum up some ideas that will prove helpful
for the existing teaching practice, | am convinced that more articles on the topic
are needed that give tangible advice, allow discussion about approaches, and dis-
cusses case studies of the potential uses of new methods. That is the only way we
can move beyond the uncertainty that currently exists in connection with the use of

literary texts in the language classroom.
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.Kéziratlapok az iréasztalomon: a varos legutolsékori térténetének kaotikus, tépett fejezetei. Tort-
énelmet irok. Az aulikus kor dics6ségét foglalom szavakba. Keresztmetszet, alom az alomban.”
(Ariel von Ladik; Trenka Csaba Géabor: Szaurusztanc; 81)

Vannak irok, akiknek barmely konyvét lapozzuk is fel, hamarosan az az érzés fog
el, hogy ugyanott, ugyanazon tereken, élettorténetekben, problémak kozt, nyelvi
és képi megoldasoktol kortlvéve jarunk, mint a legutdbbinal. Pedig a hdsok és a
sorsok, az azoknak kdzeget szolgaltatd varos, s6t maga a miben felépitett vilag
sem a szo szoros éertelmében ugyanaz... és megis. Minden bizonnyal ezt nevezziik
stilusnak.

A Szaurusztanc (Trenka 1994; 2015) Trenka Csaba Gabor masodik regénye

1 A dolgozat az ElImélethalézatok a human tudomanyokban (Teoretické siete v humanitnych vedach)
ciml VEGA-projekt részeként készllt. A projekt kodja: 1/0208/22.
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volt?, elészor 1994-bend, majd 2015-ben jelent meg, részben atdolgozva. Az elsé
mU, az Egyenlitéi Magyar Afrika (Trenka 1991; 2010) alternativ torténelemként
szervezddott, ahol a masodik vilaghaboru gyézteseiként a nemzetiszocialistak ke-
rultek a szovjetek helyére, az ujra felosztott gyarmati Afrikabol pedig a csatlos Ma-
gyar Kiralysagnak is jutott egy szelet. A regény tehat ugy jatszodik egy alternativ
Magyarorszagon, hogy a szerepldi valojaban egyszer sem jartak annak europai
terliletén. A Szaurusztanc torténeteinek azonban mar Budapest, pontosabban an-
nak egy parhuzamos valosaga ad hatteret, de ugy, mintha ennek is tébb rétegét
latnank, s e szférak hatarai éppugy elmosodnak, amiként a valosage és a fikci-
6¢é is. A Szaurusztanc szamos elemet atvett és Ujragondolt az Egyenlitéi Magyar
Afrikabol, s egyszersmind olyan Uj megoldasokat is alkalmazott, amelyek a mabdl
szemlélve a szerz6 késébbi mlveit alapoztak meg, példaul a La Grande Image
(Trenka 2017) nemzeti, izolacionista s féként iszlam Magyarorszagat. Kulturak ke-
veredése, szélsdseges élethelyzetek, flilledt és mindent atszévd erotika, festoi
szinkavalkad, a széveg vilaga €s a mi valosagunk kozti hataratlepések. A trenkai
proza kulcsjellemzéi kdzt ezek biztosan ott kell szerepeljenek.

Az aldbbiakban a Szaurusztanc szévegkozeli elemzésére vallalkozunk. A munkat
terjedelmi okokbol két részre bontjuk; a folytatas a folyodirat kdvetkezé szamaban
lesz olvashaté. A dolgozat alabb kdvetkez6 els6 szakaszaban a talalt kézirat s vele
a hataratlépés jelenseégeét, az alternativ valosag/torténelem jellemzdit és athallasait
taglaljuk majd. A dolgozat masodik felének homlokterében a regény térténeteinek
talalkozasi helye, a kocsma kronotoposza all majd, ezen tul pedig elemezni fogjuk
a mu kulcsszimbolumait is. A regénypoétika taglalasa soran az dnreflexiok eéppugy
szbba kerlilnek, amiként a széveg- és alkotaskdzi megoldasok, s egyaltalan a klasz-
szikusan trenkainak mondhato lirai prozanyelv is.

Talalt kéziratok és hataratlépések

A Szaurusztanc egy tudositoi elészoval indit, ami féként a szerzéjének birtokaba
kerult ,furcsa, kissé megpdrkolodott keziratkdteg” kapcsan értekezik. Jegyzdje
leszdgezi, hogy az olvasokdzonségnek valo kdzreadas egyedlli feltétele az volt,
hogy a szdveg utjarol, kézbesitdéjérél nem ejt majd szot. Ennek fényében ironikus
elézékenységgel maga is ,.engedélyezi’ az Osszeeskiivés-elméletek gyartasat a
kézirat kapcsan, s annak hitelessegeérdl is hasonlo felhangokkal ir:

2 A regény keletkezésérdl igy vall a szerz6: ,,Mibdl is szlletett? Hat részben hasznalni akartam valahol
ezeket a gydnyoru utcaneveket. Gyézelmes Pelikanok Utja... vs. Vaci ut. Alkiralyok ker{tlje (Deéak
tér). Alkonyrokak tere. Asszir kerlilet. Szasszanida park. [...] Aztan akkoriban éppen ujra elkezdtem
nagyon utalni ezt a félbalkani banankoztarsasagot, amiben élink. [...] Meg volt egy rakas haverom,
akik mind nem tudtak, hogy szerelmesek-e, és ha igen, akkor kibe, hogyan és mennyire halalo-
san. [...] Azt hiszed, utcanevekrél, hatalomgytriickékrdl meg szerelemrdl szol, pedig nem” (Trenka
Web).

