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Historical perspectives of legal education in Hungg, recent problems and the futuré

I. Roots of legal education

Attempting to describe the speciality of the Humgrategal education is perhaps more
difficult than doing about it the research itsdlhis problem is referring to, in one hand, the
development of legal education (within the Europeas) from the beginning to the present,
and on the other hand to the effects of the changwciety on the institutions of legal
education. Furthermore, an attempt has been madketch the future development of this
educational system. The answers are in the histbrgducation system within the legal
education.

In the beginning, we have to reflect on the devalept of the legal education systems
in Europe, England and in the United States. Withdeeper analysis and comparison
between the different educational systems we haventlerline the causes of the current
situations of the instruction system, the connechetween legal instruction and society, and
the legal profession of the different countrieseTdifference among the American, English
and Continental legal educations go back to hisadrimedieval roots. In contrast to the
English situation where the legal instruction remed in the hands of the profession
(barristers and the so-called bar) with a practicadwledge, especially the precedents, the
European legal instruction, first of all served gystem of the governmental authority. Thus
their legal education has been conformed to thiecaiarian aim. That meant the Continental
instruction was made by the different states aeddlstates expected that the universities had
to educate their own official norms, statues, gtey (emperors, kings) gave to the society.

Being aware of the historical facts has made isjmbs the fully understand why the
legal instruction systems in these three differegal cultures vary so much in method,
knowledge, practical relevance, and practical eigerThe answer is in their history.

By the twelfth century, two outstanding seats @lriéeng had emerged in Europe,
Bologna and Paris. At the first the jurist Irnerinstween 1116 and 1140 introduced the
Corpus Juris Civilis to Europkand at the second a group of masters with thesiblg®f the
Church occupied themselves with the liberal artd #meology. At Paris, by 1150, the
theologians occupied the cathedral area and théersaand students of the liberal arts. The
teachers in these two cities attracted audienass &ll over Europe, and both teachers and
students, in different ways in the two centresmied voluntary associations for the purpose
of organization and protection. These recognizexdigg in these two cities were known as
»studia”, that is, schools of general repute, dse@here, in fact wherever a cathedral chapter
had a school whose fame extended beyond its ovatitipcstudia existed.
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Only the studia of Bologna and Paris, and a lltiter Oxford, reached the next stage
in their development. As they grew in size and sctgrulties were organized and officers
appointed. The seal of their success was set upem when they were recognized by the
Holy See, for they were then accepted everywhdneyTvere, as studia generalia, free of the
threat of royal or civic interference, or from thedue influence of the chancellor of the
neighboring cathedral. Paris gained this distimctlmefore Bologna, which the Emperor
Frederick Barbarossa had in 1158 taken under mg wi opposition to the pope’s Paris. In
this case the power of the emperor was almost équhbk prestige of the pope, and under his
patronage Bologna flourished as it never did adinthe course of the thirteenth century the
term ,universitas”, a word used in Roman law foy &nd of corporation, supplanted that of
,studium generale” and acquired its modern sensmiversitas litterarum.

The first universities were in Bologna, Paris aatéd in Oxford. The universities of
Paris, famed for theology and the liberal arts patfonized by the papacy, and Bologna,
notable for law and with a development under imgeauspices, were the models for the
systems which were adopted by the other univessdfeEurope when they came into being.
Paris, whose government was carried out by the ersgsthe masters constituting the
university, was the prototype of the majority oé thniversities of northern Europe. Bologna,
on the other hand, was rather a guild of studevte, as a body possessed the supreme active
power, while the professors formed themselves atmllege of masters isolated from the
students, and put themselves outside the greatensity corporation which the students
formed. This system was followed in general byuheersities of southern Europe. The third
great university of the Middle Ages was Oxford, whifollowed Paris. These three
universities were the only ones founded ,ex congliae”, that is they were already in
existences as ,studia generalia” in all but namemtecognized by the pope. All the rest that
followed were either founded by potentantes andgeized in time by the papacy, or were
founded by the papacy for the furtherance of its1 amfluence, and as their origin was ,ex
privilegio” they never enjoyed the same glory. Ipits of it the English legal instruction
system remained in the hand of the practitioneryéa® and their institutions: the Inns of
Court® (Thus there is one common thing in the English tsedAmerican instruction system:

* Charles Homer Haskins, The Rise of Universitieslt ldnd Co. New York. 1953. New Seal Books. 1957.f
This book deals with the rise of the studia gerieral

® Friedrich Carl von Savigny: Deschichte des RémscRecht im Mitteltalter. Mohr und Zimmer. Beidelger
1815-1851. Ill. 295, § 154. p.

® The growth of the English legal profession in #aliest period of its organized existence was stbivy
several ancient principles. Litigation was verygmeral and, since the theory of agency was justnipéwj to
develop, personal pleading of legal matters wasutee Furthermore, procedure and the swearingatiowere
very formal, with the outcome often depending oméRact words pleaded and their pronunciation.idbe was
that if someone who had sworn an oath lied, Godlaveanfuse his tongue and cause a jumble of words o
mispronunciation. Under this view, it was unfairdaimproper to have a professional pleader appeamafo
litigant. Nevertheless, the legal profession inakdy increased in importance and stature, as didiths of
Court. The method of legal education available predominating at the Inns at any given time depérue
whether or not court was in session. When the sowgre not hearing cases, the readers would gotarés
covering a variety of topics and conduct speciabtaaalled boots. When court was in session, the imere
crowded with the judges and lawyers as well assthdents. In the evenings the dual nature of arbbuame
apparent as those who dwelled there took part ieducational exercise that has survived, with migent
interruptions, for seven centuries: the moot cd@ractice courts were held in which cases on cugeestions
of law were presented and argued by admitted aildHKitigators with aid from the students. Aftsuch
practice courts, discussions were held. This ci@legnd pedagogical drawing together of the juddgsyers
and students was of great importance in an age Wawerreports and legal literature were in an “encioig
stage” of development. An important by-product led levelopment of the Inns of Court was the craatiod
fostering of the profession of law as a somewhased society. Culturally, professionally and, olneig,
geographically, the legal talent of England wastexd in the environs of the great central codrtsés gave a
unique "priesthood" aspect to the English Bar, Whithatever the accompanying benefits for Englaras to be
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they are close to the legal profession distingaiglirom the Continental one. In the United
States, legal education has been connected toctromic life of the civil society, and the
local legal knowledge has been adapted to’tEisception was the so called southern strategy
(that was the sates of the Confederation in thal @War) reflected on the preparation of
gentlemen for an intellectual education needed Hpsd¢ who might become politicians,
legislators, or statesmé&mAfter the 1860’s these two methodologies of légatruction have
been unified and that is the American way of |legghlcatior?)

After that we have to see our own education systemrder to clarify the special
roots. The historical research of the Hungariamlleglucation has shown the special reasons
that led to the conformation of the Hungarian mstion system to the European
“mainstrearii 1° Moreover, the Hungarian system had some speemlitihd as a consequence
we have to think of them.

The first university in the Hungarian Kingdom wastablished in 1667. Before that
time the Hungarian education of “lawyers” happeteedither in other countries (especially in
Italy) or in the so-calledpatvarid’. That meant a kind of tutorial system, an adveaat a
judge and a student worked together and the steidesnially copied different kinds of official
papers, certifications, etcaffud viros in jure peritgs® similar to the Inns of Court in
England.