3 A regényrél nyomtatasban szliletett, gyakorlatilag egyetlen hir olyannyira megmosolyogtatdan
félreolvassa azt, hogy sziikségesnek érezzlik kézolni: ,, Trenka Csaba Gabor regénye napjainkban
jatszodik a févarosban. A fiatal szépiré mivében azt boncolgatja, hogy mi is tortént az elmult évek-
ben az itt él6 polgarokkal. Valtozott-e életlik, s ha igen, milyen modon, a szereplék ismerik-e az 6ket
korllvevo vilagot” (Pest Megyei Hirlap 1994, 7).
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[Hliteles-e az alabb kévetkez6é dokumentum, s ha igen, mihez képest? Egy villamosjegy
blintetéjogaszok altal megfogalmazott fenyegetései garantaltan hitelesebbek (Trenka
2015, 3).

A kézirat szerzéjén, Ariel von Ladikon tul, aki egy éwvel a kozreadas el6tt még a
Hasemita Part tajekoztatasi fébiztosa volt, a tudositdé a szévegben megjelend sze-
replék egyikének valddisagardl sem tudott hitelt érdemld bizonyitékokat szerezni,
sajat bevallasa szerint hiaba kutakodott a kdzoktatasi intézmények és a rendérseg
nyilvantartasaiban vagy akar a kivégzettek listaiban is, ami ugyancsak a hitelesseg
kétsegbevonasat erésiti.

A tudosito kvazi elészavabol mindezen tul egy pacifikalodo (fé)varos képe, s a
hasemitak regnalasanak utolso pillanatai bontakoznak ki, ezek hitelét viszont a kéz-
irathoz labjegyzetek formajaban hozzaf(izott kommentarok vonjak kétségbe, me-
lyekbdl nem is pusztan csak a hasemita uralom visszarendez6dése lesz kiolvasha-
10, de a tudositod halala is. Ugyanis amig az utébbi a TCG monogrammal szignozta
irasat, addig a kotet 42. labjegyzetekent feltiintetett kommentar a kdvetkezoket al-
litia: ,,az elvetemult Trenka Csaba Gabor [...] azéta sajnalatos, bar jol megérdemelt
baleset aldozata lett” (Trenka 2015, 49). Amennyiben TCG-t az imeént idézett meg-
jegyzes Trenka Csaba Gaborjaval azonositjuk, ugy kijelenthet6, hogy a talalt kézirat
elészavat a szamunkra Szaurusztancként ismert regény szerzéjének nevét viseld
tudosito jegyzi, aki viszont a keziratra késdbb rarakodott kommentarok szerint mar
halott. Mindez hathatosan felerésiti azt, hogy a muvet a parhuzamos valésagok mu-
fajanak jellegzetesseégei szerint olvassuk.

Meg kell jegyezni tovabba, hogy a kommentaroknak - melyek idében tehat a kéz-
irat keletkezése, és az iméntiek szerint az ahhoz csatolt el6sz6 keltezése utan irod-
tak - 0sszesen harom rétege kilonithetd el. Ezek egy nyomozas, felhajtohadjarat
bizonyitékaként kezelik a kéziratot, jobbara az abban szerepl6 karakterek el6kerité-
sét iranyozva el6. Mindez legalabb részben arnyalja a TCG szignot hasznalo tudosi-
16 kutatasainak sikertelenségét, hiszen a felmertlt neveket e cenzorok valddiakként
kezelik, ilyenforman pedig a kézirat hitelességét erdsitik. A megjegyzések tovabba
az alternativ vilag torténetének elérehaladasarol is tudositanak. Az elsd, kurzivalt
labjegyzetek formajaban jelentkezé kommentarird von Ladik utddja a fébiztosi szék-
ben, aki azon tul, hogy bizonyitékokat gytjt elédje ellenében, rendre kijavitja annak
egyébkeént Budapestet kdrvonalazo varosrész-, utca- és téermegnevezéseit is. A Vo-
rosmarty térbdl igy lesz Hasemita Rozsak tere, a Rézsadombbol Larion kertilet, a
Bem térbdl Szasszanida park, a Dunabol Da Nang, a Il. Janos Pal iskolabol Omar
Sharif iskola, a Kossuth térbdél Aga kan tér, a Szent Istvan templombdl pedig Omaj-
jad mecset stb. A meg nem nevezett utod tudosit Trenka halalarol, 6 iranyozza eld
az elsd elbkeritéseket, a hasemitizmus mint ideoldgia és rendszer iranyaban valo
elkotelezédése pedig a hasemita visszarendezddést is igazolja. Ehhez jarul hozza
az eplletek es terek atnevezése is, ami a rendszer megkeményedéserol tanusko-
dik, hiszen utdbbi vélhetéen ezek altal kivanja mindinkabb a maga képére formalni
avarost.* Az els6 kommentariré jol lathatdan nagyon is tisztaban van az Ariel von La-

4 A regény 43. oldalan emlegetett Jovékori Torténelem Tanszék paradox megnevezése ellenére lehet,
épp ezen atirasok megtervezésében toltotte be nevében hordozott szerepét.
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dik altal megnevezett varosrészekkel és azok Uj nevével. A masodik megjegyzeésiro,
Gutter-Vagvolgyi Afranius csak a 111. oldalon csatlakozik, s amellett, hogy el6dje
gyenge szellemi képességeit - ezekrél annak esetlen, hiledezé kommentarjai ele-
ve tanuskodnak, nem is beszélve az olyan ballépésekrdl, mint mikor Sforzat az elsd
Birodalom csaszarakent, Nérot pedig kézepkori hercegkent emliti, nem pedig for-
ditva - és hanyag munkajat kritizalja, ezaltal is annak alkalmatlansagat, blinrészes-
segeét bizonygatva, a beperlenddk listajat is kiszélesiti. S6t, az elsé megjegyzésével
rogton egy eplilet megnevezésének korrekciojat vegzi el, amikor is a von Ladik altal
még Matyas templomként emlegetett, a masodik kommentarird altal azonban mar
Abu Iszmail mecsetre keresztelt szentelyrdl igy ir:

Abu Hasszan mecset. A legujabb kutatasok kideritették, hogy Abu Iszmail elarulta nemze-
tlinket, igy nem érdemli meg, hogy barmelyik szent hely a nevét viselje (Trenka 2015, 111).

Mindez azt jelenti, hogy a visszarendez6dd hasemita struktura folyamatosan belsd
hadjaratokat is folytat, amit mi sem tetézhetne be jobban, mint a kdtet végén olvas-
hato utolso, egyeduliként félkdvérrel szedett - tehat a harmadik kommentarirbhoz
tartoz6 - megjegyzés, melynek jegyzdje szerint Gutter-Vagvolgyi Afraniust is kive-
gezték, de immar a Nemzet Atyjanak parancsara. Utobbi azért is kiilénésen fontos,
mert a Nemzet Atyja a Legalis Fasiszta Partként ismert, a kézirat szerint a hasemi-
takkal kvazi koalicios partnerkéent miikodé szervezet legfébb vezet6jének titulusa.
Az § szerepeltetése Ujabb hatalomatvételt feltételez. Ugyancsak az utols6 megjegy-
zés mondja ki az akta lezarasat is, ami egyszersmind a regeny veget is jelenti.

A fiktiv vagy talalt kézirat toposzat mikddtetd regények kozul vitathatatlanul Cer-
vantes Don Quijote-ja az egyik legismertebb, magyar vonatkozasban pedig Ba-
bits Gdlyakalifaja éppugy ide kivankozik, amiként Wedres Psychéje is, az egyik
legfontosabb mégis Ottlik Iskola a hataronja, ahol hathatésan relativizalédik az
igazsag keérdése, amennyiben Medve kézirataba beleszévédnek B. B. reflexioi is
(Milosevits 2004). Trenkanal elsé ranézésre jol elklildnithetdk a kéziratra rarakodott
rétegek, a kronologia és a hitelesség korantsem olyan egyértelmd, mint ami a fenti
rekonstrualasbol kbvetkezne. Noha a Hasemita Part az ,.igazsag korat” és a ,totalis
demokraciat” is bevezette, a kocsmai asztaloknal il6 alattvaloi ekként értékelik az
allam mikodeset:

- Természetesen mindig az ellenkezdje igaz annak, amit a kormany allit - mormolta
egy agg alompolgar. - De vigyazzunk, mert kénnyen megeshet, hogy egy irracionalis
allitasnak az ellenkezéje is irracionalis (Trenka 2015, 12).