At the university the students studied Roman laandh law, and the Hungarian
Customary law which was thripartitum (Decretum Genera)an written form including the
procedure law. In fact the students attempted dmlenly the Customary Law because this
subject was relevant in the real legal life of te@intry. This instruction system has continued
more or less until the late 1700’s, when the Habglbynasty changed it because the
European system was changed as well. This wasntleeof the European absolute reigns and
the kings wanted to have loyal state officials.tAs Hungarian king declared the aim of the

treated with suspicion by Americans.Admission te® Bar was fully in the hands of the benchers aaddhders.
Attendance at a required number of meals was tihe formal requirement, presumably to insure thamneo
exposure to the moots was experienced by the progpebarrister. It should not be assumed, howebat, a
student's intellectual abilities and performancethe educational activities of the Inn were notetakinto
account. Perhaps because evaluative methods wengiye and highly subjective, few records relatitm
academic requirements have survived.

" See: Thomas L. Shaffer and Robert S. Redmount:yeesy Law Students and People. Colorado Springs,
Colorado, USA: Shephard’s Inc; 1977. p. 16-17.

8 Adrienne Koch: The Philosophy of Thomas Jeffer&@wiumbia University Press. New York. 1943. p. 167.

° That was the beginning: in 1779 Thomas Jeffersas elected Governor of Virginia and a Visitor oflliam
and Mary College. In December of that year his ganization plan for that institution was put intifeet; it
included the establishment of a professorship @wLland Police." The first person to fill the pasitiwas
George Wythe, signer of the Declaration of Indeeeg, Chancellor of Virginia, leader of the bar dhd
attorney with whom Jefferson had clerked. The metld instruction was lecture, based on Blackstone's
exposition of the English common law, with diffeces of local law being noted and commented upothby
professor. The students and their professor alkbgractice courts in the Virginia state capitaheTyear 1790
saw professorships of law instituted at Benjamianklin's College of Philadelphia and at Brown Cgde
King's College (Columbia) followed suit in 1793, di&l Princeton in 1795. In 1798, the University of
Transylvania in Lexington, Kentucky, established ftist regular professorship of law for studentiseo than
undergraduates.

19 Fritz Ringer: The Fields of Knowledge. Paris, Ff@nEditions de la Maison des Sciences de I'Hor8621
also see: Antoine Prost: Histoire de I'enseignenaeenErance 1800-1967. Paris, France: Libraire Adraalin;
1968. pp. 226-228.

1 Karl Biicher: A munkamegosztas tipusai. (The typiedivision of labour in society.) In: Zoltdn SzantA
munkamegosztas gazdasagszocioldgiai elmélete. @aguEtorténeti  szoveggjtemény.  Budapest,
Magyarorszag: Aula; 1990. pp. 63-69.
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legal education was in the late 1700’s: “I wanthave good state officials (not to have
good lawyers).

That was the point in fact and in time that not gisanged the legal education but it
was reformed in such a way (similarly to the Euaspenainstream) in order to educate the so
called Codices. Within these codices the emperee germs to Hungarian society different
from the ancient Hungarian customs. So, as the empaid, the University and later the
universities had to teach only the positive textfréhe laws and the lawyers (state officials)
were not able to depart from the words of the laWse effect of that way of educational
system is perceptible nowadays as well.

The above mentioned simple and brief history of khengarian legal instruction
system have two sociological consequences why rmiitutions and our teaching methods
have remained the same as they were three hundaes §go.

» First of all the main cause is the time, becauseHbngarian system has worked for
long. These three hundred years look like eterartgt the profession thinks of that:

“that was like that hundred years ago, two hundmsats ago, so that should and will

work in the future as well”.

 The second problem is within the legal professiom @he institutions of legal
education. Every member of the profession studi¢deasame universities. It does not
matter if they are teachers, members of these rsiies or judges, lawyers,
prosecutors and so on. They went through the samialigation, they studied the
same material.

[l. Problems of recent times ...

As a consequence of the above mentioned the merobers legal profession insist
on the historical way of instruction so we can aed we can say the historical facts are the
most important things of an unchangeable way afkihg and education in spite of any
changes in the society.However, because of the sociological factors sqmestions come
up. Should the Hungarian legal education be chamgedif “yes”, how could it be done?
There are some ways and we could show some exanmpfeseign countries: in America
(United States, Canada) and in the European Ursavedl.