A kommentarirok egymast felliliro megjegyzései ugyancsak a bizonytalansagot eré-
sitik, amire a kézirat olyan tipusu szohasznalata is rajatszik, mint az allampolgar
helyett hasznalt ,,alompolgar”, amirél nem doéntheto el, hogy vegig az irénia kifeje-
z6dése, vagy pedig egy kdzponti elvaras hozadéka. A Couleur Lokalban Ariel von
Ladik altal begydjtott majd lejegyzett torténetek - amelyek a talalt kézirat tetemes
részet adjak - hitele ugyancsak a felmondoik dszintesegétdl, személyes szempont-
juk totalizalasanak meérteketdl, valamint von Ladik lejegyzéi hitelessegétdl fligg.
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Az egyértelmlséget tovabb arnyalja az el6szét jegyzé TCG azon megjegyzése,
amikor kozli: A toéredekes kézirat nagyobbik részét egy bizonyos Ariel von Ladik
irta” (Trenka 2015, 3). Mindez egyfeldl azért fontos, mert a fragmentaltsag a szo6-
vegben nincs jeldlve, ilyenforman nem vilagos, hogy ha hianyoznak, vajon honnét
hianyoznak bizonyos szakaszok? Mas volna a helyzet, ha a tudositd befejezetlent
irna, a ketté azonban nem ugyanaz. Az idézett szakasz azonban azt is allitjia, hogy
von Ladik csak a munka nagyobbik részét irta, a kéziratban azonban kizarolag a
labjegyzetek formajaban megjelené kommentarok kiilonilnek el a térzsszovegtdl -
ha csak az idénkent betoldott koltéi taj- és varosképleirasokat nem szamitjuk ide,
ezek azonban nyugodtan lehetnek a kiugrott fébiztos betoldasai is, a stilusukat te-
kintve ugyanis nem kulénulnek el a széveg tdbbi részetdl. Elkepzelhetd azonban az
is, hogy a ,nagyobbik részen” tuli szévegek alatt TCG csak a kommentarokat érti,
ami felkinalja azt a lehetéseget is, hogy az els6 kommentator altal emlitett Trenka
Csaba Gabor nem egyezik meg a tudosité TCG-vel, vagy akar azt, hogy a megjegy-
zés téved, és a kvazi alteregd mégsem hunyt el. Eszerint a felvezetd széveg akar
az idében utoljara csatolt résznek is szamithat, ami azt is megmagyarazna, hogy a
kommentarok miért nem érintik egyszer sem az el6szot. Ekként a tudosito altal be-
lengetett hasemita bukas is megerdsitést nyerhetne a Legalis Fasiszta Part javara,
amit pedig a kézirat végeén olvashato, utolsd6 megjegyzés erdsitene meg.

Milosevits Péeter a talalt kézirat toposzat a triikkregenyek egyik megoldasakent
mutatja be, magat a trikkregényt pedig mint a széveg linearitasanak megbontasa-
ban érdekelt jelenséget, a hipertext egyik elédjét, ahol a kdzreado elészavat és
a torzsszoveget link koti egybe. A triikkregeny ,[llegelterjedtebb valtozata az al-
dokumentum-regény, a talalt kézirat trikkje, amely a szerzd személyének (fiktiv)
megbontasa révén bontja meg a széveget; ennek »enyhébb« valtozata az, amikor
a kéziratot »kdzreado« szerz6 szévege révid bevezetére szoritkozik (Déry: G. A. dr
X-ben, Eco: A rézsa neve), a fejlettebb valtozatban viszont a »kdzreado« szerzd
is fészoveget ir, amely bonyolult viszonyban all a talalt kézirattal (Hesse: A pusztai
farkas, Ottlik: Iskola a hataron). A harmadik valtozatban nem talalt, hanem késziilé
kézirat korll forognak a dolgok; a mud az egyik szerepl6 altal irt regény irasarol (is)
sz0l (Bulgakov: A Mester és Margarita), sét ezen keresztll &nmagarol, a regény
irasarol (is) szolo regeény irasardl is tud beszélni (Esterhazy: Termelési-regény)’
(Milosevits 1998, 495-496). A Szaurusztanc leginkabb az elsé tipushoz all ko-
zel, de a rarakddo retegek, illetve azok nem minden szempontbdl egyertelmui id6-
rendje Osszetettebbé teszik ezt a megoldast, hiszen egyszerre tobb lehetséges
ertelmezést és forgatokdnyvet hagynak érvényben. Arrol nem is beszélve, hogy a
regenyben kibontakozo esemenyek értelemszerlen egy alternativ valésag mozza-
natai, nem pedig a miénké, ami a totalis hataratlépées érzetét kelti, hiszen a széban
forgo kézirat innen nézve nem pusztan egy kdzonséges talalt kézirat, hanem egy,
a miénkkel parhuzamos univerzumbdl valé fizikai termékként is felfoghato. A Szau-
rusztanc ,jideatra” keriilésének mikéntjérél azonban nem kapunk informaciokat.
Kapocskent pusztan a Trenka Csaba Gabor nevu alak marad meg, aki a szévegbdl
kibontakozo parhuzamos életein/alteregaoin tul egyszerre valik ekkent vilagok kozti
utazova, s marad meg a fantasztikus témak irant fogekony irénak.

Gyuris Norbert értekezese szerint a talalt kézirat toposzat miikodtetd strategia
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az, mely altal a posztmodern és a spekulativ fikcios irodalom a legkdzelebb ke-
rilnek egymashoz: ,,A posztmodern regény azért kényszerll arra, hogy vilagarol
szamot adjon, mert az olvaséban magatol értetéddéen meril fel a kérdés, hogy a
szbveg fikcid vagy a tag értelemben felfogott, tényekkel és térténelmi igazsagokkal
alatamaszthato valdésag-e. A tudomanyos-fantasztikus regény bizonyos alcsoportjai
kifejezett igényt formalnak arra, hogy az olvaso ugy olvassa 6ket, mintha a leirt fiktiv
esemenyek valdban megtorténtek volna. A posztmodern és a fantasztikus regény
modik a megtalalt kézirat toposzahoz, hogy legitimalja és hitelesse tegye a fiktiv
és hihetetlen torténetet, addig a posztmodern regény metafikcidos Onreflexioja a
regény fiktiv vilaganak ironikus tlkrézédése” (Gyuris 2011). A Szaurusztanc pe-
dig mindkettd egyszerre. A mi valosagunkban elsérendlien fantasztikus mu, sajat
parhuzamos valosagaban viszont a talalt kézirat toposza s a széveg egészét képe-
z06 textusok és kommentarok egymasra rakodasanak ismeretlen és elddnthetetlen
kronologiaja, illetve a dolgozatunk harmadik és negyedik fejezetében targyalt reto-
rikai és nyelvi problémaérzékenysége révéen posztmodern regény.

Parhuzamos valdsag és vilagépitési stratégiak

Vilagépitésének sajatossagai okan a Szaurusztanc spekulativ fikcionak tekintheto,
az alternativ kanonok kézt pedig leginkabb a parhuzamos valésagok zsanerében
helyezhet6 el. Utobbiak vilaga nagyban idézi a miénket: a kozeg a F6ld marad, nem
pedig egy teljesen mas, szamunkra ismeretlen univerzum, mint példaul A Gydrik
Ura esetében. A multiverzum-tedriak értelmében a parhuzamos vilagok sokszor
egy-egy aprocska mozzanatban kilénbdznek csak a miénktdl, maskor viszont
markansan eltérnek téle (Hellekson 2009, 453, 456-457). Egy korabbi dolgoza-
tunkban az alternativ torténelmi regények vizsgalatahoz felallitott elemzesi rendszer
(Baka 2020, 139-142) részben alkalmazhato a parhuzamos valosagok mufajara
is. A kettét mindenekel6tt az kildnbdzteti meg, hogy amig az alternativ tortene-
lemnél egy meghatarozott multbéli esemény maskeént alakulasa miatt rendelkezik
a regeny vilaga mas attributumokkal, mint a miénk, addig a parhuzamos valésagok
eseteben ennek a téréspontnak nincs kardinalis szerepe. Az alabbiakban tehat az
iment emlitett elemzeési rendszer leépcséi szerint haladunk.

A Szaurusztanc mindenképp térténeti (historikus) tipusu parhuzamos univer-
zum, hiszen a mi vilagunkra alapoz kdzegként, €s a mi multunk s jelenlink tekin-
tetében is relevans elemekbdl épitkezik. A todorovi terminoldgia alapjan emellett
pusztan kilbéndsnek €s nem csodasnak tételezhetd, hiszen nem dolgozik sem
természetfeletti, sem fantasztikus elemekkel, lényekkel stb. (Todorov 2002, 31).

A regény Karen Hellekson allohistorizmus kapcsan felallitott modell-kvartettje fe-
161 is megkozelithetd, s a tipusok kozlil leginkabb az entrépikusba illeszkedik, ami a
torténelmet - vagy esetlinkben inkabb a jelent - a rendezetlenseg és a véletlensze-
riség kettdse altal meghatarozottként jellemzi. A Szaurusztancban uralkodd kaosz
kétsegkivll ezt igazolja, noha az Ariel von Ladik altal a Couleur Lokalban megismert
emberek dsszefonodo tortenetei, ismétlédd vagy annak feltételezett elemei révén
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mégis mintha egyfajta elrendezettséget sugallnanak a vilagban, a teleologikus mo-
dellt is érintve (Hellekson 2001, 2-3).

Az alternativ torténelmek tipizalasanal meghatarozoak a téma neves kutatojanak,
Gavriel D. Rosenfeldnek a megkozelitési pontjai, nevezetesen, hogy az adott mu
disztopikus vagy utopisztikus-e a mi valosagunkhoz képest, hogy a kibontakozo
vilag és annak multja miként viszonyul a keltezés idejének fésodorbeli torténelem-
felfogasahoz, s hogy az egyes nemzetek szerzéi milyen torténelmi multhasadast
valasztanak (Rosenfeld 2007, 149-150).