* In the first place, the researches have concedtatethe criteria to classify the legal
instruction systems, and secondly these ones paicia attention to the dynamics of
the different educational systems. Researches Isénosvn that there are legal
instruction systems based ame legal tradition and there are systems that are
grounded ontwo or more legal culture¥' Besides these, there is the so called
transsystemidegal teaching where students admit into a sioglé and common law
program. This research has led to the analysiseo¥arious hypothesizes, theories and
predictions, for instance thestrumentalistaandculturalists that reflect on the future
development of legal instruction. The studies h&® ashown that in instructed
knowledge, teaching profile and diploma the legduaation systems have been

12 5ee: Szab6, Imre (szerk.): A burzsoa allam- ésglgelet Magyarorszagon. (The philosophy of statdlaw

in bourgeois societies.) Masodik, javitott kiaddsdapest, Magyarorszag: Akadémiai Kiadd; 1980.87. 8

13See: Ferge, Zsuzsa: Az iskolarendszer és az iskolds tarsadalmi meghatarozottsdga. The social
determination of the knowledge and system of sghpBudapest, Magyarorszag: Akadémiai Kiad6; 1984.

14 See: Yves-Marie Morisette: McGill's Integrated Tiand Common Law Program. 52. Journal of Legal
Education. 12. 2002. p. 12.; and Michael McAuleyt ® Theme by René David: Comparative Law as Teehniq
Indispensable. 52. Journal of Legal Education24®2.
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coming closer to each other almost to the pointarhpatibility. From the end of the
twentieth century, this process will continue te 1" century™

* Through analysing the acquired information, thiglgthas dealt in three respects with
the actual questions of legal education. Firstly thsearches have reflected on the
empirical studies that provided a comprehensivenénaork for the backgrounds and
characteristics ofhose entering law teachirig the present time. It has been clarified
that in the law faculties the greatest effect am rdlationship of praxis and academic
sphere is the tradition. In Hungary there is a makgecontact and discourse between
these two spheres. As a consequence in our systeaidsimprove this interaction
between these two spheres.

* The third thing instead of teaching the positivet tef laws has to be studied in
another way. An attempt has been made to explaiat whmeans thinking like a
lawyer’ as the most important segment of the knowledglegal education, and how
this way of thinking can be obtained. When an apteinas been made to define what it
means “thinking like a lawyer”, the research haspleyed these theories of (for
example)Nancy B. RapoporiChaterine ValckeTheyemphasize that attention must
be paid to the professional legal culture to the@omy of the legal profession and
law, while Rapoport explicates argumentative questions, a@oding suggests
interpretation method<.

» For the questions of instruction method, anothgrollyesis comes up which is based
on the theory ofBasil Bernstein This one has highlighted the integration and
collection type of education and the necessitintdgration of the various disciplines
and classes in legal education. Within this probilerae practical problems have been
discussed. First of all, a solution for the problefthe final examinations was put
forward. It is suggested that after the examinatbrihe various legal professions,
assuring the possibility of professional mobilieatia second examination would be
necessary for the specific legal professionalsofdly, for the applicability of the
legal knowledge it is recommended “to build a beddpetween the practical and
theoretical instructions. As a third point, we hawe mention that because of the
effects of legal harmonization in the European Urtiwe role of law faculties in legal
education will probably increase, and the faculhiage to specialize in different fields
of knowledge*’

* Two challenges in the near future has to be reftbon. The first issue is the problems
of the multidisciplinary practice are discussedisgyhat only the cooperation among
lawyers and members of other professions, whiclpeiion has always existed, is to
be allowed. The multidisciplinary practice howeeadangers such core values of the
legal profession as independence, confidentialitg the avoidance of conflicts of

15 Antonio Garcia Padilla: Perspectives on the Irairation of Legal Education. Journal of Legal Eaimn.
2001. 51(350) 350-354. Further see: The LSU Lawt&eBanada Bijuralism Conference, and Papers ftwn t
La Pietra Conference of International Legal Educatdournal of Legal Education. 2001-2002; 51(5tp32.

16 Nancy B. Rapoport: Is ,Thinking Like a Lawyer” RigaWhat We Want to Teach? In: Pamela Lysaght, Amy
E. Solan, Bradly G. Clary (editors): Erasing Lingg#egrating Law School Curriculum. Association lafgal
Writing Directors. West; 2002. pp. 91-108.; Arndldsiegel: Some Thoughts on Dean Nancy B. Rapopgid’
Thinking Like a Lawyer Really What We Want to Teatin: Pamela Lysaght, Amy E. Solan, Bradly G. @lar
(editors.): Erasing Lines. Integrating Law Schoairi@ulum. Association of Legal Writing DirectorgVest;
2002. pp. 123-126; Scott H. Bice: Good Vision, @atated Criticism. In: Pamela Lysaght, Amy E. SJoan
Bradley G. Clary (editors); In: Pamela Lysaght, Ay Solan, Bradly G. Clary (editors.): Erasing lsne
Integrating Law School Curriculum. Association afdal Writing Directors. West; 2002. pp. 109-112.

" See: Basil Bernstein: Class, Codes and Controth@iClassification and Framing of Educational Kienge.

In: Ferge, Zsuzsa — Haber, Judit (editors): Az lekezociolégiai problémai. Budapest, Magyarorszag:
Kdzgazdasagi és jogi Kbnyvkiadé; 1974. pp. 123-152.
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interest'® As the second issue, the essay proposed thawveadmoptimal quality in
legal instruction strategy, there has to be a lwaldretween the face to face and the
electronic teaching methods.

* Finally we have another but urgent and very impurf@oblem because we are the
member of the European Union and that is the haatian of legal education within
the system of the European Union mentioned above.n&ed to pay a special
attention to this problem.

lll. ... especially considering the European Union

Recently, in the European Union much attentionbbeen given to the harmonization
and unification of law. We can see that since taeo8d World War considerable efforts have
been made to promote the harmonization of privaatednd primarily the commercial contract
law. Although there are debates on the unificatibfaw in the European Union, debates on
the teaching of law are almost entirely missing.récent years it has been increasingly
necessary to familiarize students both with thegwnd the deep structure of more than one
legal system. Law students in the European Unierlikely to work in an environment where
they will have to deal with many legal systems lwe tontext of a single case. Business
relationships for example are increasingly transnat and the economic relationships within
Europe, and in the world, are constantly crossurgsglictional lines. In the past law society
referred to one legal system, while nowadays lagvyerthe European Union have to work
with more than one legal culture. However the mgjoof law students still familiarize
themselves with only one legal system. XAavier Blanc-Jouvamoted the main feature of
legal instruction in all countries, including thenesmon law world, is based only on the
national law. The situation is changing today. Aglents already feel that they are part of a
global world, they want to know something abouteotlegal traditions, including the English
or American legal system.

We know that in the recent years some effort h&s lmeade to address this problem.
In Europe there are some programs for studentsarm lanother legal system. In almost every
law school there are courses in comparative lavighvtonsist of a general introduction to the
major legal systems existing in the world. The kshools invite foreign scholars to teach or
co-teach some courses in order to introduce stadergnother legal world. These courses are
excellent, but considering legal relationships itikely that today these academic courses are
not enough. Furthermore, the students are expectegend an appreciable period of time
studying another legal tradition abroad. The Erasmrogram is such an inter-university
program. | think that in the European Union the masibitious attempt to address the
problem of trans-systemic law teaching is Hense Law Schoalhere students are expected
to learn the law system of the Netherlands and @eymSimilarly to this, th&aculty of Law
of the University of Maastrichintroduced the so-called European Law Studies r@mg
where students enter a course focused on the ¢gearetacommon principles used by the

18 See: John B. Attanasio: The Brave New World of tMigciplinary Practice. Foreword. Journal of Legal
Education. 2000. 50(469): 469-481.; Ramon Mullef&ie Multidisciplinary Practice of Law in Europeuinal

of Legal Education. 2000. 50(481): 481-493.; Howaltwhdinsky: Law and Justice. An Introduction to the
American Legal System. Chicago, lllinois: NelsoniHE990. 109-114. p.