Annyi bizonyos, hogy Trenka regénye a mi jelentinkhoz viszonyitva negativ par-
huzamos valésagot, tehat disztopiat épit ki. Barcsi Tamas Spekulaciok a szabad-
sagrol - Negativ utdpiak cimi dolgozata a huszadik szazad mainstream antiutopi-
ainak korpuszat alapul véve hatarol el négy tipust, melyek kodziil a Szaurusztanc az
ideologikus és a posztapokaliptikus kozt volna elhelyezhet6 (Barcsi 2011). A md
vilagat a Hasemita Part rezsimje hatarozza meg, relative erés jobboldali, nemzeti,
vallasos, patriarchalis és royalista felhangokkal. Az iménti fogalmak és szarmazékaik
hangoztatasan tul azonban a part tényleges céljairol nem sok der(l ki, pusztan
az vilagos, hogy tagjai a hatalom mindenaron térténd megtartasara torekednek.
Nem egypartrendszerrdl beszéllink viszont, hiszen a hasemitaknak ugyanugy van
ellenzeke - peldaul a Diakszévetseg, az Ellenzek -, amiként a Legalis Fasiszta Part
formajaban kényszerszdvetségesuk is. Utobbival egyltt alkotjak az ugynevezett
»also tizezret”. Az els6 szamu megjegyzésszerz6 definicidja szerint:

A Hasemita népmozgalom kivalosagait, valamint az dsi Legalis Fasiszta Part vezetdit,
a nemzet gerincét alkotd élcsapatot nevezziik also tizezernek, megkillénboztetésiil a
birodalmi kor korrupt és ostoba uralkodéi koreitdl, a felsé tizezertél (Trenka 2015, 30).

A févarosban mindvégig - sét, a visszaemlékezések szerint a multban is - hadial-
lapotszer( korilmények uralkodnak. Az eget helikopterek - légierddok - rojak, és
szUnni nem akaro agyutiz hallatszik. Az egyes utcak skalaja a biztonsagosaktol a
halalos fenyegetést jelentdkig terjed, mely kérlilményeket idénként pusztitd jarva-
nyok, maskor ciganylazadasok tet6zik - utobbi népcsoport az alternativ Budapest
joszerével ehbérért dolgozé munkasosztalya, kiknek varosnegyedét idészakosan
bombaval szérja meg a hasemita légilovassag.

A mu ’94-es keltezése révén a formalodo kelet-kdzép-eurdpai demokraciak
kritikajaként is ertelmezhetd, melyeknél az ideakként kezelt nyugati mintakba to-
vabbra is bele-beleszévédott a mult rendszer 6roksege. Nyilvanvaldéan nem ural-
kodtak hadiallapotszer( viszonyok a kilencvenes évek elején, amiként ma sem,
de a hatalmuk megérzéséért mindent megtevd, radikalizalodo, ftrivialis retorikat
mukodtetd és barkivel szdvetségre |épd partok napjainkban mar nem is csak a
szlkebb kézeginket jellemzik, ami pedig Trenka regényének aktualitasat is erdsiti.
Egy SF-mU sok esetben a radikalis tulzasaival allit gérbe tlkrét. A Szaurusztanc
epp egy erdsen jobboldali rendszernek, aminek viszont kilonds izt ad a nemzeti,
konzervativ Horthy-korszak jellegébe oltott, jobbara kozel-keleti, elvétve tavol-keleti
tonus. Kormanyzo, grofok, lovagok, miezzinek a Hasemita Part és a kiraly nelkili
kiralysag élén, ,rozsdavords alapon zdld csikos” (Trenka 2015, 162) zaszl6 alatt.



123 | BakalL. Patrik

A part nevének eredettorténete nem szerepel a szévegben, ha azonban a mi va-
I6sagunk referenciaként szolgalhat, ugy azt a maga szarmazasat Mohamed proéfé-
taig visszavezetd dinasztiaval azonosithatjuk, mely Jordaniaban - masként Jordan
Hasimita Kiralysag - mindmaig, a huszadik szazad elsé feleben pedig Sziria, Irak és
a mai Szaud-Arabia uralkoddcsaladja is volt. Huszein bin Ali al-Hasimi, a hidzsaszi
emir az egyik kulcsszerepldje volt az Oszman Birodalom elleni, 1916-18-as arab
felkelésnek, a nyugati hatalmak vegul megsem jarultak hozza, hogy az 6 vezetése-
vel - és egyaltalan - egy egységes arab allam j6jjon létre, noha al-Hasimi id6kdz-
ben mar a kalifai tisztségre is igényt formalt. Vegll a fiai foglalhattak el a fentebb
emlitett arab allamok tronjait (Wilson 1991). A regényben tehat feltételezéskeént
korvonalazhat6 egy kiterjedtebb, esetleg tovabb fennall6 Oszman Birodalom képe,
ami azonban ugyancsak a széthullas Utjara jut, melynek eredményeként a magyar
régio is megkapja a maga hasemita uralkodojat. Legalabbis egy ideig, hiszen az
alternativ jelenben immar csak a kormanyzo, majd a Nemzet Atyja iranyitotta kiraly
nelkuli kiralysagrol beszélhetiink. Mindez persze csak egy a lehetséges forgato-
konyvek kozlil, és az olyan mozzanatokra sem szolgal magyarazatként, minthogy
Palesztina az elsé kommentator szerint ,[a]zonosithatatlan, valoszinlleg fantazia-
szllte tajegyseg” (Trenka 2015, 29).