19 John Tiffin — Lalita Rajasingham: In Search Of TWietual Class: Education in an Information Society
Routledge. London. New York. 1995.; Paul Wangefiechnology in the Service of Tradition: Electronic
Lectures and Live-Class Teaching. 53. Journal afalé&ducation. 213. 2003. 213-228. p.; David M. lgsc
Some Concerns About the Future of Legal Educati@nJournal of Legal Education. 469. 2001. 469-486.
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member states of the European Union. These apmsaxhlaw teaching are focused on the
mastery of more than one culture but they remaiitdid in scope or in visiof,

To better understand the way of trans-systemic teaching | think we have to
analyze the legal education at thaculty of Law of McGill Universityn Quebec, Canada.
The result of this brief analysis can have an irtggdrmessage for all legal tutors in Europe.

The McGill University Faculty of Law has always hadstrong tradition of teaching
comparative law but now the McGill teaching prograra real bisystemic, transsystemic,
bijural curriculum combining the civil law and teemmon law.

It is well-known, that Canada is a federal counttyere since the seventieth century
two legal systems of private law have coexistethenprovinces. Out of the two, the common
law tradition dominates some branches of law swtihe commercial and business law,
procedural law and so on. After a French heritabe, private law of Quebec has been
affected by the English system mainly in the arkaoonmercial and procedure law. In this
way the Quebec jurisdiction has a plural charactdaw using the method of comparison.
For example thetare decisigs not part of the Quebec law system but courtsitets have
been very considerable in judicial analysis oreli$g judicial opinions.

Because of the above-mentioned bijuralism, legakation in Canada has a special
importance. ALatherine Valckea law professor at the University of Toronto shiat “legal
players must be capable of playing two games at’orfts a consequence of the particular
origins of Canadian law, it was an English-spealévg school, the only one in the early™20
century in Quebec, under the deanship-kdderick Parker Waltorand Robert Warden Lee,
which first introduced a bijural curriculum. In facommon law courses were offered
alongside the traditional civil law program. By tleed of the sixties a new so-called National
Program was introduced which philosophy was a “mutinderstanding between different
regions in Canada”. This Program made it possibietiie students to complete a civil or
common law degree or to complete both degrees im jears. The Program provided
students with a training that allowed them to dyals lawyers both in civil and common law
jurisdictions. In this way, the McGill Universityelgan to produce jurists who could work
both in transnational and international environmemnd of course increase professional
mobility. It is worth mentioning that common andiitilaw degree graduates at McGill are
qualified for practice in a number of states in th®A. Despite further effort to develop a
comparative teaching method, the bijural curriculves mainly a cohabitation of two largely
autonomous orders of private law. Aicholas Kasirer a dean at the Faculty of Law at
McGill University, noted: the McGill Program “meat peaceful cohabitation rather than
active dialogue between the common law and thélem’. It has to be mentioned that in the
same undergraduate curriculum, this mixed legalcation exists at the universities of
Montreal Ottawg andSherbrooke

In 1999, as a response to external and internakpres, such as the desire to make the
Faculty more attractive to the students, a majtorme came. Before 1999 the two streams
were sequential rather than integrated as theyinatbe new program where students can
admit to a single integrated program and complétevithin three years. In this new
transsystemic teaching, the fundamental conceptheofcommon and civil law are taught
within a single course where law is learned in fiorcof overarching categories of law. The
courses include: Extra-contractual obligations/3oriContractual obligations/Contracts,