Ami azonban bizonyos, hogy Trenka itt teszi meg az elsé lepéseket egy keleties,
alternativ iszlam Magyarorszag kiépitése felé, melynek vizioja a La Grande Image
lapjain kristalyosodik majd ki, nem mellesleg a Kossuth altal megalmodott Osz-
man-Magyar Monarchia felbomlasat kévetéen. A Szaurusztancban viszont a Négy
Helyes Ut Pagoda és Leanyfégimnazium névendékei és apacai az Osztrak-Magyar
Monarchia nemesi csaladneveit idéz¢ arisztokratakkal kardltve meég egyiitt hall-
gatjak hol a miezzin, hol pedig a patriarka tanitasait. Utobbi tisztségekbdl tehat
meég egyaltalan nem kovetkezik sziiksegszerlien az iszlam jelenléte is, hiszen az
vallasként ugyanugy nem kerul emlitésre a szévegben, amiként a keresztenyseg
sem, ilyenforman pedig e meltosagok is csupan ujabb, kritikatlanul kezelt statu-
szok maradnak.® Bizonyos szempontbol ennek a homalyos kerettelenségnek egy
masik vetllete a regényben mukodtetett burjanzd névfetisizmus is, ami pedig egy
multietnikus kdzeget feltételez, vegylik csak példanak az egyes fejezetek kdzponti
figurainak nevét: Ariel von Ladik, Maray Lail, Nero de Sforza, Galgagyorkbdl valo
Salaam, Aila von Selmecz, Menghisztu Akela; a mellékszereplok kdzt aranyaiban
sokkal tobb a jellegzetes magyar név. Minden Osszekeveredik tehat, egy zavaros,
ingatag labakon allo ideoldgiat €s rendszert épitve ki, aminek nem a kdvetkeze-
tesseg, hanem a hatalom megtartasa az egyetlen célja. Mint altalaban az amolyan
radikalis ideologiake. Mondhatni ,,[m]indegy, hogy ki hol all: a szerkezet valtozatlan”
(Trenka 2015, 51).

A Szaurusztancnal nem vilagos az sem, hogy odaat milyen évet irunk. llyenfor-
man a regény hatterét egy huszadik szazad végétél napjainkig vagy akar a jéovébe
nyulo idéintervallumon helyezhetnénk el. A kortalansagot erdsiti, hogy a parhuza-
mos vilagban a gépfegyveres egységek, limuzinok, légierddok mellett lovasoszta-

5 A kéziratban sorakozé szentek nevének kommentarokban torténd atirata - pl. Szent Antal/Tlizes
Vaspana, Szent Pal/A Fegyverek és Rozsak Atyja, Szent Anna/Calderai Szép Leila - sem e két hit
kozotti versengést igazolja. (vo. Trenka 2015, 99).
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gok, teve- és elefantkaravanok is megfordulnak a béripiramisok (bérlakasok?) ha-
tarolta utcakon, mindekézben azonban a kulféld mar a Mars-expediciot tervezgeti.
Eurdpa tobbi févarosara ugyan van utalas, de a hasemitak mas allamokhoz fliz6d6
kapcsolatarol, sét az orszag kiterjedésérol, szomszédairdl sem tudunk meg sem-
mit. Egyedili kivetelt egy keletre esd birodalom, az ahhoz tarsitott fenyegetes, illetve
annak a ciganyok bujtogatasaban, rebellidjaban is betoltott szerepe jelent, masutt
azonban mindezt csak propagandisztikus fogasnak értékelik, mondvan, a Birodal-
mat mar rég elpusztitottak. Ebben a tekintetben a Szaurusztanc allamapparatusa
nagyon hasonlé stratégiat mdkddtet, mint Csurgd Csaba Kukoriczajanak (Csurgd
2014) Magyar Kiralysaga Tatarorszaggal szemben. Az ellenségkép kényszeredett
fenntartasa a diktatorikus rendszerek mindenkori ismérvei kdzé illeszkedik, a hu-
szadik szazadi rezsimeket idézve meg.

Az alternativ torteénelmi regények eseteben kardinalis jelentéségli multhasadas
a Szaurusztancban tehat nem hatarozhaté meg, s bar a térténetbdl az kdvetkezik,
hogy az az alternativ Magyarorszagra is jelentés hatast gyakorolt, korantsem biz-
tos, hogy a konkrét multhasadas kivaltasaban a magyarsag barmilyen szerepet is
betoltott volna; nagyon hasonlé a helyzet a mar sokat emlegetett La Grande Image
eseteben is. Ha volt is sorsforditd esemény (neuralgikus pont) és ahhoz vezetd,
megnevezhet6 kezdettel (divergalo pont) bird, dominoeffektus-szerli mozzanatsor,
nem tudjuk mikor és kik altal ker(lt ra sor, ezért az allohistoriak esetében hasznalt
erésség-fok itt a lehetd legkerettelenebb (soft). Az iseri fikcioképzési aktusok ko-
zll a kivalasztas igy bar tovabbra is a torténelem fogalomkoérére és mintazataira
fokuszal, a kombinaciot semmiféle ok-okozati keret nem szabja meg, szemben a
tényleges alternativ tértenelmi mivekkel (Iser 2001, 36). A parhuzamos vilag jellege
mindazonaltal bizonyosan politikai valtozasokbol bontakozott ki, lett legyenek azok
haborus, invazios, forradalmi események, vagy épp radikalis politikai dontések.

Karakterhorizontja tekintetében a Szaurusztanc népi parhuzamos valdsag. Fi-
gurai kozt nincs olyan, aki tényleges hatalomgyakorlo lenne, noha Aila von Selmecz
térténete réven, kinek csaladja befolyasos hasemita familia, ralatasunk nyilik az al-
lam felsd, arisztokratikus koreire is. A szerepl6ink, legyenek bar kibukott cenzorok,
lazado hivatalnokok, elhagyott tineédzserek vagy €pp biszexualis szexrabszolgak,
mind a foléjuk tornyosuld hatalom arnyekaban toltik napjaikat, folyton menekulnek
valami eldl, és bar kelléen hangsulyos iréniaval szemlélik azt, pusztan elszenveddi
a rendszert mikodtetd akaratnak.

Az iméntiek azt is lehetévé teszik, hogy a pikareszk regény hagyomanya feldl
szemléljik a Szaurusztancot, ami Viktor Sklovszkij meghatarozasa szerint ,,a va-
I6sag kenddbzetlen abrazolasanak rendszere egy sehonnai kopé nézépontjabal,
gyakran a hés moralis tetteinek ertékelése nelkll: tetteinek egyetlen magyarazata,
hogy élni akar” (Sklovszkij 1963, 196). Labadi Gergely értékelesében a ,hds a
tarsadalomban félig kivilallonak szamit, rendre konfliktusba kerll az 6t korllvevd
vilaggal, e konfliktusokban kildonféle szerepeket 6lt magara, hogy felllkerekedjen,
boldoguljon, vagy legalabb tulélien - am mindig reflektal e szerepekre, a hozza-
juk kapcsolt attitidokre, a tarsadalmi értékekre” (Labadi 2016, 180). A pikaro az
élniakarast allitja elétérbe, amihez képest a mindenkori értékeknek és ideologiak-
nak vald megfelelés csak masodlagos lehet. A pikareszk ilyenforman az emberi
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elidegenedés kifejezddése is (Guillen 1971, 106). Trenka szinte minden fébb ka-
raktere - vagy karaktervariansa - megfelel ennek a szerepldétipusnak: egyszerre
erzelmes és érzekeny, de sokszor gatlastalan, kéjvagyo szerencselovag is. llyen az
Egyenlitéi Magyar Afrika Lajtai Gaborja vagy a Place Rimbaud (Trenka 2013) és
a La Grande Image Askoni Gaaborja, a Szaurusztancnak pedig gyakorlatilag az
Osszes szerepldje, akik viszont mindig megnyerik maguknak az olvasot, ugyanazon
ervekkel, amelyekkel a maguk lelkiismeretét is tisztazzak: a korllottik levd vilag
mindenkor romlottabb naluk. ,[F]éltek, mert minden igyekezetilik ellenére nem 6k
voltak veszelyesek, hanem avaros, amelyben eltek” (Trenka 2015, 56.), allitja roluk
a narrator, majd egy kicsit keésdbb a kdvetkezo, lényegi megallapitassal teszi még
életszerlbbé a karaktertipust: ,,Senki sem érzékenyebb a massagra, mint aki maga
is kildnbo6zik, bar nem akar” (Trenka 2015, 67).

A regényben, noha minden korosztalybol tlinnek fel szereplék, relative nagy
aranyban van jelen az ifjusag, kilondsen a nemiseget epp felfedezo tinedzser kor-
osztaly, ami felveti a kérdést, hogy a talalt kéziraton alapuld parhuzamos valosag
€s a pikareszk mufajan tul ifijusagi regényrdl is beszelhetiink-e. A trenkai szovegek
sosem tabuizalt textusok, a félelem, a fajdalom és a gyonyor lényegi mozgatorugoi
a szerz6 muveinek. Az emberi viszonyok rendkivil érzékeny abrazolasa, az 6nfe-
ledtséggel és szabadsaggal oldott fajdalom, a tarsadalom peremére sodrodottak
es elesettek iranti tolerancia, s egyaltalan a fiatalsag és problémainak legalabb oly
komolysaggal tortend kezelése, mint a felnétt vilage, olyan jegyek, amelyek az igen-
leges valaszt erdsitik. A trenkai szerepl6ket azonban nagymertékben az 6szténeik
vezerlik - a testiség az egyik legtobbet taglalt s abrazolt szovegszervezd mintazat,
a tinédzserszerepldk szexualis érdeklédése és tapasztalatai azonban sokszor nem
a sajat korosztalyukon bellil maradnak, hanem a t6liik generacionyival is idésebb
karakterekhez kotik dket... és vica versa, ami pedig kiloki a regényt az elsédleges
ifjusagi irodalom korpuszabol.
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