%0 See: Commitee on Bar Admission and Lawyer Perfaneand Richard A. White, AALS Research Associate:
AALS Suirvey of Law Schools on Programs and CouiBesigned to Enhance Bar Examination Performance.
52. Journal of Legal Eduation. 453. 2002. p. 468d see: 77/249/EGK (22th of March in 1977.); 8&HGK
(21th of December in 1988.); 98/5/EK (16th of Febrrin 1988.) and European Law Faculties Association
(ELFA) The University of Birmingham. www.elfa.bhaae.uk. 2012.
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Comparative Federalism, Private International Lawl 80 on. The only course that is not
taught in a transsystemic way is the Civil Law Ry because of its cultural specificity.

This teaching method gives students a coherentrstasheling of fundamental legal principles
rather than an understanding of a single law sysfEms new approach of law teaching
invites students and scholars to think about lawaimew way. Furthermore, this new
intellectual model of education is undoubtedly ‘tgen door on the world” and it can deepen
and expand the way of thinking about law. This ajalbbetween legal cultures in the

classrooms presented a legal knowledge that cahligtg the importance of exchange

between legal orders, and it might help to orgarinew legal ordet:

Rene Davidhad the following standpoint on these questio®me are tempted to
consider Canada as the Promised Land for comparktw, but the pilgrims are still in the
desert”. The Canadian legal instruction is basedhencoexistence of two legal cultures and
something similar, but a more complex one existh&European Union. As a consequence,
the development of legal education in the EU mayeh@ adapt to the new reality, and
analyzing the law teaching at McGill will help us achieve our goals. In the following, in
order to help you to think about these questioetsjrie offer you some arguments for the
above-mentioned questions.

1. A polijural education structure can provide s with a more complex legal
knowledge and identity which can be useful in thelticultural world of Europe or in
anywhere in the world.

2. A polijural education structure provides bothd&nts and scholars with the ability
of comparative analysis. Students will not be taughhin a unisystemic perspective but
learn a more complex cultural context.

3. The comparative analysis will be at the centethe legal knowledge of students
and tutors as well.

4. With a polijural education, the general legahgiples will become more and more
important in the European legal community and comiegal knowledge.

5. As a result, the European law society will nahk in terms of a national legal
system, rather in a perspective of several legadictions.

V. Conclusions

To sum up, of course, use of the integration systéeducation and the cooperation
between the praxis and the academic sphere pewitdpghe help of clinical legal education
and the so-called multidisciplinary system will deébetter way to teaching law for students
and for changing the attitudes of our legal soci&tyese points are relevant to the European
Union, especially to the legal unification procesbjch can develop modern law, and to the
legal rules will be not just increasingly bisysterbut multisystemic or multinational. A kind
of transsystemic legal instruction will be able tontribute to a new Europeariu$
commung which was based on the Roman law in the padttdaay this is a process of
coordination of laws within the European Union. §hprocess can be called the re-
Europeanization of legal community on the basisaymon legal culture and common legal

% Armand de Mestral: Guest Editorial: Bisystemic L&i@aching — The McGill Programme and the Concept of
Law in the EU. 40. Common Market Law Review. 799-80003. Netherlands.; Yves-Marie Morisette: Mc8ill
Integrated Civil and Common Law Program. 52. JolunfaLegal Education. 12. 2002. p. 12.; Roderick A.
Macdonald: The National Law Programme at McGillighrs, Establishment, Prospects. 13. Dalhousie Law
Journal. 211. 1990.; Julie Bédard: Transsystemachimg of Law at McGill: Radical Changes, Old aneéwN
Hats. 27. Queen’s Law Journal. 237. 2001.
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science. Nevertheless, | think that in the aspebhfiomonization of European legal education,
our law society has to be aware of the cultureglleultures, traditions, legal traditions and
the tradition of legal education structures of eBanhopean country.
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